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ABSTRAK

Putri Kamalia Hakim._ Standar Kompetensi, Kompetensi Dasar, dan Ujian
Nasional Mata Pelajaran Bahasa Inggris dalam Revised Bloom’s Taxonomy.
Skripsi. Jurusan Bahasa dan Sastra Inggris, Fakultas Bahasa dan Seni, Universitas
Negeri Jakarta (UNJ), Januari 2011.

Penelitian ini dilakukan untuk mengetahui cakupan Revised Bloom’s
Taxonomy dalam Standar Kompetensi (SK) dan Kompetensi Dasar (KD) mata
pelajaran bahasa Inggris untuk SMA serta dalam butir soal ujian nasional mata
pelajaran bahasa Inggris untuk SMA. Penelitian ini dilakukan pada bulan Oktober
2010 hingga Januari 2011. Metode Analisis Isi dipilih sebagai desain penelitian
untuk penelitian ini karena Metode Analisis Isi karena dianggap sesuai untuk
memeriksa dokumen dokumen sebagai bukti pengalaman dan interaksi seperti
teks-teks dan kaset. Data dalam penelitian ini, semua SK dan KD untuk SMA dan
semua butir ujian nasional mata pelajaran bahasa Inggris tahun 2008/2009 set A
dan tahun 2009/2010 set A, diperoleh dari dokumen KTSP dan naskah ujian
bahasa Inggris untuk SMA termasuk juga kaset untuk bagian Listening. Penulis
menganalisis data dengan mengelompokkan kata kerja dan kata benda dari data
yang diperoleh menurut hubungannya dengan kategori dan dimensi dalam
Revised Bloom’s Taxonomy. Hasil dari penelitian ini menunjukan bahwa 53%
SK dan KD meliputi kategori Understand dan sisanya meliputi kategori Analyze.
Semua SK dan KD mencakup pengetahuan konseptual dan dimensi pengetahuan
lainnya tidak tercakup. Selain itu, cakupan Revised Bloom’s Taxonomy dalam
butir ujian bahasa Inggris untuk SMA pun tidak sejalan dengan cakupan Revised
Bloom’s Taxonomy dalam Standar Kompetensi dan Kompetensi Dasar Bahasa
Inggris. Standar Kompetensi dan Kompetensi dasar bahasa Inggris hanya meliputi
Remember, Understand, Apply dan Analyze kategori sedangkan butir butir ujian
nasional bahasa Inggris untuk SMA meliputi kategori Remember, Understand,
Apply, Analyze, dan Evaluate. Lebih dari 90% dari keseluruhan butir soal ujian
bahasa Inggris untuk SMA hanya meliputi urutan bawah kategori kognitif yaitu
Remember, Understand, dan Apply. Kebanyakan dari butir ujian juga hanya
meliputi pengetahuan faktual dan sisanya meliputi pengetahuan konseptual. Tidak
ada satupun yang meliputi pengetahuan prosedural dan metakognitif.



ABSTRACT

Putri Kamalia Hakim.English Standar Kompetensi, Kompetensi Dasar, And
Ujian Nasional of SMA In Revised Bloom’s Taxonomy. English Department,
Faculty of Languages and Arts, State University of Jakarta (UNJ), January 2011.

This study was conducted to investigate the coverage of Revised Bloom’s
taxonomy in the English Standar Kompetensi (SK), Kompetensi Dasar (KD) and
the English test items of Ujian Nasional for SMA. The study was conducted in
October 2010 until January 2011. Content analysis method was chosen as the
research design for this study because content analysis method is suitable to
investigate documents as traces of experiences or interactions such as texts and
cassettes. The data for this study, all SKs and KDs for SMA and English test
items of Ujian Nasional year 2008/2009 set A and Ujian Nasional year 2009/2010
set A were obtained from documents of KTSP and documents of English UN
including the cassettes of listening section which taken from SMA Negeri 1
Tambun Selatan. The writer analyzed the data by categorizing the verbs and the
nouns of the data in relation to the categories and dimension of Revised Bloom’s
Taxonomy. The results of this study revealed that 53% of SKs and KDs cover
Understand category and the rest cover Analyze category. All of the SKs and KDs
cover conceptual knowledge and other knowledge dimensions are not covered.
Moreover, the coverage of Revised Bloom’s Taxonomy in English test items of
Ujian Nasional for SMA is not aligned with the coverage of Revised Bloom’s
Taxonomy in English SK and KD. The SKs and KDs only cover Remember,
Understand, Apply and Analyze categories while the test items were associated
with Remember, Understand, Apply, Analyze, and Evaluate categories. More than
90% of English test items of Ujian Nasional for SMA only covered low order of
cognitive categories (Remember, Understand, and Apply). Most of the test items
covered factual knowledge and the rest of them covered conceptual knowledge
and none of them covered procedural and metacognitive knowledge.
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CHAPTER I

INTRODUCTION

1.1 Background of the Study

Indonesia has long-term program, Rencana Pembangunan Jangka Panjang
Pendidikan Nasional, to develop national education which is expected to guide
Indonesian people to be intelligent and competitive in the year 2025 (Departemen
Pendidikan Nasional, 2005). The target forces Indonesian government to improve
education quality. One of the strategies used to improve education quality by the
government is making an evaluation program through national examination
(http://www.slideshare.net/NASuprawoto/ujian-nasional-dan-peningkatan-mutu-
pendidikan). Having national examination as the evaluation program means that
national examination should be carefully designed so that those who pass the
national examination can represent the improvement of national education which
further will create intelligent and competitive graduates.

National examination, well known as UN, is used to assess graduate
competences nationally. In Naskah Akademik Kurikulum Tingkat Satuan
Pendiikan Jenjang Pendidikan Dasar Dan Menengah published by Departemen
Pendidikan Nasional (2007), it is stated that Standar Kompetensi (SK) and
Kompetensi Dasar (KD) are national minimum standard competences to be
achieved by students to graduate from a school. Therefore, SK and KD are

competences that will be assessed through UN.



In relation to improve national education to create intelligent and
competitive graduates, assessment technique which is appropriate to the aims of
the curriculum and used to improve students thinking level should be designed
and implemented. The high level questions should be designed in national
examination in order that students who can pass national examination are those
who can utilize their high order thinking level. Revised Bloom's Taxonomy is one
of the criteria need to be considered while designing and preparing such
assessment technique. The Revised Bloom’s Taxonomy is clearer and less
confusion about the fit of a specific verb or product to a given level than the
original taxonomy because it has 19 subcategories and two-dimensional
organization. The Revised version is in the more useful and comprehensive
additions of how the taxonomy intersects and acts upon different types of
knowledge  (http://www.uwsp.edu/education/lwilson/curric/newtaxonomy.htm).
Many changes have occurred in educational society over the last five decades; the
Revised Bloom's Taxonomy fits today teachers' needs. The structure of the
Revised Taxonomy Table matrix help today teacher to deal with alignment of
educational  objectives with local, state, and national standards
(http://projects.coe.uga.edu/epltt/index.php?title=Bloom%27s_Taxonomy).

Anderson, et.al (2001) in revising the original Bloom’s Taxonomy
have sought to revise and extend their approach, use common language, be
consistent with a current psychological and educational thinking, and provide

realistic examples of the use of the framework.



Referring to those explanations, this research aims to observe the
coverage of Revised Bloom’s Taxonomy categories and dimensions in English
SK and KD and the English test items of Ujian Nasional for Senior High School
(SMA). The order of thinking processes and types of knowledge required in the
test items English Ujian Nasional will be compared to those required in English
SK and KD. We will see how English test items of Ujian Nasional cover
categories and dimensions of the Revised Bloom’s taxonomy and whether the
coverage in line with coverage of revised Bloom’s taxonomy categories and

dimensions in English SK and KD.

1.2 Research Question
To what extent do the English SK, KD in KTSP and the English test items of
Ujian Nasional for SMA cover the categories and dimensions of Revised Bloom’s

Taxonomy?

1.3 Limitation of the Study

This study will focus on how the English SK and KD in KTSP and the English
test items of Ujian Nasional for SMA in the year 2008/2009 set A and the English
test items of Ujian Nasional for SMA in the year 2009/2010 set A cover the

categories and dimensions of Revised Bloom’s taxonomy.



1.4 Purpose of the Study
This study aims to investigate the coverage of Revised Bloom’s taxonomy in the

English SK, KD and the English test items of Ujian Nasional for SMA.

1.5 Significance of the Study

The results of this study provide beneficial information for curriculum developers,
assessors, teachers and prospective teachers who are expected to get benefits from
the Revised Bloom’s Taxonomy. It is expected to provide them a new outlook on
assessment and enable them to plan educational goals and create assessments that

are aligned with students’ cognitive processes.



CHAPTER 11

LITERATURE REVIEW

2.1 Studies on Standar Kompetensi and Kompetensi Dasar for SMA

It is mentioned before that in Naskah Akademik Kurikulum Tingkat Satuan
Pendiikan Jenjang Pendidikan Dasar Dan Menengah published by Departemen
Pendidikan Nasional (2007), it is stated that Standar Kompetensi (SK) and
Kompetensi Dasar (KD) are national minimum standard competences to be
achieved by students to graduate from a school. Standar kompetensi according to
Permendiknas No. 41 year 2007 is minimum competency qualification for student
which shows mastery of knowledge, behaviour, and skill of students which are
expected to be achieved in each level and/or each semester of certain subject.
Kompetensi Dasar defined in Permendiknas No. 41 Tahun 2007 as a number of
abilities that should be mastered by students in certain subject as a reference in

developing indicator of competency.

