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ABSTRACT

Istia Puji Rahayu. 2017. Environmental Issues and Thinking Levels in Reading
Comprehension Questions in English Textbooks. A Thesis. Jakarta: English
Language and Literature Department, The Faculty of Languages and Arts. State
University of Jakarta.

This study is aimed to find out what environmental issues are provided in English
textbooks for senior high school students. This study also intended to investigate
the level of thinking in reading comprehension questions involving environmental
issues based on Barrett’s taxonomy. The method of this study is content analysis.
This study analyzed five textbooks of Curriculum 2013 for senior high school
semester 1 and 2. The result shows that environmental issues are presented in the
textbooks. The environmental issues are waste management, nature conservation,
climate change, global warming, wildlife conservation, and environmental and
social balance. The reading comprehension questions in the textbooks for senior
high school have all levels of thinking based on Barrett’s taxonomy. The levels
are Literal comprehension, Reorganization, Inferential comprehension,
Evaluation, and Appreciation.

Keywords: environmental issues, reading comprehension question, textbooks,
Barrett’s taxonomy



ABSTRAK

Istia Puji Rahayu. 2017. Isu-Isu Lingkungan Hidup dan Tingkatan Berpikir pada
Pertanyaan Pemahaman Bacaan dalam Buku Paket. Skripsi. Jakarta: Jurusan
Bahasa dan Sastra Inggris. Fakultas Bahasa dan Seni, Universitas Negeri Jakarta.

Penelitian ini bertujuan untuk mengetahui isu-isu lingkungan hidup yang terdapat
pada buku paket Bahasa Inggris SMA. Penelitian ini juga bertujuan untuk
mengetahui tingkatan berpikir yang terdapat pada pertanyaan pemahaman
membaca yang berkaitan dengan isu-isu lingkungan hidup berdasarkan taxonomy
Barrett. Metode penelitian ini adalah analisis isi. Penelitian ini menganalisis lima
buku paket Bahasa Inggris SMA Kurikulum 2013 dari semester 1 dan 2. Hasil
dari penelitian ini menunjukkan beberapa isu-isu lingkungan hidup dicantumkan
dalam buku-buku paket, yaitu pengelolaan sampah, konservasi alam, perubahan
iklim, pemanasan global, konservasi satwa liar, dan keseimbangan lingkungan dan
sosial. Pertanyaan pemahaman membaca yang berkaitan dengan isu lingkungan di
buku paket untuk SMA mencakup semua tingkatan pemahaman membaca dalam
sudut pandang taxonomy, vyaitu Literal comprehension, Reorganization,
Inferential comprehension, Evaluation, and Appreciation.

Kata kunci: isu-isu lingkungan hidup, pertanyaan pemahaman membaca, buku
teks, taksonomi Barret
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CHAPTER |

INTRODUCTION

This chapter discusses the background of the study, research questions, purposes

of the study, scope of the study, and significance of the study.

1.1 Background of the Study

These days, the environment is to be a problem that needs more attention.
Environment is currently threatened by various impacts of various activities by
human. Environment is an issue that is very broad due to the complexity of the
problem concerns the crucial aspects and diverse. There are many examples of
environmental issues, some of which are interrelated, including climate changes
and biodiversity. As global warming leads to a loss of habitat for species already
under stress, it increases the likelihood of reviews their extinction. According to
Bhattacharjee (2010), “Global warming means increase in world’s surface and
environment temperature due to greenhouse effect. The greenhouse gas is
composed of carbon dioxide and monoxide (CO2, CO), nitrogen oxide (NOX),
Chlorofluorocarbons (CFC), sulphuric fluoride, methane, hydrocarbons, water
vapor etc.”. Global warming gives impacts on the environment such as the
melting of polar ice caps, rising sea water quality, the expansion of deserts,
increasing rain and flooding, climate change, extinction of flora and fauna, pests
and diseases. Seeing how the increasing number of issues of environmental issues,

instilling cultural values and love of the environment to the children of the nation



through education bench tantamount save the environment from damage getting
worse.

Education is a planned effort to develop the potential of students so that
they have a system of thought, moral values, and beliefs inherited. Education in
schools also has a big contribution in forming a person’s character through the
learning process and habit-forming processes in students (Furkan, 2013).

In Curriculum 2013, the government emphasizes the character education
as the main point. The Ministry of Education and Culture (Kemendikbud)
integrates character education in the existing curriculum through activities of
strengthening character education. One of the characters of character education is
environmental awareness. A caring attitude towards the environment plays an
important role in solving environmental problems in the future. Environmental
science is imparted to students in schools can also influence the students’
knowledge, attitudes, and behavior.

Inculcate environmental awareness was primarily aimed at changing
individual behavior into a positive attitude to the environment (eco-friendly
behavior). However, in reality efforts to implement the learning in schools is
carried out in general and only reached the stage of improving knowledge, and has
not been able to encourage change students’ behavior becomes more
environmentally friendly. Arnold et al. (2009) stated that the formation of positive
attitudes toward environmental concerns strongly influenced by parents,
experience the outdoors, friends, peers, teachers, and community. Aminrad et al.

(2013) “The importance of the learning environment and gradually promoted as a



sustainable tool in environmental protection study concluded that the high level of
awareness and knowledge plus the positive attitude of students possible
respondents are influenced by family, teachers, society, media, reading and
curriculum in schools.”

Based on the statements above, the important of inculcating environmental
awareness for students which is one of the important roles that influence students’
attitudes of environmental awareness is the teachers and the school curriculum.
Materials provided to students should be able to increase knowledge and motivate
the students to the surrounding environment. Therefore, learning English is one of
the opportunities to enhance students' knowledge toward environment. Through
English classroom, students have the opportunity to connect English with
environmental issues. As Mark Crossey, Programmes British Council Director,
believes that English language can give more opportunities and open up chances
for young people around the world in which young people believed to play an
important role protecting the planet for future generations.

One of the main sources of teaching materials is the textbooks. The
textbooks become one of the important components in the learning process in the
schools. The important roles of textbooks in the English learning cannot be
denied. As Richards (2001) puts it, textbooks are key components in most
language programs. The textbooks are as a source and reference for teachers in
developing learning materials, as well as an important source for students to study
the topics of the subject. The essence of textbooks is to provide information and

materials to learners through the printed materials. The textbooks contain subject



matter with thorough and complete relevant information, so the textbooks can be
used coincide or without other source of learning or learning media.

Moreover, environmental issues in the textbooks can be presented in two
ways, those are explicitly and implicitly. The explicitly way contains
environmental issues by including single topics connected with the environmental
issues. It can be providing in the texts, tasks, sentences, clauses, and phrases
whereas the environmental issues can be presented implicitly in the main idea of
any texts in the books.

The related studies about environmental issues in language textbooks are
also done by some researchers such as Siddhartha Sarmah and Sailendra Bhuyan.
The study done by researchers is Analysis of Environmental Education
Components in the Existing Textbooks from Class V to VII, Developed and
Adopted By the State Council of Educational Research and Training, Assam. This
study aims to analyze the Environmental Education Textbooks at the elementary
level for class v to vii in Assam. The content analysis was conducted by
investigator himself. The researchers had collected all the existing textbooks both
in English and Assamese medium, prescribed by the SCERT, Assam from classes
V to VII. The investigator studied the content material thoroughly giving focus on
environment related topics in relation to curriculum on environmental education.
The result of the study revealed that the Contents on Environmental Education are
not sufficient for fulfilling all the objectives of Environmental Education in the

schools. In different textbooks i.e. language, science and social science, the stress



is given only on enriching the cognitive abilities of the students. Objectives of
affective and psychomotor domain have been reflected partially.

Another study is done by George M. Jacobs and Andrew Goatly. The
study done by researchers is The Treatment of Ecological Issues in ELT
Coursebooks. This study aims to examining the presence of environmental issues
in ELT coursebooks published since 1990. Seventeen randomly-selected
coursebooks were analysed in order to find the percentage of activities related to
environmental issues. Such activities were then examined to establish whether
they involved participation in environmental protection. The results are discussed
in the light of teaching methodology and United Nations environmental education
objectives.

There is also a study conducted by Vinia Parulian, Environmental Issues in
English Textbooks (A Content Analysis of English Textbooks for SD, SMP, and
SMA Students in Bekasi and East Jakarta). The aim of this study was to find out
what environmental issues in English textbooks for SD, SMP, and SMA students
and to see whether the questions in the reading tasks are able to build students
awareness. She used content analysis and Barrett’s taxonomy for the analysis. She
analyzed nine textbooks which mostly used in schools at Bekasi and East Jakarta
randomly. The result of her study is that almost environmental issues that happen
today exist in textbooks, but there are also some textbooks which not cover the
issues at all. Most of the questions in the reading task are unable to implant
students’ awareness of such issues based on Barrett’s taxonomy because most of

the questions are at literal comprehension level. Though some textbooks put



environmental issues, the questions theoretically could not implant students’
awareness about what is really happening with the environment based on the
taxonomy.

Departing from this point, it is important to study environmental issues in
the English textbooks through reading comprehension question. Reading is a
powerful activity that covers knowledge, insight and perspective on reader.
Reading is also the goal to develop comprehension based on the taxonomy.
Comprehension is the process of making sense words, sentences, connected text,
requires the reader to make inferences and reading question. McWhorter (1985)
stated that “Questions are trying to connect what already know about topic with
the new information to be learned, question should ask something that feel if
important to know, it also begin with what, why, or how are more useful”. The
questions are merely comprehension questions but ones that require critical
thinking, this is to encourage students to obtain information and think critically
(Yusak et,al: 2005). From the explanation above the writer would like to conduct
a research to examine environmental issues and thinking levels in reading

comprehension questions in English textbooks.

1.2 Research Questions
The statement of the research is conducted into the following questions:
1. What environmental issues are presented in the English textbooks?

2. What level of thinking do those reading comprehension questions involve?



1.3 The Purpose of the Study
The purposes of this study are to investigate:
1. The environmental issues that is presented in English textbooks.

2. Level of thinking in reading comprehension questions that involve.

1.4 Scope of the Study
The scope of this study is reading comprehension questions tasks in senior
high school English textbooks of 2013 Curriculum for Grade X, XI, and XII that

analyzed by using Barrett’s Taxonomy.

