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ABSTRACT

KARTIKA RAMADHANI. 2017. Analyzing Cultural Contents in Student;s Book
of Curriculum 2013 for Senior High School. Thesis, Jakarta: English Department,
Faculty of Langguage and Art, State University of Jakarta.

This study aimed at analyzing the cultural contents in student’s book of
curriculum 2013 for Senior High School. This study employed qualitative
approach with content analysis method, where document of student’s book tenth
and eleventh grade are used. To collect the data, Cortazzi and Jin’s cultural types
and Dweik and Al-Sayyed’s cultural aspects material rubrics are used as the
instruments. The result of the checklist worksheet was tabulated and transformed
into percentages number. The writer then interpreted the data based on the
catagories made with supporting academic references and notable previous
studies. The result showed that cultural information in student’s book of
curriculum 2013 for Senior High School was mostly potrayed trough social
behavior aspect. Meanwhile, for the cultural type materials, source culture
(Indonesian culture) is prominent (52%), followed by target culture (United
Kingdom and United State culture) 43%, while in International culture is less
exposed (5%). Additionally, the results supported the idea of general goals set by
National Education System which is the character building, can be delivered
through national culture in this case student’s book as a mediaof learning.

Keywords: cultural contents, types of culture, cultural aspects, student’s book,
curriculum 2013



ABSTRAK

KARTIKA RAMADHANI. 2017. Analisis Muatan Budaya di dalam Buku Siswa
Kurikulum 2013 untuk Sekolah Menengah Atas. Skripsi, Jakarta: Jurusan Bahasa
dan Sastra Inggris, Fakultas Bahasa dan Seni Universitas Negeri Jakarta.

Penelitian ini bertujuan untuk menganalisis muatan budaya di dalam buku siswa
kurikulum 2013 untuk Sekolah Menengah Atas. Penelitian ini menggunakan
pendekatan kualitatif dengan metode analisa konten dimana buku siswa dari kelas
sepuluh dan kelas sebelas digunakan. Untuk mengumpulkan data rubrik tipe
kultur dari Cortazzi dan Jin dan aspek kultur dari Dweik dan Al-Sayyed
digunakan sebagai instrument penelitian. Hasil dari lembar kerja tersebut
kemudian dihitung dan diubah kedalam data persentase. Penulis kemudian
mentafsirkan data tersebut berdasarkan kategori yang dibuat dengan didukung
oleh referensi referensi akademik dan juga dari hasil penelitian penelitian
sebelumnya. Hasil dari penelitian ini menunjukan bahwa informasi budaya
didalam buku siswa kurikulum 2013 untuk Sekolah Menengah Atas ditunjukkan
melalui aspek kebiasaan sosial. Sementara itu, tipe budaya yang dimuat pada buku
ini paling banyak ditunjukan oleh budaya sumber (budaya Indonesia) 52%, dan
diikuti oleh budaya target (budaya Amerika dan Inggris) sebesar 43%, sementara
budaya internasional tidak sering dimunculkan (5%). Sebagai tambahan, hasil
peneltian ini mendukung tujuan dari Sistem Pendidikan Nasional yang mana
pembentukan karakter dapat disampaikan melalui budaya nasioanal dalam hal ini
buku siswa dapat menjadi media untuk pembelajaran.

Kata kunci: konten kultur, tipe kultur, aspek kultur, buku siswa, kurikulum 2013.
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CHAPTER I

INTRODUCTION

1.1 Background of the study

English as a Foreign Language (EFL) has been introduced inseparably from
its cullture, either source culture which present language learners® own culture,
target culture is culture from origin countries where English comes from like
United State and United Kingdom, or International culture this culture is from
English speaking countries others United State and United Kingdom (Cortazzi and
Jin:1999). These cultures are naturally embeded in English, either in the form of
habit, foods, norm, values, general beliefs, or life style. Often found when learners
learn English through some media, such as video, newspaper, novel, books or
textbook, at the same time they got a new cultural knowledge of English speaking
countries. In the EFL setting, English has been the ‘carrier’ of culture.
Consequently, teaching English as a Foreign Language (TEFL) should has loads

of cultural contents.