For English subject, SMA students have many SKs and KDs which
should be achieved by them in each level. For SMA students year X, there are 12
SKs and 24 KDs. For SMA students year XI, there are 12 SKs and 24 KDs, and
for SMA students year XII, there are 12 SKs and 23 KDs. Those SKs and KDs

deal with four language skills; listening, speaking, reading, and writing.
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Standar Kompetensi dan Kompetensi Dasar for SAMA year X

Table 1. Standar Kompstenei dan Kompstanei Dasar for ShA vear X

Standar Kompetensi Kompetensi Dasar
Mendengarkan
1. Memshami malna 1.1 Merszpon malma vang tardapat dalam
dalam parcalapsen parcakapan traneakzionsl (fo ger things done)
tranzakzional dsn dan interporzonsl (bersoeializasd) reemi dan tak
intarparzonal dalam rezmi vang mengrunakan raram bahasalizan
kontsls kahidupan sadarhana sacars sloorat lancar dan berterima
gaheri-hari dslam kontelcs kehidupsn sahari-hari dsm
bartemubarpdzah, menyetujui gjakan tawaram
undangsn mensrima janji, dan membatalkan
JEm
1.2 Marezpon malma vang terdapat dalam
parcakapan tranesksionsl (fo ger things done)
dan interporzonsl (bersoeializasd) reemi dan tak
reami vang mangrunslkan rasam bahasa lizan
sadarhana sacars sloorat lancar dan berterima
dslam kontelcs kehidupsn sahari-hari dsm
2. Memshami malma 2.1 Marespon malms sacara akurat, lancar dan
pendak dam telzs gadarhana (mizslnya pensumuman iklan,

unidangsn dl1.) resmi dan tak resmi dalam

berbentulk recowmr, berbarsi bontels kehidupsn sehari-hari
narratie dan 2. 2N arezpon malma dalam tak: monolos saderhana
procedure dalam vang mangrunskan razam bahazs lizan sacers
kontals kebidupan glourat, lancar dan bortorima dalsm borbassi
gaheri-hari kontals kahdidupsn scheri-hari dalam teles:
recount, narratie dan procedurs

Berbicara 3.1 Mengunglaplan malma dalam parcaloapan

3. Menzunglkapkan tramzaksional (fo ger things done) dan
malma dalam interporzonal (bersoeializasd) reami dan tak
parcakapsEn resmi 2acara aloorat. lancar dan bertarima demean
transaksional dan mengrunakan rasam bahasa lizan saderhana
intarparzonal dalam dalam kontsks Lahidupan sahari-her dan
gahari-hari bartamu/barpizsh menystujn gjakan'tawaran

undangsn mensrima jani, dan membatallam
jamji

3.2 Mensunslkaplkan makns dalam percaliapen




tranzakzional (fo ger things dong) dan
intarpersonal (barzosializasd) reemd dan tak rs=mi
gacars slrat lancar dan bertarima denean
mengrunskan ragam bahasa lizan sadathana
dalam kontsks kshidupsen sahari-hari dan

4. Mensungkapkan 4.1 Mangunekaplan malma dalam bentol talzs
malma dalam talz fomezionsl pendal (mizalnys penmumuman
dan monolog mengrunskan razam bahasa lizan dalam
berbantuk recowr, barbarsi bontals kehidupan ssheri-heri .
narrathe dan 4.2 Menrungkapkan makna dalam tsk: monolog
procedure saderhana gaderhana demean mengrunskan razam bahass
dalam kontals lizam zacara akurat. lancar dan bertarima dalam
koah dupem 2ahari- barbarsi kontalzs kshidupan sahari-heri dslam
hari tekes barbemtul: recownr, narrarne, dan

procedure

Mhembaca 5.1 Mear=zpon makna dalam taks tulis fongsionsl

5. Memahami malma pendak (mizalnya pensemueuman iklan
takz tuliz finezional unvdanean dll. ) rezmi dan tak resmd 2acara akurat
gadarhansherbantuk £ahari-hari dan untuk menegakza: {lmuo
PECOUNT, Rarraineg pengatshuam
dan procedure 5. 20 erespon malns dan langleah retoriles takes taliz
dalam kontals a2 sacars skurat, lancar dan bortsrima dalam
k=hidupsan sahari- kontaks kahidupan sohani-hari dan untulk
hari dan uniuk menzakzas {lmu pengetahean dalam taks
mengaksas ilmu barbentuk: recowsrt, narrarhe, dan procadurs
pengatshean

Aenulis 6.1 Menpungkaplan malma dalam bentuk teks tuliz

6. Mengunglkaplkan fumgsionsl pendal: {mizslnys pengumuemsan
malma dalam tels iklan, undanean dll.) r2smi dan tak reemi denean
tuliz fomesiomal mengrunskan ragam bahasa tuliz sacara skourat,
pandal dan ez lancar dan boarterima dalam kontals kahddupan
gaderhans barbantul sahani-heri
PECOUNT, Barrarie, &. 2 M eanrunekapkan malma dan lanelsh-lanelsh
dam procedure r=torika sacara skorat, lancar dan bertarima
dalam konteles demgsn mengrunslean rassm bahess tuliz dalam
k=hidupsan sahari- kontalks kahidupsn sehari-hari dalam taks
hari barbentuk: recowsrt, narrarhe, dan procadurs

lhdaga.rh:

Memshsmi malma | 7.1 }arespon makna dslam percaloapan
Zalan parcakapar tramzaksional dong) dan
e iomal den {to get things dong)

intarpersonal (barsosializasd) reemd dan tak resmi




interpersonsl dalam

gacara ket lamcsr dan barterima vane

kontakz koshidupsan mengrunslan rasam bahasa lizan sadarhama
saheri-hari dalam borbassi kontelrs kehidupan sahari-hari
memuji, dan menrucaplan salamat
T.2Merezpon malma dalam parcalrapan
tranzalzional (o ger things done) dan
intarpersonal (bersosializasi) reami dan tak resmi
gacars akurat. lancar dan borterima vang
mangrunakan razam bahasa lizan sadethans
dalam borbamsi konteles kehidupan sahari-han
terkajut, menyatslan rasa talr parcava sorts
menarims undangan. tawarsn dan gjakan
8. Memshami makna 2.1 Merezpon malma vang terdapat dalam takes lizan
dalam tals fungzional pendal zaderhema (mizalnya
fimezional pendal: panromuman iklan undsmesn d1) reemd dan
dan monolog vang tak re=mi sacara skurat, lancar dan bertarima
berbentul: narrarnae, dalam borbamsi bontales kehidupan sahari-har
descripine, dam 8.2 Mearszpon makma dalam tak: monolos saderhans
nag s [fem gadorheana vang mengrunskan rasam bahasa lizan sacars
dalam konteks alourat, lancar dan barterima dalam kontsks
koshi dupem sahear- kshidupsn sahari-hari dalam talez boarbentul;
hari narrarnee, descripinee, dam naws fem
Berbicara
2. Mengungkaplan 9.1 Mengunglkaplkan makma dalam percakapan
malma dalam tranzakzional (fo ger things done) dan
PEIH]EEIF“ intarpersonal (bersosializasi) reami dan tak re=mi
transakzional dan gacars akurat, Lancar dan bertarima dengan
interparsonal dalam mengrunakan ragam hahasa lizan sadorhana
kontals kahidupsn dalam kontsks Lahidupsen saheri-heri dan
meamuji, dan menrucaplan salamat
0. 2Menpunglaplan malma dalam percalzapam
tranzalzional (o ger things done) dan
intarpersonal (bersosializasi) reami dan tak re=mi
gacara akurat. lamcer dan borterima dengsan
mangrunakan razam bahasa lizan sadethans
dalam kontsks kahidupsm sabari-hari dan
mealibatlan tindak tuber: menvatskan rasa
terkejut, menyatslan raea talr parcava soarts
menarims undangan. tawarsn dan gjakan
10. Mensunslaplan 10.1 Mensunekaplan malms dalam bentul: tales
malma dalam tals lizan fumesional pendsak (mizalnya
fimezional pendal: penrumuman iklan undsnesn dll) reemd dan
dan monolos tak rezmi denean menerunakan rasam bahasa




Rarrariae, koshi dupan sahari-har

descripine dan pegs | 1002 Menmmelaplan malma dalam talzs monolos

frem dalam Lontaks sadarhana denpan mangrunslsn razem

kshidupan z=hari- bahasa lizan 2acars akurat, lancar dan

dalam talrs borbentuk: narrarie descriprne,
dan naes ffem
Membaca 11. 1M arezpon makna dalam taks fimesional pendd:
11. hI=mahsmi malma {mizalnva penrumuman iklan undanesn dll)

teks fingzional rosmi dam tak resmi sacars alrat lancar dan

pandsl dan szai berterima vang mangerunskan rassm bahaza

sadorhems harbontul: tuliz dalam kontals Lahidupsn sabari-har

RAFPaie, 11.2. Merespon malma dan langlesh-langloah

descripineg dan nags ratorika dalam azsi sadarheama sacars alorat

kahidupan sahari- Zahari-hari dan untuk meneske: ilmo

mengakzas {lmu descripthee, dan news fem

pangstahuam

Aenulis
12 Mengunglaplan
malkma dalam taks 12.1 Memeunelaplam malms dalam bentok taks
tulis fimgsionsl tuliz fimgsions] pendsl: {mizslnya
pandak damn ezsi penrumuman iklan undanean dll) resmi
zadarhams barterima vang meangrunakan razam bahasg
barhentek tuliz dalam kontalcs kahidupan soheri-hari
narrarie, 12.2 Mengunglaplan malms dan langlah retorika
descriptive dan dalam ez saderhana sacars akorat, lancar
neaw s ffem dalam dan berterima dalsm kontals kahidupan
kontsls Lshidupan gahari-har dalam teles borbontol narrariae
gahari-hari descriping, dan naws [fem
2112 Standar Kompetensi dan Kompetensi Dasar for SAMA year X1

Tablal Standar Kompatensi dan Kompetonei Diazar fior S0A waar X

Standard Competence Easic Competence

Mendengarkan

1. Memshami makma 1.1 Marespon makna dalam parcakapan
dalam percakapam tranzak=ional {ro et things done) dan
mal:ammlthn . interparzonal (bersosializasi) resmi dan berlanjut
interparsonal resmi {susrarned) sacars skoorat. lancar, dan barterima
dam beorlamjut yang mengemakan rasem bahasa lizan dalam




{susrainedydalam

kontels kahidupan sshari-heri dan malibatlan

zahari-har pendapat, menvatakan poas. dan menyatakan
tidak puras
1.2 herszpon malkms dalam parcalaran
tranzakzional {fo ger things done) dan
intarparsonsl (bersosializasi) reami dan berlanjut
{susrained) sacars skourat. lancar, dan barterima
yang mengrunskan rasam bahasa lizan dalam
kontales kahidupan sahari-heni danmealibatlan
tindsk tutn: mensschati memperingatlan
malulusksn parmintasn zarta manyatslsn
parazasn peliglf pain dan pleasure
2. Meamshesmi malma 2.1 Mearespon malma vang terdapat dalam taks lizan
pandak dan monolos aloerat, lancar dan barterima dalam berbasai
berbentul repors, konteks kahidupan schari-hen
narraine, dan 2.2 Merazpon malma dalam tsk: monoles vang
anal\aical egpos it mengrunakan razam bahaza lizan sacara sloorat,
dalsm konteks lancar dan borterima dalam kontaks kehidupsm
kshidupan sahari- gshari-hari dalam tels barbontuk: reporr,
hari narrainee, dan auairical exposition
Berbicara 3.1 Mengunelkapkan malma dalam percalapan
3. Mensunskapksn teanzakzional (fo ger thines done) dan
makma dalam teks intarperzonal (bersoeializasd) reami dan berlamgut
parcakapan {susraimed) dengan mengrunskan rasem bahazs
tranzalozional dam lizan zacara slwrat. lancar deam horterima dalam
intarpersonsl reemi Lkontaks kahidupan sahari-hari dan malibatlan
e or]amjwt tindsk tutur: menyampailan pondapat. mem{int
{susraied) dalam pandapat meonyeataloan poas dan menyataloan
g=hari-hari 3.2 Mengunglkaplan malma dslam parcakapan
tranzaksional (o gar things downe) dan
intarperzonal (barsoeializasi) resmi dan berlamgut
{susraimed) dangan mengrunakan rassm bahazs
lizan zacara slurat,. lancar dan barterima dalam
konteks kahidupan sohani-hen dsn malibatlkan
meluluslan parmintasn sarta menvatalkan
parasamm peiiell pain, dan pleasuprs
4. Mensunskapkan 4.1 MMenpunelaplam malma dalam tels lizan
fimezional pendal: aloerat. lawcar dan bortarima dalam borbams
dsn monolos vane kontaks kahidupan sahari-heri