1.5 Significance of the Study

This study will help teachers or schools to select appropriate textbooks in
conducting teaching and learning activities which include the environmental
education as one of the character educations that mentioned in 2013 Curriculum.
This study also will contribute to make them aware of the importance of

environment problems and encourage the environmental awareness for students.



CHAPTER II

LITERATURE REVIEW

This chapter discusses the environmental issues, environmental awareness,
reading comprehension, theory of Barrett’s taxonomy, and description of

textbooks.

2.1 Environmental Issues

The environment is a combination of physical condition includes a state of
natural resources such as soil, water, solar energy, minerals, flora and fauna that
grows on land and in the oceans, with institutions that include the creation of
human being as a decision on how to use the physical environment. Therefore,
environment includes all the conditions, circumstances and influences surrounding
and affecting an organism or a group of organisms (Trivedi and Raj, 1992). The
common issues of environment today such as pollution, global warming, climate
change, flood, etc.

The first issue in environment is pollution. There are three types of
pollution: air pollution, water pollution, and soil pollution. Kobasa (2009) defined
pollution as “Dirt or waste that enters the air, soil, or water” which is the Earth is
greatly distressed by these pollutants. The Mcgraw-Hill Concise Ensyclopedia of
Environmental Science stated the definition of the air pollution and water
pollution. Air pollution is said to be “The presence in the atmospheric

environment of natural and artificial substances that affect human health or well-



being, or the well-being of any other specific organism” (Air Pollution, 2002) and
water pollution is stated as “A change in the chemical, physical, biological, and
radiological quality of water that is injurious to its existing, intended, or potential
uses” (Water Pollution, 2002).

Based on the statement above, air pollution is the presence of one or more
physical substance, chemical, or biological in the atmosphere in an amount which
are can endanger the health of humans, animals, and plants, disrupting the
aesthetics and comfort. Air pollution caused by human activities such as
transportation, industry, waste gas factory which produces harmful gases, and
electricity generation, and it could be caused by natural sources such as volcanoes,
forest fires, etc.

Water pollution is a change of circumstances sector in water reservoirs like
lakes, rivers, oceans and groundwater due to human activities. Sources of water
pollution include industrial waste, agriculture and households. According to
Okrent (1999), soil pollution is defined as the build-up in soils of persistent toxic
compounds, chemicals, salts, radioactive materials, or disease causing agents,
which have adverse effects on plant growth and animal health. So it basically the
circumstances in which man-made chemicals enter and modify the natural soil
environment. This contamination usually occurs because of leakage of liquid
waste or chemicals, industrial or commercial facilities, and the use of pesticides.

The second issue is global warming. Global warming is the increase of the
average temperature in the earth's surface as a result of an increase the amount of

greenhouse gas emissions in the atmosphere. Global warming will be followed by
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climate change, such as increased rainfall in some parts of the world, causing
flooding and erosion. Meanwhile, in the other hemisphere will have a prolonged
dry season due to the temperature rise. Venkataramanan and Smitha (2011) define
global warming as the increase of the average temperature on Earth. As the Earth
is getting hotter, disasters like hurricanes, droughts and floods are getting more
frequent. Global warming happens when the concentration of certain gases,
known as greenhouse gases, which continue to grow in the air, it is caused by
human action, and industrial activity, especially CO2, and chlorofluorocarbons.
The main cause is carbon dioxide, which is generally produced by the use of coal,
oil, gas, and deforestation and forest fires.

Effects of global warming based on Venkataramanan and Smitha (2011)
are the changes temperature and precipitation patterns that increase the frequency,
duration, and intensity of other extreme weather events, such as floods, droughts,
heat waves, and tornadoes. Other effects of global warming include higher or
lower agricultural yields, further glacial retreat, reduced summer stream flows,
and species extinctions. Global warming also creates more than just temperature
change; it also increases the chance of some natural disasters. Natural disasters
increasing pose a serious threat to humans. Hurricanes, floods, and tornadoes can
destroy many homes, and also take lives of many people. The increase of droughts
will not destroy homes and societies, but can make some towns that use rivers or
lakes a source of water to suffer from dehydration or worse.

The third issue is Climate change. Climate change is not only about the

ecological importance. However, it is widespread in food safety, water supply,
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public health, weather disturbances such as hurricanes of increasing intensity as
well as the threat. In essence, the risks facing mankind rose sharply. According to
Department of Ecology State of Washington, climate is usually defined as the
"average weather" in a place. It includes patterns of temperature, precipitation
(rain or snow), humidity, wind and seasons.

Climate patterns play a fundamental role in shaping natural ecosystems,
and the human economies and cultures that depend on them. The primary cause of
climate change is the burning of fossil fuels, such as oil and coal, which emits
greenhouse gases into the atmosphere, primarily carbon dioxide. Other human
activities, such as agriculture and deforestation, also contribute to the proliferation
of greenhouse gases that cause climate change. Rising levels of carbon dioxide
and other heat-trapping gases in the atmosphere have warmed the Earth and are
causing wide-ranging impacts, including rising sea levels; melting snow and ice;
more extreme heat events, fires and drought; and more extreme storms, rainfall

and floods.

2.2.1 Environmental Awareness
Environmental awareness concern to the awareness of the importance of
the environment in supporting the quality of life and it is needed for the creation
of a harmonious environment and sustainable through positive actions.
Environmental awareness is directly linked to environ-mental knowledge,
attitudes, and actions (Menze, 2010) or to knowledge, which can have an effect on

students’ attitudes (Dimopoulos, Paraskevopoulos, & Pantis, 2009).
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Environmental awareness can be built through the education process.
Nkwetisama (2011) says that environmental education deals with various areas
where human activity has a harmful effect and defines environmental education
“as concerted efforts conscientiously organized to teach or draw the attention of
human beings about how natural environments function and how these human
beings can manage and protect them.” He proposes a long list of environmental
issues as possible topics of study, including global warming, greenhouse gas,

ozone depletion, species extinction, deforestation, and more.

2.2.2 The Environment and Language Education

Environmental education is necessary for the EFL/ESL instructor because
according to Babcook (1993), successful language learning equally involves a
successful combination of the micro and macro skills acquired into appropriate
expressions of communication; and, environmental issues are rich subject matters
of communication. For language teachers, trends towards socially responsible
education motivate students “to use global issues as a context to develop language
and social skills” (Giirsoy and Saglam 2011, 47). Hauschild, Poltavtchenko, and
Stoller (2012), show that connecting environmental concerns with language
instruction (1) increases students’ interest in significant current issues, (2)
educates them on how to make the planet healthier, and (3) offers real contexts for
language learning and authentic interaction.

According to Tang (2009), the aim of incorporating environmental

education into the EFL/ESL classroom is, to raise students’ awareness of global
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environmental crises. Teaching English as a second or foreign language can
emphasize the language skills and environmental issues in the school context in
order to raise awareness about global issues like environmental degradation.
Environmental awareness activities could include the following tasks that are
adapted from Jacobs and Cates (1999): writing letters to governments,
organizations, and companies; growing trees and other plants; reducing use of
paper, energy, and plastic containers; reusing materials such as glass jars and
bottles; recycling materials and buying recycled materials such as recycled paper;
educating others and taking part in campaigns to persuade others to participate in
environmentally friendly actions; raising funds for environmental causes; and
boycotting environmentally unfriendly products, such as those made from
endangered species, avoiding the consumption of endangered animal species like
the apes and other primates and instead buying environmentally friendly products,
like refrigerators that do not use ozone-depleting chemicals.

Based on the explanation above, English language learning is close related
to environmental awareness. Teacher plays an important role to make students
realize and doing actions to keep the environment and this planet healthy.
Students should know how important their environment through their lesson in the

classroom.

2.2 Reading Comprehension
Reading is an activity to get information. Reading responds to every

expression of the author so able to understand the reading material well. Reading
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is also an act carried out by the cooperation of several skills, namely observing,
understanding, and thinking. According to Giles (1987) reading is an extension of
thinking, perceiving behavior. Giles also states reading is not a passive act of
receiving meaning. So that the reading is not enough just to understand what is
contained in the written word, reading can also be considered as a process of
understanding something that is implied. It means understanding the ideas
contained in the written word. The relationship between the meaning to be
conveyed writers and readers interpretation will determine the accuracy of the
reader.

Grabe (1991) argues “Reading can be seen as an active process of
comprehending where students need to be taught strategies to read more
efficiently, for example, guess from the context, define expectations, make
inferences about the text, skim ahead to fill in the context, etc”. It can be conclude
that reading is one of the essential skills for students in learning English because it
can train students' understanding of the English language and increase vocabulary
mastery. Through reading, students can use the information in the text, to
understand the sentence, utterances, evaluate ideas, and apply the ideas to the
actual situation. Therefore, students should know and understand what they read.
If they do not know what they read, they will not get the point.

Reading comprehension is a main pillar in the activity of reading in which
readers build understanding of a text. It combines logical thinking which is owned
by a collection of letters, words and sentences in the text. Grellet (1981) defines

reading comprehension as “Understanding a written text means extracting the
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required information from it as efficiently as possible”. Comprehension is the
process of making sense words, sentences, connected text, requires the reader to
make inferences and reading questions. Comprehension depends not only on
characteristics of the reader, such as prior knowledge and working memory, but
also on language processes, such as basic reading skills, decoding, vocabulary,
sensitivity to text structure, inference, and motivation. According to Olson and
Diller (1982:42), what is meant by reading comprehension is a term used to
identify those skills needed to understand and apply information contained in a
written material. It could be points out that comprehension is more than a matter
of reading the words. It needs to involve the reader in actively making decisions,
solving problems, and using background knowledge in an attempt to make sense
of the passage.

Questioning is the fundamental part of every lesson. In reading, questions
establish a basis for identifying and clarifying a reader’s purpose; this influences
the method of reading, degree of comprehension, reading rate, and the skills
employed. The questions are important to help students to see the relationship
among ideas, new information to their background of experience and lead to
modifying their schemata (Gunning, 1992). Questioning is one of the best ways to
promote student’s understanding of a text. Questions trigger students to think
from various perspectives of a text. Asking questions helps students to understand
the text read better. Giving question to the students after they have completed
reading a portion of story or text can also help them review and reinforce concepts

and ideas, and can aid them in remembering significant thoughts and facts dealt
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with in a reading selection. Alexander (1988) said that post reading questions play
an important part on learning. Questions are very important in the development of
concepts. Questions help students to progress from one cognitive level to another
by means of a variety of carefully planned questions, pupils can be helped to draw
upon existing knowledge and understanding in order to develops new ideas and

formulate conclusion.