Culture itself in Indonesia has become a hot issue recently. The issue concern
with the problems of culture and character in Indonesia. The problems such as
corruption, violence, intolerance and the other bad habits dominate topic in mass
media, seminar and other occasions. In order to solve the problem, education is
the preventive solution. Education according to Kementrian Pendidikan Nasional

(2010) is intentional attempts to optimize student potency. Those attempts cannot



be separated with the environment where students live, especially its culture.
Education which does not involve that principal will make the students lost their
national cultural identity. The students will be strangers in their own cultural
environment, or it would be worse if the students hate their own culture. Law of
the Republic of Indonesia number 20 year 2003 on National Education System
(Education Law) formulates national education goals that should be used in
developing education in Indonesia. The article of the Education Law stated that
national education goal is the formulation of the character must be developed in
education. Character building can be delivered through education containing
national character is a part of national culture. National culture is clearly states as

the basis of developing a curriculum.

The development of the curriculum should be relevant to the social
characteristic of national culture, and also has to support the preservation of
culture diversity. It is believed that source language culture should have major
portion in EFL. El-Hassan (2011) explored the issue of national culture portrayal
in the English language syllabus. The research identified that the syllabus tend to
focus on the target language culture, it was lack of national culture exposure.
Somehow, the researcher believed that national culture or source must have more
exposure. In addition, Xiao (2010) examined student perception toward cultural
content in English foreign language learning. The result showed that the students
eager to study source culture more than target language culture. The student
wanted to study national culture or source culture to introduce their culture to the

world by using target language.



The last perspective about the portion of culture in English foreign language
teaching learning believed that English is only a means of communication to
deliver culture. Even though it is believed that the source culture has big portion,
the importance of target culture cannot be ignored. Actually, the problems about
cultural content are not on the portion of the existence of kinds of culture, but is in
the value carried by those cultural contents. Those value of culture should
appropriate with the goals of national education about national character
education. The cultural content should not contrary with the national character of

Indonesia.

The successful of teaching culture in English as a foreign language can not
separated by the choosing of media. In this terms, textbook can give particular
influence. Textbooks are one of the main instructional materials used in the
classroom. A textbook provides language models and input. It also contains a
large number of exercises covering all the language skills and components to give
the learner an opportunity for language practice. According Cunningsworth
(1995) to Textbooks play an important role in ELT classroom. Teachers use
textbook for planning and giving lessons and students rely on them for linguistic
content and models. Moreover, Tomlinson explains (1998) textbook provides the
core material for a course, serving as the basis for language input learners receive
and the language practice that occurs in the classroom. In Indonesia, textbook is
as a main support material in the classroom. English textbooks could support the
teachers to provide materials, because teachers are demanded to provide various

material creatively.



An English textbook title ‘Bahasa Inggris Untuk SMA/MA/SMK/MAK” in
Indonesia prepared by the Ministry of Education and Culture of Indonesia (MECI)
in line with the implementation of new designed curriculum, 2013 curriculum.
This book is distributed for free to all schools in Indonesia that have already
applied 2013 curriculum and also available in the website of Ministry of
Education and Culture for free download. Additionally, all schools in Indonesia
are starting to implement the 2013 curriculum in the new academic year
(2014/2015) so that automatically this book will be used by all senior high schools
in Indonesia. In the level of senior high school itself, there are two books for two
classes, it is for tenth grade and eleventh grade, while book for twelfth grade itself
is still in the process of finishing. These books consist of teachers’ book and
student’s book. In teachers’ book there are the guidelines and procedures of using
the student book completely from how to use up to how to asses the students
ability. In the student’s book is provided the materials based on themes and it is
begun by showing the aims of studying each chapter based on the basic
competences, indeed the materials in the textbook can represent and carries

cultural aspect of the nation such as Indonesia heritage.

