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CHAPTER III 

METHODOLOGY 

 This chapter includes the design of the study, time and place of the study, 

data and data source, instrument of the study, data collection, and data analysis 

procedure. 

3.1 Research Design 

 The design of this study is descriptive research with qualitative data analysis 

method. This is selected due to the congruence between the nature of descriptive 

research with the purpose of the present study. According to Borg and Gall (1989, 

p. 290), descriptive qualitative research attempts to describe, explain, and interpret 

conditions of the present by specifically answering "what is" question. 

Correspondingly, this study itself is aimed to describe the instructions that emerge 

in ELTM 2 course and make interpretation of the way in which they serve their 

functions in guiding students into a more utilized thinking to achieve the desired 

outcomes in their learning. Due to this interpretation-making nature, Merriam 

(2002, p. 5) stated that the primary instrument for data collection and analysis in 

this kind of research design is the researchers themselves. However, interpretation 

from data being described in descriptive qualitative study is low-inference, meaning 

that agreement among researchers in interpreting the data is highly likely 

(Sandelowski, 2000, p. 335). This is due to the fact that the data collected are 

“naturally occurring, ordinary events in natural settings” (Miles & Huberman, 1994, 

p. 10) which are to be presented as what it is “in the everyday terms of those events” 
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(Sandelowski, 2000, p. 336). That is why it is important to provide rich description 

to increase the validity of the study. In this way, the readers can “see” data for 

themselves (Wollcott, 1994, p. 350) so that they can understand and trust the claims 

being made by the researcher (Benko, 2012, p. 92). 

3.2 Time and Place of the study 

 This study was conducted from January to June 2015 in three classes of 

ELTM 2 course in ELESP UNJ including 12 DAR, 12DAM, and 12DBM class. 

3.3 Data and Data Source 

 The data in this study were instructions given to the students in ELTM 2 

course both as written in the study guide and as orally delivered during classroom 

activities. Statements taken from sample of students’ performances and portfolio 

contents (observation reports, modified scholar’s lesson plans, and self-designed 

lesson plans) also became the data to be examined to provide the evidence if 

lecturer’s instructions indeed lead to students’ cognitive development. According 

to Ormrod (2012, p. 153), “observing people’s responses to various stimulus 

conditions can draw reasonable inferences about the internal mental processes that 

underlie those responses, including cognitive processes involved in learning”.  

Those data were obtained from the 3 lecturers and 91 students in three 

classes of ELTM 2 course, the study guide of this course, and portfolio content 

created in this class. Purposive sampling was used according to the richness of 

information that the data contained. According to Parahoo (1997, p.232), purposive 

sampling is “a method of sampling where the researcher deliberately chooses who 
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to include in the study based on their ability to provide necessary data”. The 

necessary data in this case are instructions which are addressed for the whole class 

instead of individual. 

3.4 Instrument of the study 

 The study utilizes two kinds of instruments. They are classroom observation 

and document analysis. 

 3.4.1 Observation 

 Observation was carried out to collect information about instructions that 

emerge in ELTM 2 course and to explore their relation with learning outcomes 

showed by students during their performances in following the instructions. 

Lecturer’s statements that belong to instructions– that help students to realize what 

they are expected to perform and how to meet the expectation (Childs and Ryan, 

2013, p. 1) –were put in the table observation which contained categories developed 

by the researcher from assembling the elements of instructions mentioned by Walsh 

(2011, p. 111), Amalsaleh (2010, p. 21), and Scrivener (2012, p. 129). The 

categories were overview (inform students what they are expected to do generally), 

outcome (what they are expected to obtain from what they will have done), 

procedure (steps that students will carry out in the learning activities or tasks), 

strategy (ways to carry out the steps properly), and direction (the do’s and don’ts in 

carrying out the activities or tasks properly). 
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3.4.2 Document Analysis 

 The documents analyzed in this study were the course guideline of ELTM 

2 course and students’ written products such as their observation reports, modified 

lesson plans, and self-designed lesson plans. The study guide was studied to find 

out the planned activities, stated instructions, and written learning objectives. 

Statements in SPTLA were put in the table that has categories assembled from the 

same scholars mentioned before. Sample of students’ written products as another 

document were also examined to find out evidences if students could experience 

gains in cognitive aspects because of the given instructions. Students’ statements 

were put in the table developed from the researcher’s works of listing all the 

expectations mentioned by the instructions that have been analyzed per activity. 

This is in line with Merriam (2002, p. 5) stating that the primary instrument for data 

collection and analysis in qualitative studies is the researchers themselves. 
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3.5 Data Collection Procedure 

Some steps are going to be conducted by the researcher in collecting the 

data: 

1. Copying the study guide (RPKPS) 

This was done to gain access to information about instructions stated in the 

study guide of ELTM 2 course in semester 102 as well as about the planned 

activities, tasks, and learning objectives set for each activity or task. 

2. Observing and recording the classroom activities in ELTM 2 course 

The necessary data that obtained from this step were lecturer’s oral 

instructions and statements from students’ performances in following the 

instructions. Those were recorded both in the videotape to assist the 

researcher in making the transcriptions. 

3. Making transcription of the recorded data 

The recorded data of the teaching and learning activities were transcribed 

into a written text to make the analysis become easier. 

4. Collecting students’ portfolio contents 

Students’ portfolios can be useful in indicating the extent of students’ 

understanding of the given instructions. Those were studied to find out the 

extent to which students realize the lecturer’s instructions into their works. 

From this data, evidences if instructions do help students developing their 

thinking abilities can be obtained for answering one of the main question of 

this study. 
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3.6 Data analysis procedure 

 In analyzing the data collected, the researcher did:  

(1) study the content of course guide and the classroom observation videos to 

comprehend the context under which the instructions are given; (2) code the 

transcriptions to collect all instructions that are given for each learning activity and 

task; 

 

(3) make description of the instructions that emerged as recorded in the classroom 

observation videos in a detailed elaboration. The elements that appear in the 

instructions were counted both for stated and oral instructions to represent if 

students are only informed what they are expected to perform or actually directed 

in meeting the expectation. (4) sort all the coded instructions in the table observation 

and analyze them in the sense of what they are leading the students to do and match 

it verbs stated in the revised Bloom’s taxonomy (Anderson & Krathwohl, 2001) to 
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find out the thinking skills that are stimulated by the instructions 

 

(5) analyze students’ statements representing their utilized thinking skills from 

excerpt of their performances or written products by using table developed by the 

researcher. The table categories were derived from listing all demands or 

expectation of the instructions per each level of thinking. This was done to get 

evidence if the assistance from lecturer’s instructions do lead to students’ cognitive 

development;  

 

(6) making interpretation by relating the excerpt analysis result to the preceding 

instructions that have been analyzed. 