2.2.1 Barrett’s Taxonomy

Barrett’s taxonomy is a taxonomy made by Thomas C. Barrett in 1968.
Barretts’ Taxonomy is a useful guide for constructing questions on a variety of
levels as well as for judging questions that have already been created. It can be
used to evaluate students’ comprehension of text. As stated by Blair, Helman and
Rupley (1981), Barrett’s taxonomy is representative of a comprehension
taxonomy that can be used when developing instructional activities, identifying
questions and specifying reading comprehension instruction. In addition, the
Barrett’s Taxonomy (Clymer, 1968), designed originally to assist classroom
teachers in developing comprehension questions and/or test questions for reading,
is especially useful for classroom questioning in other content areas as well. From
Bloom’s taxonomy, Barrett developed a simplified taxonomy specifically for
reading comprehension.

According to Barrett's taxonomy, reading comprehension takes place at
five different levels, such as literal comprehension, reorganization, inferential

comprehension, evaluation and association, each levels requiring different reading
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skills (Barrett, 1972). Five levels in the Barrett’s Taxonomy of reading

comprehension (Salina as cited in http:/www.slideshare.net) are: Literal

comprehension, Reorganization, Inferential comprehension, Evaluation and
Appreciation. Barrett classification system was influenced by Bloom. The table
below shows the five major categories in this taxonomy.

Table 2.1 Barrett’s Classification System, by Levels and Operations

Level Operation for Learning Outcomes
Literal recognition | Requires locating or identifying explicit information or
or recall situation; illustrated by recognizing or recalling details and

main ideas, sequencing, comparing, examining cause/effect
relationships and character traits.

Reorganization Requires classifying, outlining, synthesizing, and/or
organizing ideas.

Inference Requires thinking and imagination beyond the printed
page; illustrated by inferring supporting details and main
idea, sequencing, comparing, examining cause-effect
relationships and character traits, predicting outcomes,
focusing on figurative language.

Evaluation Requires determining the truthfulness of text; illustrated by
judgment of reality or fantasy, fact or opinion, adequacy or
validity, appropriateness, desirability or acceptability.

Appreciation Involves increasing sensitivity to various types of literary
genres; illustrated by emotional response to plot or theme,
identification with characters and incidents, reactions to the
author’s use of language, response to generating images.

First, literal comprehension level entailing recognition and recall of ideas
and information explicitly stated in the reading selection. It focuses on ideas and
information which are explicitly stated in the selection. Recognition requires the

student to locate or identify ideas or information explicitly stated in the reading
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selection itself or in exercises which use the explicit ideas and information
presented in the reading selection. Recognition tasks are: recognition of details,
recognition of main ideas, recognition of a sequence, recognition of comparison,
recognition of cause and effect relationships, and recognition of character traits.
Recall requires the student to produce from memory ideas and information
explicitly stated in the reading selection. Recall tasks have the same categories as
recognition tasks.

Second, reorganization requires the student to analyze, synthesize, and/ or
organize ideas or information explicitly stated in the selection. Third, inferential
comprehension means ideas and information which explicitly stated are used as
the basis for making intelligent guesses/hypotheses. Fourth, evaluation is
requiring responses indicating that an evaluative judgment has been made. Fifth,
appreciation is involving all the above cognitive dimensions of reading, and
requiring to be aesthetically and emotionally, (affectively) sensitive to the ideas
and information in the reading selection.

This study uses Barrett’s taxonomy because of there is the close
relationship between thinking and reading text in which it is followed by some
questions to check whether the text has been comprehended or not. Considering
that reading is a process of getting meaning from printed materials or texts and its
relation to thinking process as a comprehension, Barrett’s taxonomy has more
detail taxonomy of reading comprehension. In this case, using Barrett’s taxonomy

to see texts or materials related to environmental issues could encourage students’
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knowledge and implant environmental awareness through reading comprehension.

Barrett’s taxonomy is use to analyze the reading comprehension questions.

2.3 Textbook

Textbooks are material books in the particular field of study, which is the
standard book, compiled by experts in that field for the purposes and instructional
objectives, which is equipped with a means of teaching harmoniously and easily
understood by the users in schools and colleges to support the teaching program.
“A book giving instruction in a subject used especially in schools” (Crowther,
1995). The use of textbooks is based on learning objectives refer to the
curriculum. Permendiknas No. 2 of 2008 explains that “buku teks adalah buku
acuan wajib untuk digunakan di sekolah yang memuat materi pembelajaran
dalam rangka peningkatan keimanan dan ketakwaan, budi pekerti, dan
kepribadian, kemampuan penguasaan ilmu pengetahuan dan teknologi, kepekaan
dan kemampuan estetis, serta potensi fisik dan kesehatan yang disusun
berdasarkan standar nasional pendidikan”.

Based on this, a textbook is a standard book compiled by experts in the
field, can be equipped with learning tools (such as tape) and used to support the
learning program. The source and creator of textbooks can be derived from a wide
range. The essence of textbooks is to provide information and materials to learners
through the written material. The textbook contains subject matter with relevant
information in a thorough and complete, so the use of textbooks can be used side

by side and without a source of learning, or other learning media. “Textbooks are
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a central part of any educational system. They help to define the curriculum and
can either significantly help or hinder the teacher” (Altbach: 1991). Based on
these opinions, it is known that the textbook is a major part of some of the
educational system that helps to explain what is in the curriculum and can become
obvious aid to educators in implementing learning. According to Johnsen (1993),
a textbook is a book whose purpose is for ‘instructional use’. This may be
important because instructional use is a broader term than that which pertains to

school and universities.

2.3.1 The Function of Textbook
There are some functions of textbook: as reference material by learners, as
an evaluation, as an educator tools in implementing the curriculum, as one of the
determinants of teaching methods or techniques that will be used by educators,
and as a medium for career advancement. It also stated that the function of
textbooks is to ... tell children what their elders want them to know” (Fitzgerald:
1979). According to Greene and Petty (1971), there are some functions and roles
of textbook:
1. A textbook should reflect a modern perspective on the presentation of
teaching materials.
2. A textbook must provide the source material is well organized, varied,
according to the needs of students, systematic, and rich of subject matter.
3. The material of textbook should present a well organized and staged on

expressional skills that brought major problems in communication.
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4. A textbook should present teaching methods and tools that meet certain
criteria.

5. A textbook must provide in-depth materials to help the students perform
practical exercises and assignments.

6. Beside as a source of book, it is as well as a source of evaluation and
remedial suitable also appropriate in teaching and learning processes.
It can be concluded that the functions of textbooks is a developer tool

materials and courses in educational curriculum that is used as material references

for learners and evaluation.

2.4 Theoretical Framework

This study focus on the environmental issues in textbooks that could
implants students’ awareness towards environmental. This study used senior high
school English textbooks 2013 Curriculum for Grade X, XI, and XII. The data
was taken from reading comprehension questions that related to the environmental
issues in English textbooks. The reading comprehension questions were analyzed
based on Barrett’s taxonomy to evaluate comprehension of text that related to
environmental.

There are five levels in the Barrett’s Taxonomy of reading comprehension:
Literal comprehension, Reorganization, Inferential comprehension, Evaluation
and Appreciation. Literal comprehension requires locating or identifying explicit
information or situation. Reorganization requires classifying, outlining,

synthesizing, and organizing ideas. Inferential comprehension requires thinking
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and imagination beyond the printed page. Evaluation requires determining the
truthfulness of text. Appreciation involves increasing sensitivity to various types

of literary genres.



CHAPTER I

METHODOLOGY

This chapter discusses details the methodology of the research used in this study.
It is divided into several sub chapters. They are research design, data and data
sources, instrument of study, data collecting procedure and data analysis

procedure.

3.1 Research Design

This study is a qualitative research which uses content analysis as a
method of the study. Content analysis is a standard methodology in the social
science for studying the content of recorded human communication such as
textbooks, websites, paintings, and laws. Krippendorf (2013) defines the content
analysis as a technique for making replicable and valid inferences from texts or
other meaningful matter to the context of their use. It means content analysis is a
research tool used to determine concepts within texts or set sets of texts. The goal
of content analysis is “to provide knowledge and understanding of the
phenomenon under study” (Downe-Wamboldt: 1992).

Qualitative content analysis is one of numerous research methods used to
analyze text data. Baxter (1991) noted that qualitative content analysis can involve
any kind of analysis where communication content (speech, written text,
interviews, or even images) is categorized and classified. This study is a

qualitative study because it deals with texts and textbooks. Qualitative research is
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an approach for exploring and understanding the meaning individuals or groups
ascribe to social or human problem (Cresswell, 2012). Qualitative research design
is used in this study in order to describe the environmental issues in several

textbooks.

3.2 Data and Data Source

In this study, the data are the topics and reading comprehension questions
that related to environmental issues. The source of data is the English textbook for
senior high school of 2013 Curriculum for Grade X, XI, and XIlI. It is published
by the Ministry of Education and Culture of 2006 (Kementerian Pendidikan dan
Kebudayaan). These are the description of textbooks:

Table 3.1 The Description of Textbooks Used in the Study

Code Textbooks Chapters on the
Textbooks
A Bahasa Inggris Kelas X Semester 1 9
B Bahasa Inggris Kelas X Semester 2 9
C Bahasa Inggris Kelas X1 Semester 1 5
D Bahasa Inggris Kelas XI Semester 2 6
E Bahasa Inggris Kelas XII 16

3.3 Instrument of the Study

In order to obtain the data, the instrument used in this study was Barrett’s
taxonomy. It has five levels of comprehension: Literal comprehension,
Reorganization, Inferential comprehension, Evaluation, and Appreciation. Literal
comprehension has six sublevels; recognizing or recalling details and main ideas,

sequencing, comparing, examining cause/effect relationships, and character traits.
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The sublevels of reorganization are analyzing, synthesizing and organizing
information that has been stated explicitly. Inferential comprehensions sublevels
are; inferring supporting details and main idea, sequencing, comparing, examining
cause-effect relationships and character traits, predicting outcomes, focusing on
figurative language.