Concerning the representation of culture in English textbook, Autoom (2005)
provided cultural analysis for the content of Action Pack English textbooks taught
in public schools in Jordan for the first six primary grades. She explored the
cultural dimension associated with learning English through Action Pack
textbooks. The researcher utilized two research instruments: a questionnaire and

content analysis. The former consisted of nine questions. Each question had three



responses to be filled by 88 English language teachers in Jerash Directorate, while
the latter was based on quantitative and qualitative instruments. Ten criterion were
followed for the qualitative instrument such as the percentage of Islamic names to
neutral ones, the percentage of western countries to eastern ones and age.
Additionally, the criteria involved the appearance of characters in terms of
inferiority and superiority situations, food , external fashion culture, musical
instruments , women ,relationship between males and females. The qualitative one
concentrated on the omission of the religious theme which was neglected. The
study showed that there were many western cultural aspects involved in Action
Pack series which were alien to Islamic culture such as the portrayal of women as
liberal and independent. She concluded that the series was almost culturally-
loaded, for supported the writer’s idea, the writer provides previous studies from

some exprerts.

Lee (2009) investigated the aspects of culture learning or teaching that were
included in eleven EFL conversation textbooks used in Korea. The content
analysis used by the researcher was based upon models conceptualized by Paige et
al and Lee who all encouraged integrating language and culture teaching/learning.
The results indicated that the majority of the investigated textbooks revealed a
strong tendency to include big “C” target-culture learning such as of facts and
statistics in the fields of arts , history and customs related to USA without any

further explication of the small “c” domain of a target culture.

Xiao (2010) analyzed the cultural content of Contemporary College English

for Listening “3” (Book 3). This content analysis aimed at defining the categories



of cultures that were presented in such a textbook taught at the university level. It
also aimed to find the types of culture that were presented in EFL university
textbooks. Additionally, this study examined learners’ perceptions and attitudes
on the cultural content and culture learning. The researcher collected data through
a three-part questionnaire. The first part consisted of 20 items, based on Likert
scale, which were designed to investigate student’s attitudes towards learning
culture. The second part was concerned with ranking five items that were related
to the importance of cultural aspects. The questionnaire ended with three open-
ended questions which aimed at revealing student’s expectation on cultural
learning in terms of categories of culture. To achieve the goals of her study, the
researcher chose 96 second year students from Jiangxi University of Science and
Technology in China to fill in the questionnaire in addition to the content analysis
of the textbook.

The results indicated that (Book 3) target cultural contents related to United
Kingdom and United States were significantly focused in the script section and
notes section. On the contrary, source culture and international culture scored a
very low percentage. Findings of the study proved that (Book 3) was designed
with the aim of enhancing the student’s knowledge of English speaking countries’
culture. It also indicated that big “C” was preferred especially aspects related to
literature, arts, economy, politics and history whereas little “c” was rarely
observed. Moreover, researcher found that students considered target culture very
important for their English learning and they showed positive attitudes towards

the importance of culture and cultural learning. They also believed that if cultural



knowledge learning could be set as compulsory course, it would facilitate their
cultural learning more than the present situation.

Dweik and Al-Sayyed (2015) build a 12- criterion for an EFL textbook
evaluation Action Pack 12 book, their criterion are more easily to understand and
implement in the classroom. The criterion include history and politics, religion
and religious rituals, food and drinks, first names, education, ecology, economy,
leisure time, music and arts, dress, literature and science, social behavior
(etiquette) in addition to family and male-female relationship. They give a brief
description for each item. The result of the study illustrates that Action Pack 12 is
heavily loaded with cultural aspects related to Arabic culture (source culture),
international cultures followed by the British culture. Moreover, it includes the
following British cultural aspects; literature and science, history and politics,
leisure time, music and arts, ecology, first names and finally, food and drinks.