barbantuk renorr,

4.2 Mensunslkaplan malma dslam tels monolos




FaFFarNae damn

danzan mengrunakan razam behass lizan sacars

anahtical exposition akurat. lancar dan berterima dalam kontels
dalam kontalez keshidupan scohari-hari dalam tales berbantulk:
kahidupsan schari- report, narraiie, dan analirical epesiton
heari
AMembaca 5.1 Merespon makna dalam tels fimesional pendsak
5. Memshami malma {mizalnya bavner, poster, pavphler, dll) reemi
taks fimezional dan tak r=zmi vang mengrunslkan razsm bahasa
pandak dam eza) tuliz zacara aluwat lancar dam barterima dalam
berbentul reporr, kontales kehddupan saleari-leari
narratnae dan 5.2 Mear=zpon malma dan langksh retorika dalam
anahiical egpoesiton 222 vang mengrunakan rarsm bahasa tolis
dalam kontal: facars skorat. lancar dan bertarima dalam
kshidupan zsheri- kontals kshidupan ssheri-hari dan uniok
hari dan untulk manzakza: {lmu peneatabiran dalam taks
mengakzaz ilmuo berbemiuk: reporr, narrarhee, dan anailrical
pangetahen EXPOsITion
Aenulis §.1 Menzungkapkan malma dalsm bentuk taks
. Mengunglaplkan fingsions] pandsk (mizalnya banner, poster,
malma dalam taks pawphier, dll.) rezmi dan tak resmi dengan
azai barbemtul: repors, mangrunalkan rasam bahasa tulis 2acara alorat
anahtical expoesiiion zahari-han
dalam kontals 6.2 Menmunglapkan malma dan langlah retorika
kshidupan scheri-hari dalam szai dengan mengsunakan razam behasa
tuliz zacara aluwat lancar dam barterima dalam
kontals kshidupan scheri-hari dalam tals
berbemiuk: reporr, narrarhee, dan anailrical
EXPOsITion
Mendengarkan 7.1 Merespon malma dalam percakapan
7. hlemahami malms traneaksional (e ger things done) dan
dalam percaloapan interparzonal (barzosializasi) rsemi dan barlanjut
trane:alcsional dan {susramed) vang mangeunaliam raram bahazs
intarporzonal fasmi lizam sacars slurst, lancar dam berterima dalam
dan borlanjut kontaks kshidupan 2cheri-hari dan melibatlan
{sustammed) dalam tindak tuter: menyatakan sikap tathadap sssuatn
kontaks kehidupan menyatakan porasssn cinta dan menvatslan
zahari-han parazasn sadih

7.2 Marezpon malma dalam porcakapan
teane:slcsional (fo gar things done) dan
intarperzonal (bersoeializasd) reemi dan berlamjot
{susfammed) yang mengrunakan razam bahasa
liz=m zacsrs skt lancar dan berterima dalam
kontaks kehidupan sahari-hari dan melibatlan
tindak tuter; menvatskan perassam malo,
menvatakan perasasm marsh dan menvatakan




parazaam jengkal

8. Momshamimalma | B.1Mherespon malma dalam talzs fimesional pendak
dialam taks razmi dam tak resmy yang mengrunalan raram
fungzional pemdal baliaza lizan sacars skurat, lancar dam barterima
dan monolos dalam kontals kahidupan schari-han
barbentuk narrarnee, | 820 erezpon makma dalam talz monolos vane
spogfdan hortatory mengeunslkan razam bahasa lizan sacara akorat
aposition dalam lancar dam barterima dalam kontaks Lebidupan
kontales kshddupan schari-hari dslam telcs berbentul: narrarive,
zahari-hari spogl, dan Reriarory exposiiion

Berbicara

. Menzumgkaplan 9. 1Mensungkaplan malma dalam percalapan
malma dalam teks tran=sksional {to ger things dowe) dan
PEEE]EPF“ interparzonal (barsoeializasi) reemi dan barlanjut
traneaksional dan {susrained) dengan menprunskan rasam bahaza
interparsonal asmi lizan sacara slurat. lancar dan barterima dalam
diam barlanjut kontals kahidupan sahari-han dan malibatlan
{susraimed) dalam tindsk tuter: menvatakan sikap terhadap sespaty,
komtaks kshidupan menvatakan perasasn cinta, dan menyatakan
sahari-hari parazaan sadih

0 2henzunglaplkan malms dalam parcskapen
tranzakzional (fo ger things dowe) dan
intarpersonal (berspeializasd) reemd dam borlamgjut
{susraied) vang mengeunakan raram bahass
lizam zacars sloerat, lancar dam barterima dalam
kontsks kehidupan schari-hari dan melibatlan
tindalk tutoer: menyvataksn porasasn mala
parasaam jenekal

10. Menrunekapkan 10.1 Menrunekapkan malma dalam taks fimesional
fungsional pendak mengrunskan raram bahasa lizan secers sloerat
dan sz2 barbantok lancar dan berterima dalam kontalks kshidupan
narrarive, spogfdan zahari-han
hortatory exposition (10,2 Menmumelkaplan malms dalam sz dangan
dalam kontaks mengerunakan ramam bahass lizam sacars slooeat,
kshidupan zsheri- lancar dan berterima dalam kontaks kshidupan
heari z=hari-hari dalam taks barbantul: narrarie,

spogf, dan hortatory exposition

MhMembaca 11.1 DMierezpon malma dalam taks fimezional

11.Memahsmi malma pandiak (mizslnya hawner, poster, pawibhier,
teks fimgzional dll.) resmi dan tak resmd yang mengrunakan
pendak dam ass razam bahasa tuliz 2acers slorst lancar dan
spogfdan hortatory dan untuk meangskzes {lmo penestahoan




eposition dalam

11.2 Mlare:pon malma dan langksh retorika dalam

dalam kontals

12.2

kontaks Lahidupan aza vang mengrunakan rassm bahasa tolis
zahari-hari dsm gacaa skurat, lancar dan bertarima dalam
untuk mangskzas kontaks Lehidupan sahari-her dan untok
ilmu peneatahnam mengakzas ilmu pangataheem dalam taks
barbentuk narratnee, spegf, dan horiatory
NP5 ITion
Aenulis 12.1 Mlengunslaplkan malns dalam fels
12. Menrunskapkan fumezionsl peandal (mizalnva banner, posrer,
malms dalam talks pawmphier, dll.) rezmi dan tak resmi dengan
dsm ezai barbantul alurst. lancar dan bortorima dalam
narratne, spogf dan kontalzkahidupsen sshari-hari

Mempunekapkan malma dan lanekah retorila
dalam szsi denpan mengrunakan tasam
bahasa tuliz sacars sburat lancar dan
dalam taks borbontulk: narrarne, spegll dan
Rortatory exposition
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Standard Competence

Easic Competence

AMendengarkan

1.

MIemshami malma
dalam tals
parcalapan
tranzakzionasl dan
intsrpersonal rssmi
d=n barlanjut dalam
komntals kahddupan
zshari-har

. Merespon malma dalam percakapsn transaksionsl

(to gt hings done) dan interpesonal
{barzoeializasi) rezmi dan berlanjut (susraied)
gacars skurat, lancar dsn berterima dalam kontels
kahidupan zshari-heri dan malibatkan tindak toor
menruzulkan memohon mengsluh mombaha:
kemumelkinan atan untok melslolkan sazustn. dan
memearintsh

. Merespon malma dalam percakapsn transaksionsl

{to gef thingr downe) dan interparsonal
{barzpeializasd) reemi dan borlanjut (ssraimed)
gacara akurat, lancar dan berterima dalam konteks
kshidupan zsheri-hari dan melibatlean tindsk tohr
mengal kezalshan borjamijd, _1]1@}'313]1].‘311,
menuduh mengunglkapkan keingintahuan dan
hasrat dan menvatskan borbassi 2ikap

Memahami makna
dalam teks
fungzional pendal

. Merezpon malma dalam teks fingsional pendal

rezmi dan tak resmi vang mengrunslan razem
bahaza lizan sacars alurst lancar dan bertarima




dan monolos

dalam kontals kahidopan soheri-han

bartbentuk narratne, |2, Mersspon malma dalam teks monolog vang
explanation dan mangrunskan razsm bahass lizan sacers sloorat
discussion dalsm lancar dan borterima dalasm kontales Lahidupan
kontals kabidupan 2cheari-hari dalam tals horbontuls: narrarie,
gahari-har aplanaiion, dan discussion
Berbicara
3. Mengunglkapkan 1. Mengungkapkan malma dalam porcalapan
malma dalam taks traneakzional (fo ger things dowe) dan
parcakapan intarperzonal (barsoeializasi) resmi dan berlanjut
tranzakzional dan {sustarmed) 2acara akurat. lancar dan bartarima
intorpersonal resmi dalam kontaks kshidupsan sahari-her dan
diam barlanjut dalam malibatlan tindak totor; menspenlkan
kontal:s kshidupan meamohon, mangaluh membahss
gahari-hari kamunrkinanatan untuk melalolsn sssnatn. dan
mamarintah
2. Menmunglkaplan malma dalam percalapan
traneakzional (fo ger thines dowe) dan
intarparzonal (barsoeializasi) reemi dan berlanjut
{susrained) 2acara akurat. lancar dan boartarima
dalam kontals kabidupan ssheri-hari dan
barjanji, menyalshlan meanuduh,
menrumekaplsn kaingintabuean dan hasrat dan
manyatakan berbassi sikap
4. Menzunglkapkan 1. Menpunrkapkan makms dalam tak: fimesionasl
fungzional pendalk mengrunakan razam bahaza lizan sacara sloogat
dan monolos lancar dan barterima dalam kontsks Lehidupan
barbantulk narrarnee, 2shaeri-har
explanation dan 2. Mensunekapkan malns dslam tak: monolos
discussion dalam dengan mengrunskan razam behasa lizan sacars
kontals kabidupan alurat lancar dan barterima delam bontales
sahoari-heri kahidupen sohari-hari dalasm teles barhontul::
narrative, explanarion, dan
Aembaca . Merespon makma dalam taks fimesional pendal
5. Memshami makmna reami dam tak resmi vane mengsunalian rasam
taks fingsional balaza tuliz 2acars alurat. lancar dan bartorima
penvial: dam teles dalam kontsls kahddupsn scheri-hari dan unitak
tuliz 232 barbeniuk mengalze: {lmu pengatshusn,
Rarrane, . Merespon makna dan lanskah retorila dalam assi
explanation dan yang mengrunskan razam bahas tulis sacars
discussion dalam glowrst, lancar dan barterima dalam kontaks