The sublevels of evaluation are; judgment of reality or fantasy, fact or
opinion, adequacy or validity, appropriateness, desirability or acceptability.
Appreciation as the highest level in comprehension has four sublevels; emotional
response to plot or theme, identification with characters and incidents, reactions to

the author’s use of language, and response to generating images.

3.4 Data Collecting Procedure

There are three steps in collecting data from data analysis:

1. Collecting the English textbooks 2013 Curriculum for senior high school
for Grade X, XI, and XI.

2. ldentifying the chapters, activities, and tasks that contain the
environmental issues.

3. Classifying reading comprehension questions into the category levels of
Barrett’s taxonomy: Literal comprehension, Reorganization, Inferential

comprehension, Evaluation, and Appreciation.



3.5 Data Analysis Procedure
The data were analyzed by doing data analysis procedures:
1. The five senior high school English textbooks were selected and reading
comprehension questions had been collected.
2. The reading comprehension questions were inserted into the taxonomy

table.
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Textbook | Chapter | Questions | Level of Barrett’s Taxonomy

1 2 3 4 5

3. Each question was categorized based on the level of comprehension of
Barrett s taxonomy.
4. The frequencies of the questions in each level in each textbook were

calculated in the form of percentage through pie chart.




CHAPTER IV

FINDINGS AND DISCUSSIONS

This chapter presents the findings and discussion for environmental issues
involved in English textbooks and the analysis of reading comprehension

questions.

4.1 Findings

Based on the data gathered, the writer analyzed it to answer the research
questions. The research questions are “What environmental issues are presented in
the English textbooks?” and “What level of thinking do those reading
comprehension questions involve?”

4.1.1 Findings of Environmental Issues

The analysis of environmental issues presented in the senior high school
English Textbooks reveals that there are six environmental issues: waste
management, nature conservation, climate change, global warming, wildlife
conservation, and environmental and social balance. The table presented the
environmental issues discussed in the textbooks.

Table 4.1 The Findings of Environmental Issues in the Textbooks

No. | Textbook Chapters The Environmental Issues

1. A Chapter 6 “Visiting 1. Waste Management
Ecotourism Destination”
2. Nature Conservation
Chapter 7 “Visiting
Niagara Falls”

27




28

Chapter 7 “Natural
Disaster”

Chapter 11 “Man Made
Disaster”

. Wildlife Conservation

Climate Change

Global Warming

Chapter 3 “Have a Look
at Life Underwater”

Chapter 7 “Read the
Nature”

Chapter 10 “What Can
We Learn from Baduy
People”

Chapter 13 “It‘s Garbage

Climate Change

Nature Conservation

. Wildlife Conservation

. Waste Management

Environmental and Social

Balance

in Art Works Out”

Chapter 16 “Let‘s Make a
Better World for All”

English Textbook for Grade X. These textbooks consist of 18 chapters
from semester 1 and semester 2 books. There are only two chapters that cover
environmental issues which is it is about the natural environmental topics. Both
chapters are in the textbook for semester 1, they were Chapter 6 and Chapter 7. In
the Chapter 6, there is the discussion about “Visiting Ecotourism Destination”.
The environmental issue in this chapter is waste management. In the Chapter 7, it
discuss about “Visiting Niagara Falls”. The environmental issue in this chapter is

about nature conservation.
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Figure 4.1 Problem-solving activity about waste management

"

Tourists probably bring food and snacks in paper or
plastic packages when they visit a tourist destination. What

should they do with the wastes? If you were also a tourist,
what would you do?

English Textbook for Grade XI. Analysis on the textbooks show that the
textbook for semester 2 that contains environmental topics. These books contain
11 chapters, and only two chapters that discuss about environmental issues which
are natural disasters in Chapter 7 and man-made disasters in Chapter 11. In
Chapter 7, the natural disasters discussed include earthquake, flood, tsunami, and
endangered species. In chapter 11, the man-made disasters include global
warming and pollution, as well as some social disasters such as smoking and drug
abuse.

Figure 4.2 Discussion about global warming in the textbook.

' )70//’((/ ()//(('/-/}N'ﬂ__(
Is it an end to our world? “

The devastating impact of global warming is already evident everywhere
in the world, as also in Indonesia. If warming continues at this rate, can you
imagine what will be the condition of Indonesia 10 to 15 years from now?

There is irrefutable evidence that human activity since the industrial
revolution has changed the atmosphere of our earth and continues doing so. Since
the time we started industrializing, we started polluting; polluting our waters, our
air, releasing greenhouse gases that contribute towards global warming. Human
activity will continue to affect out our earth but we need to make changes before
our earth succumbs to the pressures of global warming and disappears altogether.
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English Textbook for Grade XII. Analysis on the textbook shows more
proportion of the environmental topics in comparison with other books. From 16
topics presented in the textbook, it was found that 5 of the topics are related to the
environment awareness topics. First, Chapter 3 “Have a Look at Life Underwater”
presents the knowledge of the underwater ecosystem. The second is Chapter 7
“Read the Nature” that gives knowledge about the natural disaster, the cause and
the danger. Third, Chapter 10 “What Can We Learn from Baduy People” gives the
knowledge of the ingenious people and the nature surrounding them. Fourth,
Chapter 13 “It*s Garbage in Art Works Out” is about the environmental crisis that
happen nowadays. The last is Chapter 16 “Let‘s Make a Better World for All” that
asks the students to be more aware of the nature and to be self-responsible in
every action.

Figure 4.3 Discussion about waste management in the textbook

Petrus Riski
February 25, 2014 1:44 PM

SURABAYA, INDONESIA—Indonesia has opened
a regional recycling conference aimed at increasing
awareness of waste management for economic and
environmental benefits.

The Fifth Regional 3R Forum in Asia and the
Pacific, which opened in Surabaya Tuesday, is being
attended by 300 participants from nearly 40 Asia and
Pacific countries.
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4.2 Discussion

To address the research question, the discussion focuses on two research
questions. The first research question considered the kinds of environmental
issues present in the textbooks. Based on the sample used in this study, there are
some environmental issues are provided in the textbooks. There are six
environmental issues: waste management, nature conservation, climate change,
global warming, wildlife conservation, and environmental and social balance. The
second research question asked what levels of thinking the reading comprehension
questions involve environmental issues.

This study has the opposite result with previous study conducted by Vinia
Parulian “Environmental Issues in English Textbooks” which is most questions in
reading tasks are at literal comprehension level. Based on her study, the level
literal comprehension is unable to implant student’s awareness of environmental
issues that exist in the textbooks. Otherwise, in this study the textbooks of
Curriculum 2013 for senior high school have all levels of thinking that involve

environmental issues.

4.2.1 English Textbooks for Grade X
There are eighteen chapters in these whole textbooks from first and second
semester. Environmental issues that are presented only from two chapters of the
textbooks, there are Waste Management and Nature Conservation. The topic of
Chapter 6 is about ecotourism “Visiting Ecotourism Destination”. One of the

objectives of this chapter is for increasing student’s awareness and responsibility
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of ecotourism objects. In the reading section, the questions are about problem
solving activity about what to do with the wastes that the tourists probably bring
when visiting tourism destinations. “What should they do with the waste?” “If you
were also a tourist, what would you do?” The students have to think more and
answer them by their knowledge. These questions are evaluation because it
requires responses by students which indicate that an evaluative judgment has
been made. By having this kind of activity, the students would be encouraged to
not litter. There are also some questions related to the topic but only focus on the
text that explain about ecotourism destination and not related to the environmental
issue.

The topic on Chapter 7 is about tourism spot “Visiting Niagara Falls”. It
has the same objective with Chapter 6, which is to improve student’s awareness of
tourism spots. There is a text that describing about Niagara Falls. It provides a
question to ponder about the benefits of the magnificent waterfalls that God has
created. This kind of question is also inferential comprehension because it
required providing the general significance, which is not explicitly stated in the
selection.

The total of questions from the two chapters that related to the
environmental issues is four questions; two inferential comprehension questions,

and two evaluation questions. The percentage could be seen in the chart below:
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The Percentage of Questions in the Textbook for
Grade X
m Literal Comprehension W Reorganization
Inferential Comprehension m Evaluation
W Appreciation

0% 0% 0%

50%

Figure 4. The Percentage of Questions in the Textbook for Grade X

The levels of thinking of comprehension in these textbooks are inferential

comprehension and evaluation.

4.2.2 English Textbooks for Grade XI

In these textbooks, there are eleven chapters from first and second
semester. The semester 1 textbook is not analyzed because it does not contain any
environmental issues. The environmental issues that exist in the two chapters of
the textbook are Wildlife Conservation, Climate Change, and Global Warming. In
Chapter 7, the topic is about natural disaster. The natural disasters
discussed include earthquake, tsunami, and endangered species. Topics such as
flood and endangered species in this chapter could be employed to encourage
students to reflect on human activities that may jeopardize the environment and
the balance of nature. The questions of reading comprehension in this chapter
basically are about natural disaster, but some of them could be involved in

environmental awareness issues since the natural disaster also one of the impact of
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global warming. There is one question which is students have to categorize the
most horrifying natural disaster. “Which of the following natural disasters do you
think is the most horrifying: earthquake, tsunamis, thunderstorms, or floods?
Why?” This question is reorganization because it required placing things or events
into categories.

Students also asked to give the example of man-made disaster which this
activity is literal comprehension question because students only focuses on
recalling the example of man-made disaster. The next question might give more
students go beyond the text. It provides students to think and imagine what they
have to do if they were become volunteer to help after a natural disaster. “If you
could volunteer to help after a natural disaster, what would you do?” This kind of
question is inferential comprehension because it requires thinking and imagination
beyond the printed page. The next question provides students to responses that
indicate whether the world should be more concerned about natural disasters or
man-made disasters. “Do you think the world should be more concerned about
natural disasters or man-made disasters?” This is evaluation question which
indicate an evaluative judgment. For classifying certain vocabularies that related
to environmental issues, students are asked to do fill in the blanks activity for
words given in the box. This activity is reorganization. Then students were asked
to give their idea about what the government should do to protect endangered
species. The question is evaluation because it requires evaluative thinking which

students have to make the judgment based on their opinion.
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In chapter 11, the topic is about the man-made disasters contained which is
include global warming and pollution, as well as some social disasters such as
smoking and drug abuse. At first, students are asked about what comes to their
mind when they think about global warming. “What comes to your mind when you
think about global warming?” So this is basically inferential question because the
students may infer the main idea about global warming and predicting the
outcomes. Then students are suppose to give their judgment and the reason which
is about whether global warming an imminent world threat or not. This question is
evaluation question. “What action is the Indonesian government taking to address
the issue of global warming?” Identifying the action that the Indonesian
government taking to address the issue of global warming is literal comprehension
question because it requires the students to identify or locate the ideas explicitly
stated in the reading text. To give the idea about what students might to take
actions to address the issue of global warming is inferential comprehension.
“What actions are you taking to address the issue of global warming?” It is
because this question requires students thinking beyond the text. Giving the
answer about the effects of climate change on the nature and society is literal
comprehension question. This question requires students to produce from memory
ideas and information explicitly stated in the reading text.