1.1 Problem Identification

Culture is an essential element that is inspearable from English teaching and
learning, English textbook seems to present the English without explicit exposure
to the culture. Thus, language is usually presented as a discrete component, while
culture is another point of learning. As textbook mainly the cultural agent, good
English book should provide rich cultural information so that the learners gain
enough interculutral knowledge. Because of this reason the writer want to analyze
the cultural content of English book, especially student’s book of curriculum
2013. This textbook, has recently been introduced in 2014/2015. In line with this

reason, the writer want to analyze which type of culture that is mostly used in the



student’s book of curriculum 2013 based on Cortazzi and Jin (1999) and Dweik
and Al-Sayyed (2015), its cultural content has not been analyzed.
1.3 Research Questions
As the problems stated above, the writer formulates the research question
as follows:
1. What cultural contents are presented in the student’s book of curriculum
2013 for senior high school?
2. Which cultural contents are the most dominant in the student’s book of
curriculum 2013 for senior high school?
1.4 Purposes of The Study
The purposes of this study is to analyze cultural contents student’s book of
curriculum 2013 for senior high school and find out which cultural contents that
are dominantly used.
1.5 Scope of The Study
In this study, the writer focuses on analysis word by word, phrase by
phrase, the sentence and also the picture of student’s book of curriculum 2013 for
tenth and eleventh grade and is limited to the analysis of culture in language
materials with aspect of culture and types of culture.
1.6 Significance of The Study
This study is will help teachers to enhance the effectiveness of the use of
textbook by helping to understand what areas of the textbook need further
modification and this study is expected to help learners to increase their awareness

of the cultural connotations of words and phrases in the target language.



CHAPTER Il
LITERATURE REVIEW

This chapter reviews literature related to the cultural contents in authentic
materials for vocational schools students as well as the theoretical framework. The

general purpose of the chapter is to put the present study in perspective.

2.1 Cultural Contents

Wasterhuis (2001), defines ‘culture’ as the customs, value, laws, tech
technology, artifacts and art of a particular time or people. Culture in English
language teaching materials has been subject to discussion for many years. The
reason for the use of cultural content in classroom is for the supposition that it will

foster learner motivation (McKay:2000)

Changes in linguistic and learning theory suggest that culture can be used
as an important element in language classrooms, but many students say that they
do not want to learn about the culture of the target language. This might be
because of the fear of assimilation into what they perceived as something strange
to them. Also, misrepresenting cultures by reinforcing popular stereotypes and
constructing these cultures as monolithic, static 'Others', rather than as dynamic,
fluid entities might result in failure in making cultural content an effective

element in language learning and teaching (Guest:2000)
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According Kilickaya (2004), cultural content is a key to effective teaching
and learning a language provided that problems arising from introducing culture
into EFL classroom are dealt with effectively and teaching strategies and learning
materials are chosen appropriately. In line with her, Shanahan (1997) states that
cultural content provides exposure to living language that a foreign language
student lacks. So, culture is not something consisting of facts to be learnt, but a
helpful tool to make learners feel the need to speak and use the target language.

2.1.1 Cultural Content in EFL Materials

The term of ‘culture’ in ELT is famously difficult to define. Within the
research on language teaching and learning, the term of ‘culture’ has diverse and
disparate definitions that deal with forms of speech acts, sociocultural behaviors,
social organizations, knowledge constructs, and ways in which knowledge is
trasmitted and obtained (Hinkel:2011). Later, Hinkel (2011) add -culture
sometimes identified with may find its manifestatins in notions of personal space,
body language, eye contact, concepts of time, and various customs and traditions.
According to Bader and Al-Sayyed (2015) culture materials refer to the
occurrence of cultural aspects catagorized into 12 aspects, they built 12 aspects of

culture in order ro examine the existence of culture in an English textbook



11

Table 2.1: Cultural Aspects based on Bader and Al-Sayyed (2015)

Cultural Aspect

History and Politics refers to: famous figures, flags, national heroes and heroines, major historical

events in the country, leaderships in the country, governments and relations with other countries

Religion & religious rituals refers to: religions, places of worship, religious ceremonies and

religious holidays

Food & drinks refers to: famous dishes, hot and soft drinks, food recipes, eating utensils and eating

habits

Education refers to: educational systems, kinds of schools, school subjects, university subjects and

grading system.

Ecology refers to: rivers, lakes, seas, mountains, plants, animals ,weather and climate.

Economy refers to: names of banks, currency, as well as buying and selling goods.