kontaks kshidupan

kahidupan sshari-hari dan untuk mengakzas {lmu




zahari-hari dan

penpatahian dalam taks barbentuls: narrarneg,

untuk mengakiss aplanarion, dan discussion
ilmu pengstahuam
Aenulis . Menmunslapkan malma dalam teks fimezional
&, Mengunglkapkan pendak reemi dan tak resmi dengan mengrunalan
malma dalam tels fazam bahasa tuliz sacars skorst, lancar dan

tuliz monolos vane

berterima dalam Lontalzs kahddupsan sehari-hari

barbentul: narrarne, |1, Mengunskapkan malna dan langlkash retorika
agplanaiion dan dalam telz monoles dengan menerunakan tasam
discussion sacara bahasa tuliz 2acars skurat. lancar dan bartarima
aloerat, lancsr dsm dalam konteks kehidupan schari-her dalam tels
barterima dalam bartbemtuk: narrarne aplaearion dan discussion
kontals Lahidopan
2chari-hari
Li!ldEl;gaJta.I
Memshami malma 1. Mearezpon makna dalam percalapsn
dalam teks transakzionsl {te ger things done) dan
parcaliapan intarporsonal (bersosislizasi) raemi dan barlamjut
tramezslrsionsl dan {ristaimed) sacara skurat lancar dan borterima
interparzonal rezmi vang menggunakan ragam behasa lizan dan
{susrained) dalam semangat, menglkritik, mensunsapkan karapan,
sahari-hari . makma dslam percakapan tranzaksionsl (fe gar
things done) dan interparsonal (bersoeializasi)
rezmi dan berlanjut {susrained) sacars slorat
lancar dan boartarima vane ma:ggm]:mmgmn
menyesali menrunskaplkamy mamn}'a]:an
fencana tujuan, maksod mempredilosd
berzpalulazi dan memberilan pendlsisn
8. Mlemashsmimalma . Marespon malkma dalam taks finezional pendal
dalam talzs razmi dan tak reemi vang mengeumakan rasam
fungsional pemdial bahasa lizam sacara akurst. lancar dam barterima
dan monolos vane dalam kontals kehidupan schari-han
barbentul: narratne |2, Memahami dan merespon malna dalam taks
dan revies dalam monoles vane mengeunslkan razam bahass lizan
kontaks kehidupan zacara sburst. lancer dan borferima dalsm bontals
2chari-hari kshidupen sahari-hari dalam tels barhentul:
narrarie dan raies
Berbicara
2. Menmungkaplksn . Menmmgkapkan malma dalam percalapan
malmafalam tzk: transsk=ionsl {fo gar things dowe) dan
intarsksional interparzonsl (barsosializasi) rezmi dan herlanjut
denzam pansbanan {susrained) secara alourat, lancar dan barterima
pada parcskapan dangan razam bahasa lizan dalam




tranzakzional re=mi

kontalzs kehddupsam sahari-han dan malibatlan

sahari-har

dan barlanjut dalam tindak tuter:mambajuk, mendorong semanest
kontaks kehidupan manekritik | menrunekapkan harapan dan
gchari-han mancazsh
. Marezpon malma dalam percakapsan transsksional
{to gef things done) dan intarparzonal
{barzoeializasd) reemi dan borlanjut (swsrained)
gacars skurat lancar dan berterima denesm
menzrunalan rarsm bahaza lizan dalam kontaks
kahidupsn shari-hari dan malibatlan tindslk totor
manyezali mensunekapkan/'menanyakan rencans
tujuan, maksnd, mempradilsd borspalmlasi dam
mambarikan pandlsian
10, Mengunglaplem . Moarsspon malms dalam teks fimesions] pendal:
malma dalam taks re=mi dam tak resmi vang mengsumslkan raram
fungzional pendal bahaza tulizs sacars akorat. lancar dan barterima
dan monolos vang dalam kontaks kahidupsn sahari-han
barbantul henrunslkapkan makna dalam taks monolos
narraine dan demgan mengrunalan razam bahas tolis sacars
POING 2BCEE alourat, lancar dam barterima dalam kontaks
alurat, lancar dan kshidupan zsheri-heri dalam tals berbantnl:
berterima dalam narrarive dan raviow
kontaks kehidupan
2ahari-har
Aembaca hlerespon malma dalam teks fingzionsl pendal:
11. Ml=mahsmi malna re=mi dam tak resmi vans menssumakan rasam
teks tuliz monolos bahasa tulis secara alurst. lancar dan berterima
vang barbentul dalam kontaks kahdidupsan sahari-han dan untolk
narrariee dan raiag mengakzas {lmu pengstshnan
gacara skurat lancar hlerespon malma dan lanelkah sstorika dalam
dan berterima dalam teks monolog vane mengrunskan raram bahasa
kontaks kehidupan tuliz sacara alovrat. lancar dam barterima dalam
schari-hari dan kontsls kahidupen ssharihar dan untok
untuk mengakzas mengakza: {lmu pengstahnan dalam tels
ilmu pengatahiam barbemituk: narrarhe dan raiag
Alenulis
12. Mengunskapkan 12.1 Menpunglaplkan malkma dam langlsh retorika
malma dalam taks dalam sz dangan mengrunslan razam tolis
tulizs monolog/ass] gacara slrat, lamcar dam bertarima dalam
berbantulk narrarie kontsks kahidupsn sahari-heri dalam taks
dsm reniow dalam berbontuls: sarrarhe dam raving
kontaks kehidupan




2.2 Studies on English National Examination

Since Indonesia went back to the centralized exam system, in 1980, the Evaluasi
Belajar Tahap Akhir Nasional (National Final Learning Evaluation), commonly
shortened as Ebtanas, was implemented for twenty-one years. Starting from the
year 2003, a new form of nation-wide standardized exam was called Ujian Akhir
Nasional (National Final Examination), popular with the acronym UAN was
introduced. The subjects tested were Indonesian language, English, and Math. It
was up to the schools and provinces to decide whether or not they required
students to take final tests on other subjects. UAN itself was kept to be done until
2004. Under the new cabinet in 2005, the new Ministry of Education still decided
to conduct a similar form of test, which was given a new name, Ujian Nasional
(National Examination), shortened as UN.

Based on Peraturan Pemerintah No. 19 tahun 2005 tentang Standar
Nasional Pendidikan article 63 verse 1, Evaluation of Education for primary and
secondary education includes is done by educators, education unit, and
government and in article 66 verse 1, evaluation which is done by the government
is aimed to assess achievement of graduates competences nationally for certain
subjects in groups of science and technology subjects and done through ujian
nasional

English is one of subject that included groups of science and technology
subjects. It means that achievement of graduates’ competences nationally for
English subject is assessed through national examination. Each year the standard

of the UN is increased and hopefully students will also be able to increase their
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competence, which then would reflect the improvement in the quality of national
education (Murtiana, 2010). As stated in Keputusan Menteri clause 20, to pass the
exam, students must gain average score of 5.5 and minimum score of 4 for at least
two subjects and minimum 4.25 for other subjects. Particularly for students of
vocational schools, they have to achieve score at least 7 for vocational practice
(Depdiknas, 2009b). If the students do not achieve these minimum scores, they
have to repeat the exam or they cannot graduate and continue to the higher
education. In addition, according to Peraturan Pemerintah No. 19 tahun 2005
tentang Standar Nasional Pendidikan article 66 verse 2 UN is done objectively,

fairly, and accountable.

2.2.1  English National Examination and Curriculum for SMA

Curriculum which is used in Indonesia, Kurikulum Tingkat Satuan Pendidikan
(KTSP), is operational curriculum which is arranged, developed, and implemented
by each education unit that is ready and capable to develop it. (Mulyasa, 2006,
p.12). Developing KTSP refer to educational national standards to assure the
achievement of the national education goal. One of the national standards is
Content Standard (SI) which covers range of material and competency level to
achieve graduates competence in certain level and education type (Panduan
Penyusunan KTSP Jenjang Pendidikan Dasar dan Menengah, 2006). Sl includes
basic framework and structure of curriculum, standar kompetensi (SK) and
kompetensi dasar (KD) for each subject in each semester from each type and level
of primary and secondary education. Those SKs and KDs should be achieved by
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the students to graduate from a school. The achievement of SKs and KDs is

assessed through national examination.

Based on Peraturan Pemerintah No. 19 tahun 2005 tentang Standar Nasional
Pendidikan article 66 verse 1, national examination is an evaluation program
which is done by the government that is aimed to assess achievement of graduates
competences nationally for certain subjects in groups of science and technology

subjects and done through national examination.

2.2.2  English National Examination in Language Testing

According to Brown (2003), “a test is a method of measuring a person’s ability,
knowledge or performance in a given domain. It is a single-occasion,
unidimensional, timed exercise, usually in various kinds of form”. Testing is
formal, and is often standardized, which means that similar procedures for
administering and scoring, test materials, test items, norms against which they are
compared are given to everyone who take the test.

The questions on a test are called items. The word item is preferred
because it does not imply the interrogative form. The most common types of items
used in language classes are multiple-choice items, short answer items, and
communication items. In a language program, different types of tests are used to
make different types of decisions. The tests administered in language programs
are basically categorized into four types: proficiency test, placement tests,

diagnostic tests, and achievement tests
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Proficiency tests, they focus to evaluate overall language ability without
reference to any particular program. Brown (2004: 44) explained that
“proficiency tests are not limited to any one course, curriculum, or single
skill in the language. They consist of standardized multiple-choice items on
grammar, vocabulary, reading comprehension, aural comprehension, and
sometimes they also add some sample of writing and oral production
performance”. An example of this would be a TOEFL or TOIEC test. Test
of English as a Foreign Language is designed to measure test taker’s ability
in mastering English as a Foreign Language.

Placement tests, they are tests which are designed to place students in an
appropriate course or class for their language level. As Hughes (2003: 16)
said that “placement tests are intended to present information that will
facilitate to place students into different levels within the program according
to their own abilities”. This type of test is commonly held by commercial
institutions to classify the students based on their competence.

Diagnostic tests assess the degree to which the specific instructional goals of
the course or program have been accomplished in a given class. It is
commonly conducted in the beginning or in the middle of a language
program. Hughes (2003: 14) said that “diagnostic tests are used to identify
learner’s strengths and weaknesses. They are intended primarily to ascertain
what learning still needs to take place”.