There are questions that require students to give their evaluative judgment
about whether humans are responsible for causing the world climate change,
whether educating masses on the issue of global warming will help reduce it, and

also whether global warming will bring next ice age. “Do you think humans are
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responsible for causing the world climate change?” “Do you think educating
masses on the issue of global warming will help reduce it?” “Do you think global
warming will bring next ice age?” These are evaluation questions. Then to give
the idea what students do in their daily life that would increase global warming is
inferential comprehension question because it demonstrated by students personal
experiences as a basis for hypotheses. The question about how global warming
reaches such an extent without us noticing it sooner is also literal comprehension
question.

The total of questions from the two chapters that related to the
environmental issues is sixteen questions; four literal comprehension questions,
two reorganization question, four inferential comprehension questions, and six

evaluation questions. The percentage could be seen in the chart below:

The Percentage of Questions in the Textbook
for Grade Xl
W Literal Comprehension ® Reorganization
Inferential Comprehension m Evaluation

W Appreciation
0%

-

Figure 5. The Percentage of Questions in the Textbooks for Grade XI

The level of questions is from literal comprehension until the evaluation

questions. In fact, even there is no appreciation question, the biggest percentage is
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evaluation questions. The textbooks and the reading comprehension questions are

support the environmental issues.

4.2.3 English Textbook for Grade XII

This textbook has sixteen chapters and it was found that five of the topics
are related to the environment awareness topics. Environmental issues that are
presented in this textbook are Climate Change, Nature Conservation, Wildlife
Conservation, Waste Management, and Environmental and Social Balance. First,
Chapter 3 presents the knowledge of the underwater ecosystem. Such discussion
could facilitate students to be more aware about things that can endanger the
environment, especially water environment, and the importance of the ecosystem.
Some reading comprehension questions asked students to mention or identifying
plants and/or animals live underwater and how they live. These are literal
comprehension questions because it focuses on ideas and information which are
explicitly stated in the reading section. “How is the condition of the ocean in the
area that you know?” To get explaining the condition of the ocean in the area that
students might know, this kind of question is inferential question. For classifying
certain vocabularies that related to environmental issues, students are asked to do
complete the sentence using the words from the box. This activity is
reorganization.

Second is Chapter 7, the topic is general knowledge about the natural
disaster, the cause and the danger. The discussion is about the signs of natural

phenomena; some topics discussed are also the results of global warming, such as
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tornado. In this chapter, there are a text about tornado which is actually tornado is
also one of the impact of global warming and climate change. There are only
several questions that related to environmental issues. The questions are about
what the natural phenomenon is, what usually precedes a tornado, and what
usually accompanies a tornado. “What is the natural phenomenon?” These kinds
of questions are literal comprehension which focuses on information that is
explicitly stated in the reading selection.

Third is Chapter 10. This topic is about the nature of Baduy people. This
chapter presents the knowledge of the ingenious people and the nature
surrounding them which talks about how Baduy People in Banten, West Java,
tries to preserve its traditional culture, which is also closely related to preserving
the natural environment in their surroundings. The reading comprehension
questions that related to the environmental issues in the case of Baduy People are
students were asked about what the traditional community referred to in
paragraph one is, what the characteristics of this traditional community are, and
what the text is about. “What are the characteristics of this traditional
community?” “What is the text about?” These questions are inferential
comprehension because the students are required to provide the main idea, general
significance, or moral which is not explicitly stated in the selection. The question
about what ethnic group of people defined in the text is literal comprehension.
Answering to the three ecological regions and features do people of ethnic group

have is kind of reorganization questions.
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The fourth topic is Chapter 13. In this chapter, students are asked to reflect
about to the environmental crisis happening in the present culture and are given
the lecture about how to be environmentally friendly towards the nature. The
comprehension questions in this chapter are based on the radio news report.
Students were asked about the common waste that their produce, what does Irby
(people on the news) do with her newspaper plastic bag, and how did she come
out with the idea of turning the plastic bags into artwork. “What is the common
waste that you produce?” “What does Irby do with her newspaper plastic bag?”
“How did she come out with the idea of turning the plastic bags into artwork?”
These are inferential comprehension questions. For some questions might get
students to response based on their judgment and opinion about changing plastic
waste into valuable things, which is this is evaluation questions. There is also one
question that involves students emotional and aesthetic about how can they
express gratefulness if they have the ideal environment. “If your environment
around you is ideal, how can you express gratefulness?” This is called
appreciation question. The rest of comprehension questions that related to
environmental in this chapter are literal comprehension and evaluation questions.

The last topic is Chapter 16. This chapter asks the students to be more
aware of the nature and to be self-responsible in every action. This is the last
chapter in the last book from the English textbook for senior high school and it is
ended with a theme promoting everyone‘s involvement to contribute in creating a
better world for all beings in our planet earth. This chapter encourages students to

care about their surroundings and to be more environmentally aware in whatever
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they do. “ldentify problems in your surroundings!” Students were asked to
identify problems in their surroundings. This question is evaluation.

The total of questions from the five chapters that related to the
environmental issues is twenty-eight questions; ten literal comprehension
questions, three reorganization questions, nine inferential comprehension
questions, five evaluation questions, and one appreciation question. The

percentage could be seen in the chart below:

The Percentage of Questions in the
Textbook for Grade XlI
w Literal Comprehension ® Reorganization
Inferential Comprehension ®m Evaluation

m Appreciation

Figure. 6 The Percentage of Questions in the Textbook for Grade XII

This textbook has all of the level of taxonomy from literal comprehension
until appreciation. Even the percentage of appreciation level does not high, this
textbook still can give students enough to understand and evaluate the issues of
environmental. The students could learn and have the way they think about
environmental that has been attached to this textbook, so they can give the

problem-solving about environment in real live.



CHAPTER V

CONCLUSION AND RECOMMENDATION

This chapter discusses the conclusion of the whole study and suggestion based on

the study.

5.1 Conclusion

Textbooks are believed to provide the information that students’ need
which is the textbooks as the key components language teaching program. As
stated in Curriculum 2013 about character education which is environmental
awareness is one of those characters that should be taught at schools. Nowadays,
the content of textbooks has been improved better based on students need. Thus,
the environmental issues in textbooks are common thing as shown in this study.

Five textbooks were analyzed in this study. In the textbooks for senior
high school of Curriculum 2013, there are some environmental issues presented.
The issues are waste management, nature conservation, wildlife conservation,
climate change, global warming, and environmental and social balance. The
textbook for Grade X still has low percentage of reading comprehension questions
involve environmental issues, but there are also several questions that could help
students to understand and evaluate the environmental issues presented in
textbooks. The textbooks for Grade X1 have bigger proportion of comprehension
questions. It requires students’ thinking and imagination beyond the text on the

book, and it could help students to give judgment of the reality, fact or opinion.
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For English textbook for Grade XII has more questions that include all level of
Barrett’s taxonomy of reading comprehension questions. The levels are: literal
comprehension, reorganization, inferential comprehension, evaluation, and
appreciation. Even for the appreciation level are still rare in the textbooks, but at
least it was presented in the textbooks.

As the conclusion, these textbooks of Curriculum 2013 for senior high
school have all levels of thinking that involve environmental issues. As the
English textbooks for students of higher level, these books are expected to give
high thinking level of reading comprehension questions involve environmental

issues.

5.2 Recommendation

It is suggested that there is further study related to environmental study in
the textbooks and/or other character education in the textbooks. This study
focuses on the reading comprehension questions by Barrett’s taxonomy. The
recommendation for English Department students, who would become a teacher
to choose the textbooks that contain the environmental issues appropriately. As an
educator to educate students not only the knowledge of language but also the

knowledge of our environment so people could keep the ideal environment.
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Appendix 1
Table of Reading Comprehension Questions in the Textbooks

Level of Barrett’s Taxonomy:
1 = Literal Comprehension 4 = Evaluation
2 = Reorganization 5 = Appreciation
3 = Inferential Comprehension

Textbook Chapter Questions Level of Barrett’s
Taxonomy
11213 ]4]5
Bahasa Inggris | Chapter 6| Can you guess what N
Kelas X | “Visiting ecotourism is?
Semester 1 Ecotourism If you were also a tourist, N
Destination” | what would you do?
What should they do with N
the waste?
Chapter 7 | What benefits people can N
“Visiting get from the magnificent
Niagara waterfalls that God has
Falls” created?
Bahasa Inggris | Chapter 7 | Which of the following N
Kelas XI | “Natural natural disasters do you
Semester 2 Disaster” think is the most horrifying:
earthquake, tsunamis,
thunderstorms, or floods?
Why?

Can you state an example of | V
man-made disaster?

If you could volunteer to N
help after a natural disaster,
what would you do?

Do you think the world N
should be more concerned
about natural disasters or
man-made disasters?
Discuss and give reasons to
support your answer.

Fill in the blanks with the N
words given in the box:
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What do you think the
government should do to
protect endangered
species?

Chapter 11
“Man Made
Disaster”

What comes to your mind
when you think about global
warming?

Is global warming an
imminent world threat? If
yes, why? If no, why not?

What  action is  the
Indonesian government
taking to address the issue of
global warming?

What actions are you taking
to address the issue of global
warming?

What are the effects of
climate change on the nature
and society?

Do you think humans are
responsible for causing the
world climate change?

What do you do in your
daily life that would
increase global warming?

Do you think educating
masses on the issue of
global warming will help
reduce it?

How did global warming
reach such an extent without
us noticing it
sooner?

Do you think global
warming will bring next ice
age?