Leisure time, music and arts refers to: entertaining activities, popular sports, entertaining
programs, touristic and entertaining places , traditional music , famous singers, actors and actresses

, famous paintings and painters in addition to artistic productions such as films and plays.

Dress refers to items related to: traditional dress, men’s and women’s dresses, casual clothes,

formal clothes and clothes of occasions such as marriages and funerals.

Literature and science refers to: different fields of literature, famous poets, dramatists and

playwrights, scientific fields as well as biographies about famous scientists.

Social behavior (etiquette) refers to: greeting and parting expressions, exchanging gifts, acceptable

and unacceptable behavior.

Family and male-female relationship refers to: the role of women and men, equality between men

and women, family gatherings and family relations.

First names refers to: all males and females names or nicknames.
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In Cortazzi and Jin’s (1999) classification, EFL materials load target
culture, source culture and international culture. These three categories of culture
suggest that EFL materials can load cultural information from, various cultures. In
other words, in this case types of culture is useful in order to narrow down cultural

information in EFL material

First is target culture, this type of culture refers to the culture country
where the language being learned is used as first language (English native
countries). Simply, it can be said that targer culture materials means any kind of
information related to the culture owned by native countries. The aim of target
culture materials usually is exposing users to the cultural materials are to give the
full understanding about the original use of the language and to get the sense of

the language based on the perspective of the native speaker.

Source culture this second type of culture which refers to the learners’ own
culture or refers to materials presenting language learners’ identify (in this case is
Indonesian culture). The aims of the source culture materials are accomodating
learners’ need to talk about their culture with visitors and helping learners to be
more aware of their own cultural identify. Source culture is aimed at enabling
learners to talk about their own culture to foreign visitors instead of preparing the

students encounter other culture.

Last type is international culture, it is reffering to materials presenting a
wide variety of culture where English is not used as first or second language but

as an international language. The aims of the international culture materials are
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raising users’ intercultural awareness and making users familiar with various
socicultural context. International culture emphasizes the learners of the existence
of the variety of human civilization, history, style, beliefs, norms and etc. By this,
the learners could be more aware of cross cultural understanding while learning

English.

Besides containing information on types of culture, EFL materials also
contain of cultural elements, according to Adaskou, Britten and Fahsi (1990)
there are four elements of culture. First is Products element are indicated by some
form like pictures, illustration, or realia which show tangible cultural objects like
foods, movies, songs, news or fashion. The second element is Person refers to
figures, publicists, and other famous people either real or fictitious which are
included in the culture. The third element is Practices refer to the real life
activities which are inherited to a particular group of community and passed from
generation to generation. It could be in the form of celebration or particular
activities. Lastly, the fourth element is Perspectives reflect the way of certain
group of people see some aspects of life, like family, relationship, friendship,

concepts about money, time, et cetera.

Additionally, Yuen (2011) stated that EFL materials is carried out senses
of culture, namely aesthetic sense, sociological sense, semantic sense, and
pragmatic sense. Aesthetic senses of culture in EFL materials refers to elements of
products and persons which usually attract the learners’ two senses (hearing and
sought). This sense is usually presented in the forms of movies, TV programs, pop

songs, novels, and comics. Secondly, Sociological sense in EFL materials
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commonly expresses about family life, work and leisure, and neighborhood. The
representation of sociological sense enables the learners to reflect the way other

people communicate and interact in their cultural context.

Thirdly, Semantic sense of culture reflects the concepts, perceptions, or
thought towards culture. This can be in the forms of opinion, general belief, and
norms. Lastly, Pragmatic sense of culture covers background knowledge,
paralinguistic skill, social skill and conventions. In EFL materials, this sense is
usually presented in the forms of intonation patterns, norms of politeness, writing

conventions in various forms and notes on taboo avoidance

2.1.2 Culture and Language

Culture, by its nature, cannot be separated from language as language
expresses, embodies and symbolizes cultural reality. Wardhaugh (2002) believes
that language determines thoughts and culture; language influences thought and
culture; culture influences people‘s language; and language and culture influence
each other. Mitchell and Myles (2004) supported this notion as language and
culture are not separate, but are acquired together, with each providing support for
the development of the other.