Achievement tests are also designed to assess the extent to which students
have mastered course objectives, but it is commonly administered in the end
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of a program. Brown (2004: 47) found that “achievement tests analyze the

extent to which students have acquired language features that have already

been taught but diagnostic tests elicit information on what students need to

work in the future”.

Proficiency test and placement tests are both norm-referenced tests

(NRTs) which are designed to measure comprehensive language abilities. On

norm-referenced, each student’s score is compared to all other students who

participated in the tests. In contrast, diagnostic tests and achievement tests are

belong to criterion-referenced tests (CRTs). CRT is scored directly from the

content (or criteria) tested. While each student’s score in NRT is compared to all

other students who participated in the tests, CRTs are designed

to compare a

student’s performance with particular learning objectives of a course or program

(Brown, 1996). The different test qualities that these four tests have, i.e., detail of

information, purpose of decision, relationship to program, administration timing,

and interpretation of scores are shown in table 4.

Table 4
Tests Qualities of Four Tests
Types of Decision
Norm-Referenced Criterion-Referenced
Test qualities Proficiency Placement Diagnostic Achievement
Detail of .
. Very General General Very Specific Specific

Information
Focus Usually, general skills  Learning points all Terminal and enabling Terminal objectives of

prerequisite to entry levels and skills of objectives of courses course or prograim

program

Purpose of To compare individual To find each student's To inform students To determine the
Decision overall with other appropriate level and teachers of degree of learning for

groups/individuals objectives needing advancement of

more work

Relationship to Comparisons with Comparisons within Directly related to

Program other institutions programs objectives still needing
work

Administration Before entry and Beginning of programs Beginning and /or

Timing sometimes at exit middle of courses

Interpretation Spread of scores Spread of scores Number and amount

of Scores of objectives learned

graduation

Directly related to
objectives of program

End of courses

Number and amount
of objectives learned

Note: From http://www.kansai-u.ac.jp/fl/publication/pdf_forum/6/04_yoshida_37.pdf
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According to Genesee and Upshur, another category of test types
describes the kinds of decisions that can be made using tests results. Two types
are commonly identified: formative and summative assessment. (1996: 153)
Formative testing is ongoing and takes place throughout a course or program of
instruction which its result will be used to modify instruction while the course is
in progress. Formative Assessment is evaluating students in the process of
forming their competence and skills with the goal of helping them to continue that
growth process. Summative testing aims to measure, or summarize, what a student
has grasped, and typically occurs at the end of a course or unit of instruction. A
summary of what a student has learned implies looking back and taking stock of
how well that student has accomplished objectives, but does not necessarily point
the way to future progress. Brown (2003: 6) found that “final exams in a course
and general proficiency exams are examples of summative test”.

Since English Ujian Nasional in Indonesia is held to assess the degree to
which the national standard competencies have been accomplished by the
students, is conducted at the end of learning program and is scored directly from
the content (or criteria) tested, we can say that English Ujian Nasional is a kind of

achievement test, criterion-referenced test and summative test.

2.3 Studies on Revised Bloom’s Taxonomy
The original Bloom’s Taxonomy was published by Bloom and his associates in
1956 (Bloom, et al., 1956). It includes six major categories in the Cognitive

Domain: knowledge, comprehension, application, analysis, synthesis, and
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evaluation. It was intended to provide for classification of educational system
goals, especially to help teachers, administrators, professional specialists, and
research workers to discuss curricular and evaluation problems with greater
precision (Bloom, 1956, p.10).

Krathwohl and Anderson, in revising the original Bloom’s Taxonomy
have sought to (1)revise and extend their approach, (2) use common language, (3)
be consistent with a current psychological and educational thinking, and (4)
provide realistic examples of the use of the framework.

There are two reasons why it is necessary to revise original taxonomy.
Anderson et al., (as cited in Becker & Seligman, 2001, p.XXI) said that “first, there
is a need to refocus educators’ attention on the value of the original hand book,
not only as a historical document but also as one that in many respects was ahead
of its time”. Anderson and his associates believe that many of the ideas in the
handbook are valuable to today’s educators as they struggle with the problems
associated with the design and implementation of accountability programs,
standards-based curriculums, and authentic assessments. Second, as Anderson et
al. (2001: XXI) stated, “there is a need to incorporate new knowledge and thought
into framework”. Numerous changes have occurred since 1956 that changed the
way people think about and practice in education. These changes support the need

for a revision.

2.3.1 Cognitive Process Dimension of Revised Bloom’s Taxonomy
In contrast with the single dimension of the original Taxonomy, the revised taxonomy
is two-dimensional, identifying both the kind of knowledge to be learned (knowledge
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dimension) and the kind of learning expected from students (cognitive processes). It

refers to their interrelationships as the Taxonomy Table.

Table 5. Taxonomy Table

The
Knowledge
Domain

The Cognitive Process Dimension

1. Remember

2. Understand

3. Apply

4. Analyze

5. Evaluate

6. Create

Factual
Knowledge

Conceptual
Knowledge

Procedural
Knowledge

Metacognitive
Knowledge

The columns of the table contain six categories of cognitive processes. Anderson et

al. (2001: 5) stated that “the continuum underlying the cognitive process dimension is

assumed to be cognitive complexity; that is understand is believed to be more

cognitively complex than remember, apply is believed to be more cognitively

complex than understand, and so on”. The six cognitive process categories in Revised

Bloom’s Taxonomy written by Anderson et al. In “A taxonomy for Learning,

Teaching, and Assessing:

A Revision of Bloom’s Taxonomy of Educational

Objectives” are explained below:

1. Remember

The objective is associated with Remember category when the objective of

instruction is to promote retention of the presented material in much the

same form as it was taught. The relevant knowledge may be Factual,

Conceptual, Procedural, or Metacognitive, or some combination of these.

The two associated cognitive processes are: first, Recognizing involves
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retrieving relevant knowledge from long-term memory in order to compare
it with presented information. In recognizing, the student searches long-
term memory for a piece of information that is identical to the presented
information. An alternative term for recognizing is identifying. Second,
Recalling, it involves retrieving relevant knowledge from long-term
memory when given a prompt to do so. In recalling, a student remembers
previously learned information when given a prompt. Keywords under
Remember category are: Listen, Group, Choose, Recite, Review, Quote,
Record, Match, Select, Underline, Cite, Sort, List, Memorise, Show,
Locate, Give example, Quote, Repeat, Label, Recall, Know, Group, Read,
Write, and Outline.

Understand

Students are said to understand when they are able to construct meaning
from instructional messages, including oral, written and graphic
communication, however they are presented to students during lectures, in
books, or on computer monitor. Cognitive processes in the category of
understand include: first, Interpreting, occurs when a student is able to
convert information from one representational form to another. Second,
Exemplifying, occurs when a student gives a specific example of a general
concept or principle. Third, Classifying, occurs when a student recognizes
that something belongs to a certain category. Fourth, Summarizing, occurs
when a student suggests a single statement that represents presented

information or abstracts general theme. Fifth, Inferring, occurs when a
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student is able to abstract a concept or principle that accounts for a set of
examples or instances by encoding the relevant features of each instance
by noting relationship among them. Sixth, Comparing, occurs when a
student is able to detect similarities and differences between two or more
objects, events, ideas, problems, or situations. Seventh, Explaining, occurs
when a student is able to construct and use a cause-and-effect model of a
system. Keywords under this category are: Restate, Identify, Discuss,
Retell, Annotate, Translate, Paraphrase, Describe, Report, Translates,
Define, Summarize, Interpret, Give main idea, Interpret and Infer.
3. Apply

Apply involves using procedures to perform exercises or solve problems.
Thus, Apply is closely linked with Procedural Knowledge. This category
consists of two cognitive processes, they are: Executing, occurs when a
student is able to carry out a procedure when confronted with a familiar
task; and Implementing, occurs when a student selects and uses a
procedure to perform an unfamiliar task. Because selection is required,
students must possess an understanding of the type of the problem
encountered as well as the range of procedures that are available.
Keywords under this category are: Change, Compute, Sequence, Show,
Demonstrate, Dramatise, Construct, Apply, Make, Practice, Use, Adapt,
and Draw.

4. Analyze
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It involves breaking material into its constituent parts and determining how
the parts are related to one another and to overall structures. Objectives
classified as Analyze include learning to determine the relevant or
important pieces of message (differentiating process), the ways in which
the pieces of a message are organized (organizing process), and the
underlying purpose of the message (attributing process). Keywords under
this category are: Distinguish, Question, Appraise, Examine, Probe,
Separate, Investigate, Sift, Research, Criticize, Compare, Contrast, Detect,
Test, Debate, Analyse, and Discriminate.

Evaluate

Evaluate is defined as making judgements based on criteria and standards.
Cognitive processes involves in this category are: first, Checking, occurs
when a student is able to test internal inconsistencies or fallacies in an
operation or a product. Second, Critiquing, involves judging a product or
operation based on externally imposed criteria and standards. In
Critiquing, student notes the positive and negative features of a product
and makes a judgement based at least partly on those features. Alternative
term is judging. Keywords under this category are: Judge, Rate, Validate,
Assess, Score, Revise, Prioritise, Tell why, Evaluate, Defend, Measure,
Deduce, Justify, Recommend, Appraise, Value, Criticise and Rank.

Create

It involves putting elements together to form a coherent or functional

whole. Objectives classified as Create have students make a new product
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by mentally reorganizing some elements or parts into a pattern or structure
not clearly present before. Many objectives in the Create category
emphasize originality so many educators must define what is original or
unique. Create is associated with three cognitive processes, they are: first,
Generating, involves representing the problem and arriving at alternatives
or hypothesis that meet certain criteria. The goal of generating within
Create is divergent. Second, Planning, involves devising a solution
method that meets a problem’s criteria. In planning, student may establish
subgoals, or break a task into subtasks to be performed when solving the
problem. The third, Producing, involves carrying out a plan for solving a
given problem that meets certain specifications. Keywords under this
category are: Formulate, Modify, Combine, Write, Rearrange, Construct,
Compose, Assemble, Invent, Compile, Devise, Propose, Plan, Develop,

Originate, Imagine, Generate, Formulate, Produce, and Set up.

2.3.2 Knowledge Dimensions of Revised Bloom’s Taxonomy

While the columns of the table contain six categories of cognitive processes, the rows

of the table contain the four different knowledge dimensions of Revised Bloom’s

Taxonomy. The four knowledge dimensions in Revised Bloom’s Taxonomy written

by Anderson et al. in “A taxonomy for Learning, Teaching, and Assessing: A

Revision of Bloom’s Taxonomy of Educational Objectives” are explained below:

A. Factual Knowledge contains basic elements students must know if they are

to be acquainted with the discipline or to solve any problems in it. The

term Factual knowledge is used for the knowledge of discrete, isolated bits
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of information. The subtypes of factual knowledge are: 1) Knowledge of
terminology, it is knowledge of specific verbal and nonverbal labels and
symbols which are used by experts to express what they know. 2)
Knowledge of specific details and elements, it is the knowledge of events,
locations, people, dates, sources of information, and the like. Every
subject matter contains some details that experts know and believe to
represent important knowledge about the field. Such specific facts are
basic information that experts use in describing their field and in thinking
about specific problems or topics in the field.