Bahasa Inggris
Kelas XII

Chapter 3
“Have a Look
at Life
Underwater”

What plants and/or animals
live underwater?

How do they live?

How i1s the condition of the
ocean in the area that
you know?
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Complete the sentence using
the words from the box...

Chapter 7 | What is the natural
“Read the | phenomenon?
Nature” What usually precedes a
tornado?
What usually accompanies a
tornado?
Chapter 10 | What is the traditional
“What Can | community referred to in
We Learn | paragraph one?
from Baduy | What are the characteristics
People” of this traditional
community?
What is the text about?
What are the  three
ecological regions?
What is the ethnic group of
people defined in the text?
What features do they have?
Chapter 13 | What is the common
“It‘s Garbage | waste that you produce?
in Art Works | What does Irby do with her
Out” newspaper plastic bag?

How did she come out with
the idea of turning the
plastic bags into artwork?

Is the news important? Why
do you think so?

Is it very common to change
plastic waste into valuable
things? Why do you think
so?

Do you think that Irby’s
work is significant? Why do
you think so?

How can Irby’s idea and

works contribute to the
betterment of their
environment?

If your environment around
you is ideal, how can you

48




express gratefulness?

Has Indonesia implemented
the three Rs so far?

What did  Rismaharini
believe to be the best
municipal waste
management?

What made the mayor very
convinced about her
waste management?

How did the mayor educate
students to live a zero waste
life?

What do you think about the

mayor’s concept on
municipal waste
management?

Chapter 16
“Let‘'s Make
a Better
World for
All”

Identify problems in your
surroundings.

What questions can you
ask? Whether your school
environment is healthy.
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| T (T
I Chapter 6

Visiting Ecotourism
Destination

| ujuan PFymbelajsan

Swtlad memipekpen: Hab b, mewa Sbarapean oump:
1. Merunjokchan kovongeuhan belager habaw Inggris rioet el descnptyl
aCorhana imrlang emoel Wil

Merumpeiolan certiviy pecull, porcaya din, dan tangrung pewab dalam

et abous resk an xoenumehosat leriadl tsscs deskhripos s hana lemitang wrepal
winals

Mergiderattbowe lurgpe sosal stouctur ek, dan unsr kebshomaan pads
teds dowion pte! mederhans berdang lempal wsala

Mermpon muakra dalam ek deslcnptil, lean dan tulls, sederhana, hrteng
temrad winala.

Moty unfing et desicrtp il tulie rolang trrrpat wisata,

Mitrry usan Sews Cenby lan dan tubs sederhane tercanyg Sanpat wisea
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- Taalt 11 .
Wi, reaid - the ext carehilly. What do yoir ikink sbout the
st deatzibind below?

TARJUNG POTING NATIONAL PARE

Cmna ﬂ{ﬂﬂ'lﬂ-ﬂ'ﬂ.lmu:f [aezoim sccipurnm desimatione
Illl.ﬂ.l:hT-l.:ITl.ﬂ:nl.ﬂ.l Hahons! Pl = B sowthweest of
Crnirsd Kalimentss penimsula. Hﬁqum‘n

ﬂ'ﬂF'IIHI.I' CHEENETRE I iim - vimlom.
Thiz it callied & park, bub unlhe sy park
. that vou kave ween. 3n yous cty, thin @
TR TR L T n funge! [k @ a ceal whoch o
T home fo the mosi mimls in
o LEAREY e work: omng utam and peohoscn
T ._f‘Y ' are  mienabing beoose they  have
I, ; 5, L

: enormoe anost. So, mmapne yoursel o
.".: S ke in Hhw penpe lnd.ﬂltﬂ'n:ﬁ
5 animals = their crigeal haitotsd,

y will v o whan you meet them?

Toa e smng ubana we shoukd
pe to Camp Leskey, Camp Leaky @
l::l:h'di:n.l:l:l Fl.l:lid"l'lnj:.l.n{hl.tnq;

hon

n.l.l::l:lhluhdh}’ﬁnl.l:l:ﬁ:ﬂlh.l,m
St important scientisk who  has sbadisd
Prdaread crung wisne mnee 1071,

Toresch the placr, weahoald take a beat down Sshanyer rreer,
Thir boat o populary called pemhu koiok whach @ o boathooar
that o accommedale frar propie. The bnp by the boat o

The tmvding in the boat offers anctter o
expErEnor. You alep, ook, amd cat in that doink, night axd duy

e e i g e =
:::mﬂc;;:ﬂ:::mﬁmdhw#rmn

Towl nedrerw 1.
:*-H—“Lm

° Failiai 5 Rl bl LAt IGTWL K
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Toak 2:
Camprehroaion Questinns

Azawer the following quextions brietly.

1. Based on the text, can you guess what ecotouriam u?

2 M-dmh-ﬁﬁ-mhﬂ
Natioeal Purk offer to tourtats?

3. How = the purk duflerent from the parks in the aties?

4. How = Camp Lesky related to Tangung Puting National Pack?

5. How can people reach Camp

6. What doex the word ex-coptive tell you about the crang wisss
m Cump Leaky?

7. What is special sbout the means of transportation o Camp

Leaky?
8. How ing or unmieresting & the journey on the way to
Cnpl-hy?l'hyh

you think so?
9. How inlerexied e = mm Natiozal
wmuﬁ’;ﬂhﬂm&h

l&EﬂW‘*mm&lm

I

Touristy prolbly Bring food and snacks = paper o
plustic packuges whes ey visit o toarnd destination. What

ahotld {hey do with the wessen? I you were alsd o Wi,
wihat would vou do?

Taak 3:

Aller peading the a2, in (he chaet below, identily the =nuin
ideax of the parsgrapin, wsed then summarize the moal
imparinnl details in your own words. Week indivedually first,
then poenpare your snwwer 10 (hat of yeur clessimale sitting

exl 10 you
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| gjuan Fembelajaran

Setiah mempolajar: Hab J/, sewa Jiharapican mampaa:

Meranpiha ksungruhan belgar babasa Inggrs erkat teda dexcnp il

s hara lentang empal wissts,

. Merunpukhan sl by pedull, percava din, dan Largpung pwab A
macasnsmban comurciomst lercal! teks denkripe sechrhana imtang termpad
wisgla
hMengideranban funge somml srukiur ieha, dan e cebabosaan (eds
bk Juscn il sede flana enkaog rarpat wmata
Mrr mahra dalam trks descrghit, lman dan luls, sederhana, lmitang
terrgad wimata,

kxS ripr bl Futie mtang ottt wisale
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Pudare 13

Nisgarn Falls in the collectave name for three waterfulls that
croms the international border between the Canadian provines of
Ontaro and the USA's state of New York. They form the southern
end of the Nignrs Gorge. From larpest o smallest, the thove
waterfally sre the Horseshoe Falls, the Amencan Falls snd e
Hridal Veil Fallx. The Horseshoe Falls lie on the Canadian side and
the Amercan Full oo the American side. They are separated by
CGoat laland. The smaller Bridal Vil Falls are abio locsted on the
American mide, sepurated from the other waterfalls by Luna laland.
There are varmus atirnctions that people can enjoy o Naygars Falls,
uix of them are described here.

The frat to oy in Naagars Falls is Cave of the Winds. Thin
atiraction helps people get closer to the Gllx and go face-to-face
weth the pounding waters of the Falls. People can get scsked on
the Hurncane Deck where they are just feet fom the thunderng
waters. W snd sandslx are A =t
mmm?smmﬁ -...:......."'3"&-.’".;.,
m

o Bailam X S0 A SLAV M IUIMLAN
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Thwe second charm ix Maoid of the Mist Boat Tour. [t = a
world-famous somic boat tour of the American and Canadain
Fall for about a hal-hour nde. People may scoean the tour via the
Observation Tower elevator st I'rospect Pount m the state park. The
bout operstes mid-May until late October.

ﬂ-mhnﬂh!m’ Fadx 12 Magara Adwenturs
ﬁhw“bwmhly 1o ke on 2 45 foot screen. Audience
members are given Mummmumm

hnaa*hh-m-ﬂ pn:b'.
over thess. The theater shows hously and -nha-hn”
headarts we made available.

Magara Scimce Museum s ancther place to vimt. It
& sanchaary for the oo and spprecaton of old soence
inatnments and apparatus.

The Afth pont of mterest ix Niogara's Wax Museum of
Mistory Here, Life-aize wax fgures portraying dramatic history of
Nagars Falls are presented to guests. They can see Fort Niagara
Scene, Indian Village, old store, Blackamith and barber scenen
and how electricity i made. Wax figores of Julis Roberts, Pri
Disrsa nnd mamy mose are displayed here, toa.

Fually, people can niso enpy Roinbow Aér Melicopter
Towrs sbove and around the A=encan and Canadian Falls. The
tours start from dowmdown, next fo the entrunce to the Rambow
Bridge, and open from Yam to dumk when westher permits. The
:m“mhh““hwmmm

lat.

The Nagars Falls are renowsed both for their beasty and
--ﬂ-ﬁmdwpﬂ- Managing the balsnce

between recreatonal, commercial, and sndustnial uses hax been a
challenge for the stewsnds of the fals since the 19th contury.

el plod Lrmme il 7 s b g ke Vet Fude e
Miga fwns s asam s as | Daa e adlom damed ! dn e crrgams

bui baia Lag el °
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11 Hyou bad an ity to vimit Fali, which sttraction
12 Can you findd n plsce of umiler beauty to Nisgarn Fulls in
-J&mdmhu!hl*n. "

"

(omcumn with your clessmstes what benedex pogple can e

nvomuummu

Complete the following sentences maing the words
in the box. Remember to use the correct forma.

N S -_-_-‘._-""’—___"“-F—"T'F--\""\.\
cromn sttmctons
illuminsted  charm mint

) aanctusry poeservstion  dusk

\"‘x_,..a-m__p-x__.ﬁm_m_.__.,._r\__‘..

Wavensow _________ against the pier. You can hear

the sound wery clesrly.

In the morning, the ssall town mcoversd in __,

Exploce Cheddar __________ through photos = the

intermet. inapire you to come and visit.

lelhﬂfz_m an she walked through the

mﬂbh.pr__jﬂnlﬁm
outmde, t'x likely posng to ran.

E::m cume to Bali to campaign for the
e o the Ezwironment.