Therefore, it is unavoidable that the person who learns language without
learning culture risks becoming a fluent fool. Foreign language should employ an
integrative view of both language, text, discourse and the rest of culture and
society (Risager, 2005). As language and culture are not two different teaching

subjects, foreign language learning is at the same time cultural learning. Kramsch
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(1993) emphasized that culture in language learning is always in the background
in classrooms when language learners are looking for a good communicative
competence and challenging their ability to make sense of the world around them.
2.1.3 Culture in Language Teaching

According to Wei (2005), language has a dual character: both as a means
of communication and a carrier of culture. Language without culture is
unthinkable, so is human culture without language. A particular language is a
mirror of a particular culture. Brown (1994) describes the relation between
language and culture a language is a part of a culture and a culture is a part of a
language the two are intricately interwoven so that one cannot separate the two
without losing the significance of either language or culture. In a word, culture
and language are inseparable. When it comes to the realm of teaching and
learning, as Gao (2006) presents it, the interdependence of language learning and
cultural learning is so evident that one can conclude that language learning is
culture learning and consequently, language teaching is cultural teaching. Gao
further states that foreign language teachers should be aware of the place of
cultural studies in foreign language classroom and attempt to enhance student’s

cultural awareness and improve their communication competence.

Wang (2008), likewise, asserts that foreign language teaching is foreign
culture teaching, and foreign language teachers are foreign culture teachers and
this is supported by Tomalin (2008), the international role of the English language
and globalisation are the two main reasons to teach culture as a fifth language

skill, in addition to listening, speaking, reading and writing. The fifth language
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skill it means teach you the mindset and technique to adapt your use of English to
learn about, understand and appreciate the values, ways of doing things and
unique qualities of other cultures. It involves understanding how to use language
to accept differences, to be flexible and tolerant of ways of doing things which
might be different to yours. It is an attitudinal change that is expressed through the
use of language. Tomalin (2008) further argues that teaching of culture in ELT
should include cultural knowledge (knowledge of culture's institution), cultural
values (the 'psyche' of the country, what people think is important), cultural
behavior (knowledge of daily routines and behavior), and cultural skills (the
development of intercultural sensitivity and awareness, using English language as

the medium of interaction).

2.2 Textbook

In the context of EFL learning, learners generally expect that they will
need to become familiar with the culture of those who speak English as their
mother tongue (Xiao0:2010). Learners expect to learn how other adult at their age,
at different part of world, talk, dress, think or belief. It argues that learning

materials should provide culture information in any aforementioned forms.

Textbook are the most common EFL materials widely used by teachers
and students around the globe (Cunningsworth:1995). Textbooks’ important role
in facilitating the second language teaching and learning in the classroom makes it

as the most convenient EFL materials.
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2.2.1 The Role of Textbook in Foreign Language Learning

According to Hinkel (2005), textbook is an effectve instrument for the
educational practice and it can reflect values and senses for individuals and
nation. In line with Hinkel, Kobia (2012) stated textbooks are crucial tools which
serve variations functions. On the other hand, Shannon (2010) explained texbooks
are also commodities, political objects, cultural representations are therefore, are
the site and result of struggles and compromise in order to determine how snd by
whom they will be produced, how and by whom the contents will be selected,
how and by whom they will be distributed, and how teachers and students will

make use of them.

The content of textbook significantly affects learners. Further, textbooks
directly or indirectly transmit cultural values to a certain degree thus called
‘hideen curriculum’ (Lund:2006). Textbooks can provide valuable input when it
comes to exposing students to new cultural expressions and to the diversity of
cultures. Thus, it influences the way how students and teachers perceive the view
of culture. Because of the essential role of textbooks in EFL teaching, the EFL
materials choice could determine the quality of teaching and learning instruction.
Particular attention is paid off by the material selector/textbook selector by
conducting an evaluation towards some English textbooks to rate their quality

before finally choose one as the most appropriate EFL materials.
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2.2.2 English Textbook Bahasa Inggris of Curriculum 2013 for Senior High

School

The English textbook Bahasa Inggris of Curriculum 2013 for Senior High
School is an English textbook published by the Ministry of Education and
Culture. It consists of two kinds of book, Students Book and Teacher Boook. Both
of them are compiled using scientific approach by one team. It is published by
Book keeping and Curriculum Center of Ministry Education and Culture of
Indonesia. In the Teacher Book, there are procedures of using the Student Book
completely from how to use up to how to asses the students’ ability. The Student
Book is provided based on themes and it is begun by showing the aims of
studying each chapter based on the basic competences. Each material is compiled
based on scientific approach that consists some steps, observing and questioning,

collecting information, associating, and communicating.