. Conceptual Knowledge includes schemas, mental models, or implicit or
explicit theories in different cognitive psychological models. It includes
knowledge of how a particular subject matter is organized and structured,
how different parts or bits of information are interconnected and
interrelated in a more systematic manner, and how these parts function
together. Knowledge of Conceptual Knowledge is not just simple, isolated
facts about a phenomena but rather ideas about the relationships between
them and how they are linked together. Three subtypes of conceptual
knowledge are: 1) Knowledge of classifications and categories, it includes
the specific categories, classes, divisions, and arrangements that are used
in different subject matters. 2) Knowledge of principles and
generalizations, it includes knowledge of particular abstractions that
summarize observations of a phenomena. This type of knowledge brings

together large number of specific facts and events, describe the processes
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and interrelationships among these specific details and furthermore
describe the processes and interrelationships among the classification and
categories. 3) Knowledge of theories, models, and structures, It differs
from knowledge of principles and generalization in its emphasis on a set of
principles and generalization related in some way to form a theory, model,
or structure. The principle and generalizations do not need to be related in
any meaningful way. This subtype includes knowledge of different
paradigms, epistemologies, theories, and models that different disciplines
use to describe, understand, explain, and predict phenomena.

. Procedural Knowledge is the knowledge of how to do something. It often
takes the form of a series or sequence of steps to be followed. Three
subtypes of Procedural knowledge are: 1) Knowledge of subject-specific
skills and algorithms. The end result in this subtype of knowledge is
generally considered fixed. 2) Knowledge of subject-specific techniques
and methods; in this subtype, the result is more open and not fixed.
Knowledge of subject-specific techniques and methods includes
knowledge that is largely the result of consensus, agreement, or
disciplinary norms rather than knowledge that more directly an outcome of
observation, experimentation, or discovery. 3) Knowledge of criteria for
determining when to use appropriate procedures. Students are expected to
know when to use them, which often involve knowing the ways they have

been used in the past.
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D. Metacognitive Knowledge is knowledge about cognition in general as well
as awareness of and knowledge about one’s own cognition. Three
subtypes of Metacognitive knowledge are: 1) strategic knowledge,
knowledge of the general strategies for learning, thinking, and problem
solving that student might use in learning. This subtype includes
knowledge of the variety of strategies that students might use to memorize
material, extract meaning from text, or comprehend what they hear in
classroom or read in books and other course materials.

2) Knowledge about cognitive tasks, including contextual and conditional
knowledge; this knowledge reflects both what general strategies to use and
how to use them. 3) Self Knowledge; it is knowldge about one’s strengths
and weaknesses in relation to cognition and learning. For example,
students who know they generally do better on multiple-choice test than on
essay tests have someone self-knowledge about their test-taking skills.
Self-awareness of the breadth and depth of one’s own knowledge base is

an important aspect of self-knowledge.

2.2.3 Bloom’s Taxonomy and Curriculum for SMA

Based on national standard which is stated in curriculum (KTSP) for SMA,
English subject is given to the students to improve students’ skills in reading,
listening, writing, and speaking so that they can communicate in English in certain
level of literacy. The intended literacy level for high school students in Indonesia

includes: performative, functional, informational level. Students are expected to
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be able to have competencies in reading, writing, listening, and speaking to fulfil
daily needs and accessing knowledge using their linguistic competencies,
informational level of literacy. By having those competencies, SMA students are
expected to be ready to continue their study to higher education. So, we can infer
that SMA students are expected to gain high order level of thinking.

In relation to the explanation above, The Revised Bloom’s Taxonomy
provides educators with one of the first systematic classifications of the processes
of thinking and learning. This taxonomy remains easy to understand even it
consists of six categories which is each requiring achievement of the prior skill or
ability before the more complex one. The structure of the Revised Taxonomy
Table matrix provides a clear, concise visual representation of the alignment
between standards and educational goals, objectives, products, and activities

(http://projects.coe.uga.edu/epltt/index.php?title=Bloom%27s_Taxonomy).

2.4 Previous Related Study

Studies on the Revised Bloom’s Taxonomy have been conducted for years.
Karamustafaoglu, Sevim, Karamustafaoglu and Cepni (2003) studied and
compared the chemistry questions asked in exams at different schools in two cities
in Turkey in terms of the levels of cognitive domain of Bloom.s Taxonomy. 403
questions set in school examinations were analysed. It was found that 96% of the
questions were of the lower-order cognitive skills (LOCS) type. Statistical tests

showed that the question types were related to school type. On the other hand,
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more than half of the questions asked in the university entrance examination
(OSS) were of the higher-order cognitive skills (HOCS) type.

Haryanti (2006) examined the questions in textbook used by biology
teachers for junior high school students year VII. The purpose of the study is to
find out the quality of the questions of the textbook. She analyzed sixty questions
of the textbook in terms of validity, reability, variety, difficulty level, and
distracter effectiveness. She found that most of the questions dominated
Remember and Understand level.

Jones, Harland, Reid and Bartlett (2009) examined the relationship
between examination questions and Bloom’s Taxonomy. They analyzed student
performance, cognitive skill requirements, and module learning outcomes in the
UK’s Higher Education Funding Council for England and Quality Assurance
Agency. The work has highlighted more questions that need to be considered.
There was no consideration of the appropriateness of the module learning
outcomes, which is a major factor in aligning questions to required skills.

Recently, Ayvaci and Turkdogan (2010) investigated the science and
technology examination questions based the Revised Bloom’s Taxonomy and
found out the extent to which those questions comply with the learning theory of
constructivism. The result of the study shows that there were little reflections of
constructivist approach on the exam papers, which were prepared by the teachers
who reported that they were using constructivist approach. Majority of the

questions asked in the examination papers required recall or memorizing ability.
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Regarding the above descriptions, it can be seen that studies on the
Bloom’s Taxonomy and the revision version have been conducted for many years
in different places. They utilized the taxonomy to measure the students' ability

which requires a classification of levels of cognitive skills in learning.
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CHAPTER Il

METHODOLOGY

3.1 Research Design

This study was conducted through qualitative research focusing on the content
analysis method. As stated by Flick (2007) in Boyd (2009, p.3) that qualitative
research is used: “to understand, describe and sometimes explain social
phenomena from the inside in a number of different ways.” It is done by
analyzing documents (texts, images, film or music) or similar traces of
experiences or interactions. This study was done by analyzing KTSP document
and English Ujian Nasional document including the cassette for listening section
to investigate the coverage of Revised Bloom’s taxonomy in the English SK, KD

and the English test items of UN for SMA.

3.2 Time and Place of the Study

The study was conducted in October 2010 until January 2011 in Bekasi by
involving KTSP document and documents of English UN taken from SMA
Negeri 1 Tambun Selatan. The writer chose the school randomly because all
schools throughout Indonesia develop KTSP document by referring to same
Standar Isi made by the government and all schools have English UN document.
So, the writer belived picking up the KTSP document and English UN document
from SMA Negeri 1 Tambun Selatan can represent all KTSP document and

English UN document from all schools in Indonesia.



3.3 Data and Data Source

The data sources used in this study were documents of KTSP and documents of
English UN including the cassettes of listening section. Documents of English
Ujian Nasional 2008/2009 set A and English Ujian Nasional 2009/2010 set A
were used in this research. There are two sets document of English Ujian
Nasional, set A and set B. Both sets have same test items, so by picking up set A
the writer believed it can represent both sets. The data taken from KTSP
document are all SKs and KDs in KTSP. The data taken from document of
English Ujian Nasional are all English test items of UN for SMA 2008/2009 set

A, and all English test items of UN for SMA 2009/2010 set A.

3.4 Data Collection Procedure

To collect all English test items of Ujian Nasional for SMA year 2008/2009 set A
and Ujian Nasional for SMA year 2009/2010 set A, the writer took documents of
English UN for SMA including the cassette of its listening section from SMA
Negeri 1 Tambun Selatan. Then, the writer transcribed the listening section. The
writer picked up fifty questions of two sections of English UN for SMA year
2008/2009 set A and fifty questions of two sections of English UN for SMA year
2009/2010 set A then tabulated them.

To collect English SKs and KDs in KTSP, the writer took KTSP document from
SMA Negeri 1 Tambun Selatan. Then the writer picked up each English SK and
KD in KTSP; 12 SKs and 24 KDs from year X, 12 SKs and 24 KDs from year XI,

and 12 SKs and 23 KDs from year XII and tabulated them.
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3.5 Data Analysis Procedure

The data were analyzed through several steps. The first data, the test items, was
analyzed through the following procedures: 1) Stating the intended outcome of
each test item first. 2) Separating the verb and the noun phrase of each intended
outcome. 3) Categorizing the verbs and the nouns in relation to the categories and
dimension of Revised Bloom’s Taxonomy. 4) Placing them into the Taxonomy
Table 5) Calculating the number of test items which are placed in each category
and dimensions.

The second data, the SKs and KDs, were analyzed through the following
procedures: 1) Separating the verb and the noun phrase of each KD. 2)
Categorizing the verbs and the nouns in relation to the categories and dimension
of Revised Bloom’s Taxonomy. 3) Placing them into the Taxonomy Table 4)
Calculating the number of test items which are placed in each category and

dimensions.
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CHAPTER IV

FINDINGS AND DISCUSSIONS

4.1 Findings

In this study the writer observed the coverage of the cognitive process categories
and knowledge dimensions of Revised Bloom’s taxonomy in English test items of
Ujian Nasional for SMA. Then, the order of cognitive processes and types of
knowledge required in the test items was compared to the coverage of Revised
Bloom’s taxonomy in English SK and KD to see how Revised Bloom’s taxonomy
covered in English test items of UN for SMA and whether the coverage is in line
with the coverage of Revised Bloom’s Taxonomy in English SK and KD.
Therefore, the findings in this study were divided into two big categories. The
first is finding to see how Revised Bloom’s taxonomy covered in English test
items of UN for SMA and the second is finding to the coverage of Revised
Bloom’s taxonomy in English SK and KD. Below is the detail description on each

category.

4.1.1 The coverage of Revised Bloom’s Taxonomy in English Standar
Kompetensi and Kompetensi Dasar

There are seventy one KDs under thirty six SKs which were analyzed in this
study. Twenty four KDs under 12 SKs for year X, twenty four KDs under 12 SKs
for year X1, and twenty three under 12 SKs for year XII. Those SKs and KDs are

designed to cover four major language skills to be taught to SMA students.