The Without the h

i~ oms ""'.....":'.‘:..—'....g-. ront of u-.w

lookstthatmde. An____________ wign flashed on
anc cfl.

Fabara ligpiu o

P SR S TR Y S
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CHAPTER 07

Natural Disasters
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osl-Reading ACtinty
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Chapter 3: wuh Look At

Tujuh Pembelajaran:
Sowinh merrpela ot Cab X stwaa dbarapann mamgac

. Nermyubirl ksserzatan dapa T pelaj bataas
TGS WEazal tatans petgarty @TLNALE
Irtermatiorad yang dwiguscen aleT semangal belajar

©) Merungaian perdaks s dan peckd abem
maly @A 3cat OTUNEAE e PeraDny 8ngan gurs

dar tsran.
9 Merunaskan perfaks spr, dapln, pescaya de,
du" bertargoun; |sasd dalam mele mnaces

FOTLrécaN TaraNaI0NY J6ngaT Fure Jan leTan.

@ Nerurus ban perfaks wnggung Jass, pedd,
katjasaTa, dan cinta dural, Saler melskaaraban

roTurian ingecral

QMW“M“.IW
kabatanasn pads UNGLASAn Marris pest atan
barmwyap fuTended) meaun Sengan konteks
pasgouasmp L

0 Merryusun leks buan 2an tals unteh menyataken dan
MEreapans LNGLESAn Utk meminta pertaiat bernsas
futendad) desgan mempertatban larga scald,
ki ek, dan v etahamasn, yang besar das
maL GOk,

70



———

) Verganatuin ingat sceal, s s, dan srmar
senducal, Msual dangan LOtiea pengguraatTya

@ Wanpanen hx fuwn dat fule umk merymscys dan
TTEEZONE JNGAADAT LT MerTirts seratan
TOMEANED JIRNTEC), CBNGAN TETRe AR
ungel sceml avukcur Wk den et kebat assan
yang Serar dan meaual konteka.

A. WARMER: PAIRWORK

Sivea bardisi e wniang aNs aua Aty Tershs ketahul

ZaleT oot iduzan Saanh i dengan Tetguk Sads panamyRan yang
wraada, yac

*  What plants sacior ssmals ve underwaler?

*  How do ey bwe?

*  How s e condtion of e coes i= te e that
Pou coon?

71



Chapter 7: Read the Nature

Tujuh Pembelajaran:

Sonla® mwrrpalajwt Cab 7, slawa dharséan marpe

Ommmmm
Ingris ssbmzal baboma pesgania TR
intermatorad yang dwiujudonr dalem semangal belajar

emnﬁh“d—pﬂﬂt

MelyEANICET OTUNAIE PPN JNg Quts
dar terran.

() Marnuatan pertais s, dapbn, pecea b,
dar bertargoun; jswab dalam melsaanacar
FOrTuricas TaraaI0Rl S8NGeT Jurs 2an TN

@mmmmlﬂt
kerjasaTi, dan ot damal, Sebem melakasrakon

soruréan ungecral

omw-.muum
kabatanaan pads wes fmah berbetuk facteal mooT

tertang binasang.

() Neranghap mamna detam wha dries faktaal facha
eport) buas dae wda tertang biatang

anmmwmmm
s entarg binstang desgan mamgerhatian hergal
soadel, sirgetyr beka, dan unur ksbahamast pang Serar
ool koeka.
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Tk 2: Comprehenmon guestions

The acrd lomaco comaes om Soanah anguage and
mens 1D it o lum. A tormacde i & whisiving poduced by
srvcaphesc condbiona, Tainly sotremaly low sressure, during
1 Bevere Tundareom.

Tomadoes sssally m
cosnterciockwine. Thay appasr N Ly
Ancel naped colurms of soledy
sotting winds hat mach down bom a e
Horm and fouch the grousd. Altougs - TN :
 lomads & not sheys vakle © fhe TN
oy, Dmadic corcidons o ol be
Schad up on madar, or 1N TS Ty
Secome wable 0nce debrix and it
e odled nlo L

A omado Tuy slso be referred
10 33 8 howi clowd, but e s P T1 4 Tomaste

schrically not & comect e, ‘While
1w A0 wOrT A samwimen waed terchangeably, a furrel cloud

= difterant, nol 2 I make up, Sud i e et thad It doss not touch
e gond Anather rarme it s oher uses 10 teacrbe 8 lormado
= Sedwler, dus 1o tx viclen! belsting motion.

The omado & are of the mom urgrediciable and desructive
‘orom of nature, oMen deatroying everything io s parh. A wmado
& ususlly preceded by mwere mamra, shich muy nclude ighing,
Migh winda, and Peguent had. i can change course withost rotice,
g i assally sccompaniad by & rassng sound, o a8 some
deacrbe B, the sound of feigh! ain.

(TR VON RN e e LA A N LAY,
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Fexd the lax! sbove carsldly, and then snswer theas
ousion triefy.

1. What doss the word Eowdd maanT
2 Whrat & a ormada?

1 Mew o mmadoes sacally wm?

4 Whal do ormadcss ook BT

4 What e the ofter tames of lomasdoea

G Why = it lschnically met comect o reler iormadoes
an fluned Clouds?

T. Why I 3 jomado deacribed ax & twaler?

L Ahrat anaally precedes & lomado?

O What ususily accomzanies & lorado?

10 What doss the word some in e last Ine seler 12

Vocabulery Bullder
Task X Fd he meaning of wonds.

Adwr mackag e il abast iormado,

NS idualy pueax (e TMNNG Of aach word
below. Than, chack hem with your enc,
Whes seceanary, corauk your dicierary,

ey [o A enm——y

savare: juwr)

coenterciochwinn : V" kauntar “klo:kwasz/
vialen! o st )

vinible: exbel)

intarchangaably: J ' tfanptly

dabrin: joa'ty

make up: fren gy

destroctive: i smiwy)

precade: lred)

course: Jeem|
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Task 3: Find & fechunl report Sesl

I gougm, bred 2 lacaal mport bt abowt st phenoTena. You can
g0 0 he B2oary or ssarch i the Inlemel Use ha iiosing guasiona
12 help you select e et

1. 'What @ 1t tataryl shenomancn?

2 'Wrat 3ces e phanomenan lock le?

1 'Wrat ‘eatures dosa the pharomenan haw?

4 ‘Wrat ot leatores doet the phescmencn have?

Preasrt your lse! nasdy and stmaciesly 50 that the
athe: grouss war! 10 nead It Tace tum sharing the
Inlormation you howve wth ihe cass.
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Chapter 10: what Can We Leam
from Baduy People?

Tujuh Pembelajaran:

Setalsh marcetgan Bab 30, smaa dhachan maTpc

o Vergpix s wseraaan dazat mercelaan tahas
NG petagal bt asa cergaTia bomunéumd
remaional yarg dwuschan daarm serangs belaar

Q Merurpuceas pertsy santun dan peda delar
Tk aara a0 hOMLrb i merperssnal dengan pUL
dan leman.

@) Verurpscinn pestsu jusr, duicin, sercaya S
28N bartanggerg pread delvr Twlakastaian
comuvkaal tetaaksoral detgan puru dat teran

O verurpicer perta jua, seckdl
caranara, das Ints E———
comushsal b galonal

Q Viergaraitats Lngal scmal Erubnis ek, dee et
cozatamans paia wa $TiS® Serteris Godu necn

TN Dratang

© Weranguap makna dulam wes et tucat facnad
repord hean dan tals lentang Sinetang.

) Verpanan wia dmia taktanl lachal sapord s dee

Al wmang bratarg dengan TeTpe st
ﬂmmummm
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Task 2: FMaad the tex! telow caslaly, ard hen arsewr Ba
quesiors bt follow.

Litle mors fan thres hours swvey o Jacaris there s
A inachionsl comymunity Pl has lermed ek back sagy oo
moden echndogy. They dorl ows phones, use the Imeme,
waw shoes o Taten 0 the o, Living in »ohuniary soleion,
thay 2% 2 secrethe Qrowp who tam sasy Sefskdens. Tha group
ous closs 10 e city of Barvien and they a%e nown as the
Cachs, reode.

Genecally, e Datiy a'e Svides RIS ta0 goupe e
Bachuy Dulem and the Daduy Luse. The Dadey Loar a2t sa a
bufer rone © 1iog vislors bom entering the Sacred hner
crcia, the Dadey Dwiar. Camt though 2ot groupe are bareloot,
i 32 sany bo dflerenism thom. Dachsy Culam wear whits and
black cloh as Ciofhing, meanwtie Dadey Laar wear biach and
ather colors of cdothing pat lhe . Some pecple sy e e
black cloth ihe Naduy Lewr pecple waar ls an Indication that
they a'e o3t pure MyTroms, that ey are breaking some ndes
of Tw cammerty, sech 3a thelr willngreas 1 acoept TOdeM
inflcerce inic har daly hee

Rz aher we g0 nto he oserront Ailage of Daduy
caliec Kadukets, we can seras 3 dMew smosshers sraight
wway. We can see mckie-aged women wadorg around wih a
15 ovar el shoulder and ccis Chasng axch other with tig
arvdas on et lace. Trackionsl Daduy “ocuses n Kadukets
e made of bamboo $ut is Dound with rattss wood. It in

Impomitle i find & concrets houas makde Daduy lembory.
Weh masy gran! views and besd s, Daduy oters 2 it

of hings for 1 0 saplore. You can ke 3 Sath down e river
or wmply aalk wound, chasring the imlereating Baduy's daly
Fa. The Daduy reles on laming o mest ek Zally nesds.

During Sarvest ssomon, ey will beep ek pacdy info I%e Sam
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that s caied Yeut'. Lot In umunlly 'ooaied guie lw hom the
wifarient, heeping e pacdy sx'e F any deaster happers n
thelr being apace.

Dlecisonic devicem e Sarres irace Dackyy Dulen
Mence, e prorbited o Wi photogaste. "Thers am ot of
sores abou! Denets who Ieced 10 tahe & shot bt hey were
folowed by had Loks afervards. Thel camers el down e
Ml or indo e rve,” aakd Jaba, & Diaduy Luar nate.