2.2.3 Analyzing and Evaluating EFL Textbooks

Many publishers try to provide textbooks in order to support teachers and
students in teaching and learning procces. Not all textbooks published are suitable
with the learners’ need and have good qualities. As Cunningsworth (1995)
emphasizes that “no coursebook designed for a general market will be absolutely
ideal for particular group of learners”. That means textbook analysis is really
needed to evaluate the textbook which has been published. Textbooks analysis

will give evaluation and the publisher can create better edition.
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Additonally, Daoud & Celce-Murica (1979) recommend obtaining
background information on students, course syllabus and getting institutional data
before selecting and evaluating a textbook. The researchers suggest three steps for
the evaluation technique; survey, analysis and judgment. The first step requires
skimming through the introduction, the table of contents, glossary or index to get
an idea about the purpose, organization, method of presentation in addition to the
kind and range of materials that the textbook includes. The second step involves
careful examination of the content of the textbook and the teachers’manual if
available. Daoud & Celce-Murica have developed a checklist to analyze the

textbook and the teacher’s manual; each one has its own criteria.

The textbook should be investigated in terms of subject matter (topics,
contexts), vocabulary, structures, exercises, illustrations, physical make-up which
includes cover, size, binding, paper, printing, type, and layout of the page.
Regarding the teacher’s manual, the researchers suggest the following four
criteria: the general features, type and amount of supplementary exercises for each
language skill, methodological/ pedagogical guidance and linguistic background
information. The third step ends by selecting a textbook depending on the
checklist which contains the above mentioned criteria. However, Dweik (2007)
points out that Daoud and Celce-Murcia ignored the ultural dimension of the

textbook.
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2.3 Conceptual Framework

Culture is the more than just material good, that is things the culture uses
and produces it is also the beliefs and values of the people in that culture. Thus,
the culture associatted with a language which the language is spoken. Language is
a part of culture and a culture is a part of a language so that one cannot separate
the two without losing the significance of either language or culture. Culture in
language teaching is important because studying culture gives student a reason to
study the target language as well as rendering the study of second language
meaningful.

However, many students say that they do not want to learn about the
culture of the target language. This might be because of the fear of assimilation
into what they perceived as something strange to them. In this case cultural
contents is a key to effective teaching and learning a language provided that
problems arising from introducing culture into EFL classroom are dealt with
effectively and teaching strategies and learning materials are chosen appropriately

The choosing an approriate materials is the way to increase students
motivation and their target language, some materials are considered to be more
helpful than others and the parents study aims to examine whether learners feel
that textbook is needed in learning a foreign language. In this case textbook as a
main support material in the classroom. As an EFL materials. textbook mainly the
cultural agent which containts of cultural contents (aspects, types, elements and
sense of culture). Because of this reason the writer want to analyze the cultural

content of English book in the the student’s book of curriculum 2013. However,
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the most common used criteria to analyze the representation of culture in these
books is those that were developed by Bader and Al-Sayyed by classifying culture
into 12 aspects and from Cortazzi and Jin in order to narrow down the cultural

information in the textbook



CHAPTERIII

METHODOLOGY

This chapter presents the purpose of sudy, the description of the research
design, followed by time and place of the study, data and data source, data

collection techniques, and lastly the description of how the data were analyzed.

3.1 Purpose of the study

The purpose of the study analyed the cultural contents in student’s book of
curriculum 2013 for senior high school students based on types of culture by
Cortazzi and Jin (1999) and based on Cultural aspects by Bader and Al-Sayyed

(2015).