The distribution of the cognitive process categories and knowledge

dimensions of RBT in SKs and KDs for SMA students year X is presented in the

table below.
Table 6. SKs and KDs for SMA students year X in Taxonomy table
The The Cognitive Process Dimension
Knowledge
Domain 1.Remember | 2. Understand 3.Apply | 4. Analyze 5. Evaluate | 6.Create
Factual
Knowledge
Conceptual SK1,2,57,8, SK, 3, 4, 6, 9,
Knowledge 11 10, 12
KD 1.1, 1.2 KD 3.1, 3.2,
21, 22, 51, 41, 4.2, 6.1,
52, 1.1, 7.2, 6.2, 9.1, 9.2,
8.1, 8.2, 11.1, 10.1, 10.2, 12.1,
11.2 12.2
Procedural
Knowledge

Metacognitive
Knowledge

From the table above, we can see that all SKs and KDs for SMA

students year X which deal with receptive skills, listening and reading, associated

with Understand category. They are considered associated with Understand

category because the verbs used to state the SK and KD are Memahami and

Merespon. The word Memahami closely related to Understand category and the

word Merespon, according to Kamus Umum Besar Bahasa Indonesia, means

memberikan respons and respons means tanggapan, reaksi atau jawaban. So,
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students are expected to be able to make reactions for spoken/written text that
indicates they understand information on the texts.

In listening, students are expected to understand meanings in formal and
informal transactional and interpersonal conversations which involves speech acts
for introducing, meeting/leaving, accepting and declining invitation, accepting
and cancelling promises, showing happiness, attention, sympathy, giving
instructions, thanking, complimenting, congratulating, showing surprised and
showing uncertainty; meanings in certain functional texts such as announcement,
advertisement, invitations; and meanings in monologue texts like recount,
narrative, procedure, descriptive, and news item. In reading, students are expected
to respond meanings in certain functional texts such as announcement,
advertisement, invitations; respond meanings and generic structure of monologue
texts like recount, narrative, procedure, descriptive, and news item to show that
they understand them.

The rest of SKs and KDs for SMA students year X which are dealing
with productive skills are associated with Analyze category. The verb used is
Mengungkapkan. According to Kamus Umum Besar Bahasa Indonesia,
Mengungkapkan means menunjukan (show), mengungkapkan (reveal),
memaparkan (explain), or menguraikan (analyze). That verb requires
remembering, understanding, applying, and analyzing process as well, so the
writer believes those SKs and KDs are associated with Analyze category.

In speaking, students are expected to express meanings in formal and

informal transactional and interpersonal conversations which involves speech acts
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for introducing, meeting/leaving, accepting and declining invitation, accepting
and cancelling promises, showing happiness, attention, sympathy, giving
instructions, thanking, complimenting, congratulating, showing surprised and
showing uncertainty; meanings in certain functional texts such as announcement,
advertisement, invitations; and meanings in monologue texts like recount,
narrative, procedure, descriptive, and news item. While in writing, students are
expected to express meanings in certain functional texts such as announcement,
advertisement, invitations; express meanings and generic structure of monologue
texts like recount, narrative, procedure, descriptive, and news item.

The distribution of the cognitive process categories and knowledge

dimensions of RBT in SKs and KDs for SMA students year XI is presented in the

table below.
Table 7. SKs and KDs for SMA students year XI in Taxonomy table
The The Cognitive Process Dimension
Knowledge
Domain 1. Remember | 2. Understand 3.Apply 4. Analyze 5. Evaluate | 6.Create
Factual
Knowledge
Conceptual SK1,2,5,78, SK 3, 4, 6, 9,
Knowledge 11 10, 12
KD 1.1, 1.2 KD 3.1, 3.2
21, 2.2, 51, 41, 4.2, 6.1,
52, 7.1, 7.2, 6.2, 9.1, 9.2,
8.1, 8.2, 111, 10.1, 10.2, 12.1,
11.2 12.2
Procedural
Knowledge
Metacognitive
Knowledge
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Similar with SKs and KDs for SMA student year X, all SKs and KDs
for SMA students year XI which deal with receptive skills are associated with
Understand category because of the verbs used to state the SK and KD are
similar, Memahami and Merespon. Students are expected to be able to make
reactions for spoken/written text that indicates they understand information on the
texts.

In speaking, students are expected to understand meanings in formal
and informal transactional and interpersonal conversations which involves speech
acts for asking and giving opinions, showing satisfaction and dissatisfaction,
giving advices, warning, fulfilling request, showing relief, pain, and pleasure,
showing stance, expressing love and sadness, showing embarrassment, anger, and
annoyance; meanings in certain functional texts such as banner, poster, pamphlet;
and meanings in monologue texts like report, narrative, analytical exposition,
hortatory exposition, and spoof. While in writing, students are expected to
respond meanings in certain functional texts such as banner, poster, and pamphlet;
respond meanings and generic structure of monologue texts like report, narrative,
analytical exposition, hortatory exposition, and spoof to show that they understand
them.

The rest of SKs and KDs for SMA students year XI which are dealing
with productive skills are associated with Analyze category. The verb used is
Mengungkapkan which the writer believes that verb associated with Analyze

category.
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In zpeaking, students &= axpecied {0 owpfes: mesndngs in formal and
infoqmal trapzactions]l and interperzonsl conversations which inwolwes speach acts
for asking and giving opinions, showing =atizfaction snd dizzatizfaction, giving
advices, waming, fulfilling request, showing relisf pain, and plessurs, showing
stamoa,  expreszsineg love and  zadnes:  zhowing embarrsssment,  snEsr,  and
ANDOYVAnCe; Mmeandngs in oatsin functional temis such a: banmer, poster, pamphlst;
and masning: in monologws text: like repoat, nemative analvtical exposition,
hortatory exposition, snd zpoof In writing, stodsnt: a2 expected to axpres:
meanings in certain finctionsl text: swch as banner, poster, and pamphlst; eepond
memndng: and  genoric stroctre of monolosps  tewt: like fepodt,  narrativa
analytical exposition, hortatory exposition, and spoof.

Tha dizstribution of the cognitive poocssz catemories and Imowlades

dimenzions: of FBT in 5E:= and ED: for 5WIA stademts wesr X is piasantad in the

table balow:,
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Metacognitive
Knowledge

SKs and KDs for SMA student year XII which deal with receptive skills
are associated with Understand category, similar with SKs and KDs for previous
years, because of the verbs used to state the SK and KD are similar, Memahami
and Merespon. Students are expected to be able to make reactions for
spoken/written text that indicates they understand information on the texts.

In speaking, students are expected to understand meanings in formal and
informal transactional and interpersonal conversations which involves speech acts
for suggesting, begging, beefing, discussing possibility or doing something,
reigning, admitting mistakes, making promise, blaming, accusing, expressing
desires and attitudes, persuading, supporting, critiquing, expressing hope,
preventing, regretting, expressing/asking plan, purpose, intention, predicting,
speculating, and assessing; meanings in certain functional texts such as banner,
poster, pamphlet; and meanings in monologue texts like report, narrative,
explanation, discussion, and review. In writing, students are expected to respond
meanings in certain functional texts such as banner, poster, and pamphlet; respond
meanings and generic structure of monologue texts like report, narrative,
explanation, discussion, and review to show that they understand them.

The rest of SKs and KDs for SMA students year XII which are dealing

with productive skills are associated with Analyze category because the verb used
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iIs Mengungkapkan which the writer belives that verb is associated with Analyze
category.

In speaking, students are expected to express meanings in formal and
informal transactional and interpersonal conversations which involves speech acts
for suggesting, begging, beefing, discussing possibility or doing something,
reigning, admitting mistakes, making promise, blaming, accusing, expressing
desires and attitudes, persuading, supporting, critiquing, expressing hope,
preventing, regretting, expressing/asking plan, purpose, intention, predicting,
speculating, and assessing; meanings in certain functional texts such as banner,
poster, pamphlet; and meanings in monologue texts like report, narrative,
explanation, discussion, and review. While in writing, students are expected to
express meanings in certain functional texts such as banner, poster, and pamphlet;
respond meanings and generic structure of monologue texts like report, narrative,
explanation, discussion, and review.

All of the SKs and KDs cover conceptual knowledge. If we take a look at
the noun phrase stated in SKs and KDs, makna dalam percakapan, teks fungsional
pendek dan monolog, we can see that knowledge of bits of information (meanings
in conversations, functional text and monologue) are interconnected and how they
are functioned together are required here. First, the students should be able to
master facts in presented information then they should be able to understand the
concept under those facts, how each part of presented facts functioned together.

When it is said that the SK and KD cover Understand and Analyze

category, it doesn’t mean that SK and KD do not cover Remember and Apply. It is
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true that the Revised Bloom’s taxonomy do not form a cumulative hierarchy. But
Anderson (2001: 267) said that “the revised framework is a hierarchy in the sense
that the six major categories of the cognitive process dimension are presumed to
be ordered in terms of increasing complexity”. So, the mastery of a more complex
cognitive process category required prior mastery of the entire less complex
categories that means the mastery of Analyze category required mastery of
Remember, Understand, and Apply category.

Chart 1.

English SK and KD SMA in Revised Bloom's Taxonomy

B Understand Conceptual
Knowledge

B Analyze Conceptual
Knowledge

According to the chart above, we can see that 53% of SKs and KDs cover
Understand category and the rest cover Analyze process. 53 % of SKs and KDs
under All of the SKs and KDs understand category requires students’ receptive
skill and 47% of the SKs and KDs are under Analyze category require students’

productive skill. All of the SKs and KDs covers conceptual knowledge and other
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Inowladee dimenzion: a2 not opversd becapss those SE: and ED: requipes
students” lmowledes to undorstand meaning: in comversation:s, functiomal texts,

and monoloswss.

4.1 The coverage of Bevised Bloom™s Taxomomy im English test items of
Ujian Nasional for SAA

Englizsh test items of Ujian MNasiomsl for SMA analyzed in thiz study iz Englizh
tazt items of Ujian Mazional for SMA in the yesr 2008/ 2000 22t A and Englizh test
itemz of Ujism Masionsl for SMMA in the yesr 200972010 2ot A Both of them
cpnzizt of fifty test items which are divided into two partz; fifteon test items for
liztening zaction and thirty five test items for reading zaction:.