1 wwte hirking about what i do whan we come hew,
then we reed Nat worry Secsuas hare are lots on offer e
oy ing the rue relsaing times and he seling of barg
Inciaied ram modern lechaclagy and man-made things. One
favarie hing 0 do might Se cbasrving corerurad e it te
mtterrert. It i 3 vory nlasng experience ard scmeimas
vaahora bnd hetmeves missing the simplcty and beauty of
110 pAROE . Lamain b W) T SRR e W
CANTakp AW M e A A T
by vaver)

L Whatis the indlonsl comwmunity relensed 10 In
pangragh one?

4. 'Wral s he characiensics of ths raciionsl commuanty?

3 Wrat ia the simiasty betwear pecple it Badey Dalam
and Dacuy Lam?

4. What ae the dfsrence between peozie in Backuy
Oslum and Daduy Lawr?

5 Wral s the ciferent svcaphere thal you can sere
whan you ander Kaduety?

& i possitle 1o Ind coacomie houses In Kadustu? Wiy?

7 Wrat o you exploss in Badey 7
A Wralls YeulT
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C. COLLECTING INFORMATION

Lstening
Taak 1: Linten o your leacher seading the jext below camidly, and
a1 pracics reading | sioud.

Arcé Dulem isbe or Orang Fimba s one of minorty rides
Who ive on e sland of Sarare precizely it the provincs of Jams
and Sout Sumains. Mastory aays ey came bem Pagaruyusg, wio
Sed © Jamil Thiz has seirforced e o et indigencus isbea
nyse A common anceater it e leaguage asd custorrs of e The
o Mirangcabau, such ax e matriireal myslen,

The muoety secple of Acsk Daler ¥i2e e in Jarms|
eowrce, wit &t apiraled population of abast 200,000 secple.
They b in J ciferert acokageal regiona, namely peasle i the
sarivern sranghold of Jemis pecwince, s Dudt Tigapuivh rational
park, and in the scuth peowince of Jambl.

They e noTmsc and bve el e based an huting and
gaterrg akhoug® many of them sow Y agrcubund land Once
2 wosk, peogie fom Ansk Daler vide cssally wakk in the righ
0 reach e witage n Pair O plasestions in Dudt! Dusbetas, At
s occasion, they come odt om e ungle and oo 1o the vilage
murkat © buy some things 30d 0 sell thelr catch of bk, Some

peopis of Ansk Dalur rite siready bve it modemsty bat (v Sdest
onea vl ve deag inmcl 1be forest and sl iy io foliow & somadic

s 3nd subtalnt 07 what irey hanl ane guethar oo foreate. ousws
VI PRGN {0+ WA S 0 ST LT e i WA -3 AL R)
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Task 2: Comprahend the hexl.
Listen 1o your leacher 'eading the previoes test ager. Armwer (he
guasions thal foliow.

Wihat s e et sbour?

Whan 20 Ansk Dalar pecple ve?
When 2id they coma ham?

What s the sopudescn?

What are the fres acciogcsl seglons?
Mow do they T

Whal do they sscally do onoe & weak?

Spesking

Task 1: Prsnctation
Use e qaentora in Task 2 o presant imfoomation about Arek
Calam peozie. Tace tusre srsentng in hond of e clase.

Task 2: Comveomation

1. Naks 3 growp of four ar Sve stedents.

2. Counle a corversation on one of the loliowing lopicx

A  Twolourists are visiing Badey. They ek sdout te e
I Badey. They sho el Wi secple in Daduy abou the
e thare,

b Imagine thal you and your Isends e pecple Yom
Arak Dubam tsbe. What will changs in your Me?
In thare anything o you wil mia?

Memzing

Task 1: Find & seport laad.

Iz groupe, ind & report ot about pecple. You can go to e Rrary
or searce in e Infarret. Use ihe oliowing questicns 10 hals you
anlact ha teul.

ol O I

@ Komims W1 SMWAMUASVAGMAY

80




- T

Chapter 13: it's Garbage In
Art Works Out

Tujuh Pembelajaran:

Samin® marrpalsjart Cab 13 sewa dhanghan mamg

Fememcatan dapat memoeiangrt hataas
Irggis mbagal tabama pesgariar @Tunias
Iirternatonal yang dhauusas daler semangal belajer.

w—-mmumm

mela N Ece? Tk Merpersonal Jengen gute
dat teran

pordais igs, daghs, pescwya de,
dar bertergoun; jsand calam melsaanasan
horruriaan raraskalonsl Jengat gur dan eTan.

pertaks unggung jran, paddl
dan cinta daral daler melsksaraion

sorruriaan ungusral

fungal moslal, strocasr leka, dan urwr
dart ks neae ko Derbentuk Derts
sederhara darl korun'iacda/ TV, sessad dengan

Korteks pesgonasnTye.

i

( Ktz 101 SMAMASVIOMAX
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C. COLLECTING INFORMATION

Task 7: Comprutansion Qusston

Limten i the sews again. Your leecher wil 2hay the secording or resd
adoud 1he scept of e newa WRon agan. Ater e, read e Iolbowing
guendons and arawe’ ham trely. Dot iIndhvicually el then chack
your work by coTpaning your arewers o & daasrale’s

1. Woalls be news sout?

2 Whan and whare waa e svent iaid by e eporier lake
placa? Who were vobved?

2 Whal doss bty do wiih her neampaper sletic SagT

4 Mow dd she come ot Wit the kes of tuming the plasic
bage o artwork?

2  Who we Cey Weanver, Jure Simma, Allla Iy, Chasiotie
Hogan, Alla Meyer, ard Seidey Waets?

G s the newa important™ Why do you think ao?

T In i vary commmon io change plasic saxde inio valeable
thinga? Wiy do you ik ss?

A Do you fnk thal bty's work s signiicas? Wiy do you
think so?

2 Mow can oy iea and worka conriSule 1o e
betsrmaent of her ervironment?

10 M your sewironment sround you i e, how can you
wprexs prajeiuiress?

Task & lurddying Tax! Sructue

Liwen agan. The e jou jent Bstened 1D o mas @ a7 scerple
of 2 radio newa tegort. | e Rlowing boes are the pars of the
nem acopl. Raad them casslully. Ader that, samdaer the lollowing
baes 0 show which parf comes Srat sad which parts coma leter,

(?.3_- Kot 1 SMAMAASVIUMAK
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The city maa chcesn 1o has the even! Secaune of i
saccem It managing murnicizal wasle throug® the 3R,
Aechuca, Rewae, and Recyce.

Mayor T Misralmss) sald vde Teraporiion a
sceralve and that the beat ‘way io sddreas e protiem
& b wace, vith svery housahold iImvshved n
wcycing actvitien. “We Can see ToF svery your e
2 2 s3ucion n e vaiume ol st et enca Wp In e
fand¥l Whan | sua e head o Sankation and Parks,
1 was 2,300 cutse meders par day. Corersly e 200
cablc metery,” she mplered. "So you can e e
secuction, which goas 'o compasing cevien, slso n e
cammunity, 35 wlsie Maragenen! centers.”

The mayor s e oty aleo runs & program o
criden colled o xchood,

"The achodl doss not only teach about the
ervionmen! bul aec nboduces srvironmen-readly
sracices, such aa he eco achaa! pogran when
ey bring har own slates a2 Cept 1D ecce plasic
waale. They sver dor sae dunking strawa,” added T
Awrarans,

Tha conerenca will contirue U Thuraday,

(0 YO s e A TN W -y el -
A A A A L)

Taak & Vocabolary Bubie

Find tha boldiaced woeda i e lsal, han maich hem with el
meanng below. Uss the contesd of the semiences in the ad
Ck who wor TWThes ANCh Paaring.
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Task & Compretension Cussbons
Arawer the fellowing queslion briefy.

2 decreass i» tha sls, proe, or ameunt o somelung
o the ac of decramaing aorratting

reles 1o or Sakangng io tha povermymare of a loan
orchy

Al tha peogie wha e 0 0%e Sowas

places © mace planis, lewves eic inic compos!

ihe krowledge or srceratanding of a particular mbect
or shusdion

aplace aham aase i burled onder the ground
thinga that you throw swmy, 8ac an ampty Sotdes, used
pazers, lood thatl ham gone b

Wl o e e agercis of he conderence?
Wha! aaa probmtly e main eemo® for Sokdng

the confamrce?

Why waa Saradepa ssleced 0 be e conlerence enue?
FHow imgortast ses e comlerences for indoneals?
Has rdonasis impismenied e fres Pl e wr?
What b Rematarnt belleve 12 be the best Tuncipd
wants TenapeTent T

What made the Tuyor very cotvrced aboa her
wonls Tenapement T

How did e maysr sducale sudests o e 3 1e0
woanis W7

What do you Penk sbout e mayor's concapt on

maricpal naats Tanagement?
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Chapter 16: Lers wake s Bee

Tujuh Pembelajaran:
Sowiat Terrpelajut Catr |0 sess dbwacon manpe

brsemzatan g T e hataes
Irgyis astzagal bahuna pesgantar @Tunkas
Internatoral yang dauss” ZalaT semangal beaja:

porkaks mamus den pechdl Salem
EERTEEEE.
isran.
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4 How can Be dream oe ssakoad? Show e ines that
tols .

Wihal s one thing thal cas aobe pratiema 0 ha ol
Wat do you undersiang stoul theas Iaen: ks & btde
space maks & Sether place "

L)

F. Communicating - Speaking
Task 1: Work n pars,

Fird ancther song whame hrica ruse peozie’s swarenaa of

e need o 30 good tnga bor farlly, menda, and ofer pecple.
Prepare 0 aing o presen 15e 5070 0 claas and axsln whal the
sorg bn sbout. Or, ¥ you rely e 1% 00 in s chagher you can
choass i© ang he sang witt your prouse. Whes you aing, iy 1o act
0 e TEAIADE IS TIRA your

perfonrance captialng.

Task 2: Propect

Tham soe pectiera i (e world cut thare and i our owe

SOVIoaTWNL, S4CY A8 I 0w neghboreod and schools. Work in
prouzs of fres to ow. idesitly problems In your seneurdngs.

1. Weal guesions can you ask T You can ask quesiions,
much s whether oo achodl srwironmment i Seakhy.
Are 1 rax ooma chest saough?

In your clasa or schacl bulyrgdree

In there any act of asclemnty among e sudents?
In It soswy %0 croas e sbvse! in frond of e school?
Wihat about ine ‘oods in e achool canlesn. Are

they Reakhy?
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