3.2 Research design

This study was conducted by using qualitative approach, particulary
content analysis of textbook. According to Krippendorff (2004) content analysis is
a research technique for making replicable and valid inferences from texts to the
context of thier use. Miles and Huberman (1994) classify content analysis as
archival strategies where the main reasearch subject relates to archives or
document and the researcher does not give treatment to the research subject.
Therefore, this study was aimed at gaining an in depth data about the cultural
contents in English textbook, content analysis is conducted to explore aspect and

type of culture in student’s book of curriculum 2013 for senior high school.

22
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3.3 Data and data sources

The data of the study are words, phrases, sentences, and pictures in the
form of reading passages and exercises of student’s book for tenth and eleventh
grade of curriculum 2013. The data sources were four student’s books of
curriculum 2013 for senior high school taken from website of electronic school

book by Ministry of Eduaction and Culture.

3.4 Instrument of the study

Based upon previous studies that the writer had come across, according to
Dweik and Al-Sayyed (2015) a cultural checklist was designed to examine the
existence of cultural aspects in textbook. In this case of the study is the student’s
book of curriculum 2013 for senior high school in terms of the following sub-
cultural aspects: history and politics, religion & religious rituals, food & drinks,
education, ecology, economy, leisure time, music and arts, dress, literature and
science, social behavior (etiquette) in addition to family and male-female
relationship, first names . The types of cultural checklist was based on Cortazzi
and Jin’s (1999) for narrow down the cultural information that presented in the

textbook

3.5 Data collecting procedures

The data collecting procedures of the present study are as follows: (1)
determining which part of the student’s book used in for the study; (2) reading
profoundly (skimming and scanning) several parts of the student’s book of

curriculum 2013; (4) coding; (5) classifying



24

3.6 Data analysis procedure

Data analysis devided into two steps. First, in order to reveal what cultural
contents are represented in the student’s book of curriculum 2013, the contents in
the reading passages and exercises analyzed whether they are in the form of
history and politics, religion & religious rituals, food & drinks, education,
ecology, economy, leisure time, music and arts, dress, literature and science,
social behavior (etiquette), family and male-female relationship, first names and
included in the cultural aspect based on Bader and Al-Sayyed (2015). Then, the
types of culture are catagorized into the target culture, the source culture. And the
international culture based on Cortazzi and Jin (1999). The frequency of the data
categorized then converted into percentages. The percentage compared and
analyzed to investigate which culture occurred most frequently in these books.
The findings are discussed qualitatively. Below are the partical steps of data

analysis employed in this study:

1. Selecting the checklist

As the study aimed to analyzed some cultural contents in student’s book of
curriculum 2013 for senior high school, such as the cultural aspects and the
cultural type, checklist is selected to answer the research questions. For this need,

the writer used two frameworks:

a. Cultural aspects (Bader and Al-Sayyed)

b. Cultural type (Cortazzi and Jin)
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Table 3.1: Cultural Aspect and Cultural Type based on Bader aad Al-Sayyed, Cortazzi and Jin

| Types of culture
Cultural ASpeCtS 1 [LOUTCE] [ [Erget) IATETRanonal
| Fr. [ % fr. | % Fr. | %

Historv and Politics

Flags

National heroes and heromes

Famous fisuras

Major historical events m the country

Leaderships m the country

Governments

Eelation with other countries

Religion & religiouns ritnals :

Religions

Places of worship

Belizious ceremonies

Eelizious holidays

Food & drinks :

Famous dizhes

Hot and soft drinks

Food recipes

Eating utensils

Eating habits

Education:

Educational system

Kmds= of schools

School subjects

University subjects

Grading syztem

Ecology:

Bivers, lakes, zeas, mountains ete.

Plantz and animals

Weather and climate

Economy:

MNames of banks

Currency ( coins and banknotes)

Buying and :elling zoods

FE: Fraquancy




Table 3.1: Cultural Aspect Checklist based on Bader and Al-Sayyed, Cortazzi and Jin
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Cultural Aspects

Types of culture

FE: Fraquency