Tha coverass of the cognitive poocsss categories and Imowlades
dimanzion: of Revizad Bloom's Taxonomy in Englizh test items of Ujism

Mazionsl for ShIA 20082000 ==t A iz pressmtad in the tabls below:

T3hlz 2. English test ftemof TN ShA 20082009 in Taxonmmy Table

The= The Cognrine Procens Dimasmion
Hooeledge
Dioemasn I Bemesmher L Usndersiand | 3. Apply | 4 Amahme [ Evalmde | O Creates
Factml Fo L 5§ LI Ho 30, 57, 43,
Enomladze 13, 14, 13, 17, 19, | 44,47, 30
11 I3, 5, 4. 17,
18,19, 23,35, 35,
40, 41,43, 46,45
e pinal Ho 1, IIL 15| Ko & ', 2 [ Ko b, 34, 41
Eoowladge o, 1% e 3| 210
L3848
Brocedtnral
Enoeladge

47



Metacognitive
Knowledge

In the table above we can see that, twenty five of fifty test items
associated with the cognitive process category Remember. All of them emphasize
Recalling cognitive process. Those test items are considered under Remember
process because the questions promoted students to mention detailed information
in much as the same form as it was written/listened from the text provided. They
ask students detailed information in spoken text in the form of conversation and
descriptive, narrative, and report monologue, detailed information in written text
in the form of letter, announcement, advertisement, narrative, report, recount, and
discussion texts.

Then, sixteen test items are considered under Understand category;
emphases are on Interpreting, Summarizing, Inferring and Comparing cognitive
processes. Five of them are emphasis on Interpreting process because they
required the students’ ability to change information given on the test into another
form. They are asked to define some words presented on the text. Eight of them
emphasize Summarizing process because the students were asked to suggest a
general theme, idea, or topic of presented information. Two of them emphasize
Inferring process because they asked students to infer some issues based on the
presented information. Another test item is under Comparing process because it

asked students to find correspondences between two paragraphs.
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Five of the test items analyzed here are associated with the cognitive
process category Apply. They required Implementing process; they asked students
to make up appropriate responses based on the presented expressions. The rest of
the test items here are considered under Analyze category which required
Attributing cognitive processes. They are considered under Attributing process
because they asked students to select the author’s intention in the text. They asked
students to find out the author’s purpose in writing the text.

In the aspect of knowledge dimension, thirty three test items here are
considered required Factual Knowledge; some of them emphasized knowledge of
terminology; the students were asked to have the knowledge that they need to
define some vocabularies, and the rest of them emphasized knowledge of specific
details and elements; those test items requires students’ knowledge of specific
facts in the presented information. The rest of the test items required conceptual
knowledge, are under knowledge of principles and generalizations, knowledge of
how facts in presented information interconnected and functioned together and
used in determining appropriate action to be taken. They required the knowledge
that students need to restate general theme, the purpose of the text, and make

appropriate responses of an expressions.
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Chart 2.

English Test items of UN SMA 2008/2009 in
Revised Bloom's Taxonomy

B Remember Factual knowledge

B Understand Factual
Knowledge

Understand Conceptual
Knowledge

B Apply Conceptual Knowledge

® Analyze Conceptual
Knowledge

According to the chart above, we can see that more than 90% of English
test items of UN for SMA year 2008/2009 only covered low order of cognitive
categories (Remember, Understand, and Apply) and 6% covered Analyze
category. 63% of the test items covered factual knowledge, 37 % of them covered
conceptual knowledge and none of the covered procedural and metacognitive
knowledge. 51% of the test items for Remember factual knowledge, 12% for
Understand factual knowledge, 21% for Understand Conceptual knowledge, 10%
for Apply conceptual knowledge, and 6 % for Analyze factual knowledge.

51% of the test items are under remember factual knowledge because
they ask students to mention detailed information in much as the same form as it
was written/listened from spoken text in the form of conversation and descriptive,

narrative, and report monologue, detailed information in written text in the form
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Procedural
Knowledge

Metacognitive
Knowledge

In the table 4 we can see that twenty three of fifty test items associated
with the cognitive process category Remember. All of them emphasize Recalling
cognitive process. Those test items are considered under Remember process
because the questions promoted students to mention detailed information in much
as the same form as it was written/listened from the text provided. They ask
students to find detailed information in spoken text in the form of conversation
and report monologue, detailed information in written text in the form of letter,
announcement, advertisement, narrative, news item, report, descriptive,
explanation, and discussion texts.

Then, nineteen test items are considered under Understand category;
emphases are on Interpreting, Summarizing, Inferring and Comparing cognitive
processes. Four of them are emphasis on Interpreting process because they
required the students’ ability to change information given on the test into another
form. They are asked to paraphrase sentences, define some words presented on
the text, and identify the reference of a word. Eleven of them emphasize
Summarizing process because the students were asked to suggest a general theme,
idea, or topic of presented information. Three of them emphasize Inferring

process because they asked students to infer some issues based on the presented
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information. Another test item is under Comparing process because it asked
students to find correspondences between two paragraphs.

Five of the test items analyzed here are associated with the cognitive
process category Apply. They required Implementing process; they asked students
to make up appropriate responses based on the presented expressions. Two of the
test items here are considered under Analyze category which required Attributing
cognitive processes. They are considered under Attributing process because they
asked students to select the author’s intention in the text. They asked students to
find out the author’s purpose in writing the text. The last test item is considered
under Evaluate category because the students are asked to assess which of the
choices is the most improbable reason.

In the aspect of knowledge dimension, thirty test items here are
considered required Factual Knowledge; some of them emphasized knowledge of
terminology; the students were asked to have the knowledge that they need to
define some vocabularies and select a picture of the terminology being talked, and
the rest of them emphasized knowledge of specific details and elements; those test
items requires students’ knowledge of facts in the presented information. Other
test items required conceptual knowledge. They are under knowledge of
principles and generalizations, knowledge of how facts in presented information
interconnected and functioned together and used in determining appropriate action
to be taken. They required the knowledge that students need to restate general

theme, the purpose of the text, and make appropriate responses of an expressions.
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Chart 3.

English Test Items of UN SMA 2009/2010 in
Revised Bloom's Taxonomy

B Remember Factual Knowledge

2%

B Understand Factual Knowledge
® understand Conceptual
Knowledge

m Apply Conceptual Knowledge

B Analyze Conceptual Knowledge

M Evaluate Factual Knowledge

According to the chart above, we can see that more than 90% of English
test items of UN for SMA year 2009/2010 only covered low order cognitive
categories (Remember, Understand, and Apply) and 4% covered Analyze category
and 2% covered Evaluate category. 47 % of the test items are under remember
factual knowledge beacuse they ask students to 61% of the test items covered
Factual knowledge, 39 % of them covered conceptual knowledge and none of the
covered Procedural and Metacognitive knowledge. 47% of the test items for
Remember Factual knowledge, 12% for Understand Factual knowledge, 25% for
Understand Conceptual knowledge, 10% for Apply Conceptual knowledge, 4 %
for Analyze Factual knowledge, and 2% Evaluate Factual knowledge.

47% of the test items are associated with Remember Factual knowledge
because they ask students to find detailed information in spoken text in the form

of conversation and report monologue, detailed information in written text in the
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form of letter, announcement, advertisement, narrative, news item, report,
descriptive, explanation, and discussion texts. 12% of the test items are under
Understand Factual knowledge because they ask students to infer meanings of
some sentences, to define some words, and to compare two different paragraphs.
25% are under Understand Conceptual knowledge because they ask students to
summarize ideas in some spoken and written texts, 10% of the test items are for
Apply Conceptual knowledge because they ask students to make up an
appropriate response of some expressions in given dialogues, 4 % of the test items
are for Analyze Factual knowledge because they ask students to find out the
writer’s purpose of writing texts, and 2% of the test items are for Evaluate Factual
knowledge because they ask students to assess which of the choices is the most
improbable reason in a discussion text.

The coverage of Revised Bloom’s Taxonomy in English test items of UN
SMA 2009/2010 is broader than the coverage of Revised Bloom’s Taxonomy in
English test items of Ujian Nasional for SMA 2008/2009. The test items year
2008/2009 covers four cognitive process categories; Remember, Understand,
Apply, and Analyze, but the test items year 2009/2010 covers five cognitive
process categories; Remember, Understand, Apply, Analyze and Evaluate, even

there is only one test item that is considered under Evaluate category.

4.2 Discussion

The findings shows that English test items of Ujian Nasional for SMA didn’t

cover all cognitive process categories and knowledge dimensions of the Revised
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Bloom’s Taxonomy. We can see that more than 90% of English test items of UN
for SMA year 2008/2009 and year 2009/2010 only covered low order of cognitive
categories (Remember, Understand, and Apply). About 60% of the test items
covered factual knowledge; about 37 % of them covered conceptual knowledge
and none of the covered procedural and metacognitive knowledge.

Comparing to the study by Ayvaci and Turkdogan (2010), it revealed
close result. They found that majority of the questions asked in the examination
papers required recall or memorizing ability, same with the test items analyzed
here which shows that 83% of the test items required the first two cognitive
process categories. Haryanti (2006) also reported similar result. She found that
most of the questions in textbook used by biology teachers for junior high school
students year VIl dominated Remember and Understand level.

However, the coverage of Revised Bloom’s Taxonomy in English test
items of UN SMA year 2008/2009 is aligned with the coverage of Revised
Bloom’s Taxonomy in English SK and KD, even the proportion of each category
is different. In fact, observing coverage of Revised Bloom’s Taxonomy in English
test items of UN for SMA year 2009/2010 let us see that there is inappropriateness
of the coverage. The coverage of Revised Bloom’s Taxonomy in English test
items of UN for SMA 2009/2010 is broader than the coverage of Revised
Bloom’s Taxonomy in SK and KD. The highest category covered by SK and KD
is Analyze category, but the test items year 2009/2010 covers five cognitive
process categories; Remember, Understand, Apply, Analyze and Evaluate, even

there is only one test item that is considered under Evaluate category.
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CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

51 Conclusions

Based on the result of the research findings and the discussion, it can conclude
that English test items of Ujian Nasional for SMA do not cover all cognitive
process categories and knowledge dimensions of the Revised Bloom’s Taxonomy.
The test items were associated with Remember, Understand, Apply, Analyze, and
Evaluate categories. More than 90% of English test items of Ujian Nasional for
SMA only covered low order of cognitive categories (Remember, Understand,
and Apply). Most of the test items covered factual knowledge and the rest of them
covered conceptual knowledge and none of them covered procedural and
metacognitive knowledge.

However, the coverage of Revised Bloom’s Taxonomy in English test items of
Ujian Nasional for SMA is not aligned with the coverage of Revised Bloom’s
Taxonomy in English SK and KD. The SKs and KDs only cover Remember,
Understand, Apply and Analyze categories while the test items were associated

with Remember, Understand, Apply, Analyze, and Evaluate categories.

5.2 Recommendations
English national examination need to be designed with a greater care because
passing the national examination is one of the requirements for students to

graduate from a school. Utilizing Revised Bloom’s taxonomy might be useful to



design test items to be in accordance with students’ thinking level and the test
items. Applying Revised Bloom’s Taxonomy in the test items makes that students
who can pass the examination are those who not only master certain type
knowledge and cognitive category. To create intelligent and competitive graduates
it is also important to develop competences which require high cognitive
processes, Revised Bloom’s Taxonomy may be very useful in developing SK and
KD, because those competences are minimum competences to be achieved by the

students to graduate from a school.
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