CHAPTERII

LITERATUREE EEVIEW

Thiz chapter deals with the literature related to the topic of this study.
More specifically, it discusses the term of transitionzl phrases, writng 23 2 means
of conveymg ideas, writmg as a product, students’ wezlmess m writmg, writng
curnculum m Sentor High School m Indonesia, transihional phrases as the
ccherence aspect m writing, types of transiional phrases, and smdents” lack m

selecting transiional phrases.

1.1 The Concept of Transitional Phrases Emploved in this Study

Lmgmstically, transitional i defimed as 2 chanpmg process from one
pomt to ameother m a relatively connected meanmg (Cambridge Advanced
Leamer's Dictionary, 2008). Transitonzl phrases are defmed as the phrases
which buld and mprove connection between ideas whether m sentences or
paragraphs (Landsberger, 1996). Meanwhile, Wynck (1999) m Sattayatham
and Ratanzpmvowong (2008) defmes tramsitional phrases are the phrases
which link one sentence to another m order to achieve a coherent tdea. Thus,
transitionzl phrases are the various phrases which play a role m mamtammg
coherence aspect m creating and organizmg lanpuage wdeas.

Actually, transitional phraze m thiz study 13 just another smilar term
compared to two terms, such as conjunctions (Halliday and Hazan, 1976),

and transibional devices (Weber and Stolley, 1993). Halliday and Hasan



(1976) defme the term of conjunction 23 2 cohestve device for "expressmg
certam meznings which presuppose the presence of other components m the
dizscourse”. In lme with, Weber and Stolley (1903) explan .. transitional
dewices lmk sentences and parapraphs topether smoothly so that there zre no
abmipt jumps or breaks between wdeas " They also elzborate that transitional
dewices are the words or phrases which role as the bridge that function to
brmg 2 particulzr thought from one sentence to another, from one idea to
another, of from one parapraph to another.

The functon of usmg conjunctions, framsibonal devices, and
transifional phrases iz essentially same: to connect ideas between clamses
and sentences. However, the difference lies on how to place comma and
period when usmg the conjunctions or transitional phrases to connect the
tdeas. In this case, there should be 2 comma before usmg coordmatmg
conjunction, while there should be a period before the second of the two
mdependent clauses (Grammar Exchange 2003). It mfers that the use of
transitionzl phrases could form a new sentence, while conpunctions are to
connect two clauses (Insegnanti-Inglese Group, 2012). All the terms do
emphasize the same aspect m usmg language: to mamtam coherence zmong
tdeas. Through the use of transitional phrases. someone’s idea —whether m

wiitmg of speaking— could be effectrvely acquired by the mterlocutors.



2.2

Writing as a Means of Conveyving Ideas

Targan (1994) defmes that writmg 13 a2 medum so that people can
communicate through wvisible characters wlich represent explicit and
mplicit meanmps. Explicit meaning refers to meanmg mferrmg based on
the word structures, while mplict meanmg refers to meaning mferrmg by
understandmp the context of 2 sentence. Moreover, Coffey (19587) m Sabila
(2008) =zrgued that writmg 15 zn important means of communication,
especially for participatmg m this modem hife (Nationzl Commission on
Writmg, 2003 m Peterson-Karlan, 2011). From the explanaton above,
wiiting 15 defmed as the mportant means of expressmg ideas m the form of
wittten language m order to commumicate with others.

In fact wrntmg 13 not about formmg and constructmg idezs mto
written forms, but 1t 13 more about stmulatmg thought (Gould et al., 198%)
requirmg an zmount of tme to accomplish the writng #tzelf. Witmg 13 not
about free writmp, but it 1= about qualified writmg which concerns on the
coherence of sentence organizations (Needels and Enapp, 1994 m Grzham
and Perm, 2007). In thiz respect, Msanpla (2003: 15) pomts out, “.._Every
wirtmg 15 an actvity but not every wrtmg 13 2 skil”™ This mplies that
general writmg should be distmpuished from qualified wrtmg.

An effective writing 13 the marker of the quality of a writer (Sutamo,
2003). And m order to produce an effective writmg, the writer needs to have

ability m orgamizmg idezs (Cali and Bowen, 2003). In thiz context
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organizmng ideas 15 more mportant than creatmg ideas m leaming writng
(Steele, 2004).

Nurhaida (2013) argues that writmg activities could lead the students
to mmprove ideas based on thewr particular field and skall This stuztion
could make the students motrvated to write and, of course, not bemg forced
by amy parties. Moreover, wrtmg activines could be started by fusty
understandmg some figures. Then the stdents should list mmportant wdeas,
whether the language use or the topic, to be developed m thewr wrting
activites (hifp.‘www.anneghira com). This can facilitate the students to get

wdeas or view for thewr writng exercize.

The Relationship between Transitional and Writing

Wnitmg effectively, especially concemmp on ideas organization,
needs a manner m order to make the 1deas easy to understand for readers. In
this case, the ideas organtzation refers to the overall arranpement of written
characters m a2 piece of writmg, such as the mtroduchon, the flowmg deas,
the sequence, the tramsiionzl and the conclusion (Fewd, 2000 m Sabila
2008). Furthermore, Nunan (2003) m Sumiyatt (2009) deseribes that the
langnape ideas could be logically orgamized by usmg transitional phrazes to
relate prior mformation to other mfcrmation.

Basad on the statements abowve, it could be concluded that to make an
effective writing, the use of transihional phrases 13 mportant m makmg the

tdeas well organized.
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2.4 Writing as a Product-Centered Activity

Writmpg actrvity 13 divided mto two aspects: process and product
centered (Gabrielatos, 2002; Steele, 2004). Process-centered focuses on how
the students wrte m recwrsive steps mcludmg drafimg, structurmg, and
recerving feedback (Kroll, 1990 m Bacha 2002). In contrast product-
centered tends to percerve wrtmg as the activity which concems on the
students” achievement by assessmg thewr writmg result (Gabnelatos, 2002).
Considermg the description zbove, this research focuses on product-
centered which determmes how the students m the research site write by
aszessmg thew writmg result.

Writng as 2 product s defmed 25 2 way to measure students’ writing
outcome with assessment which functhons to obtam how far the students
could acquire their leammp materials (Fesmmi, 2010). The mezsurement
might use the students’ portfolios (Soedjzmike and Taleke (2003) m
Hidayatullsh (2012) consistimg many types of writng tasks such as
dictztion, words ordermg, gap fillmg, parsphrasmg, and  paragraph
constructmg (Weigle, 2002 m Brown, 2004). In other words, the function of
the measurement 1z to track the progress of the students durmg the leammp.

Related to writmg az a product, De Fma (1992) m Bekurs and Santoh
(2004) pomts out that wrtmg could examme students’ language
development. This i3 confumed by Cooper and Brown (1992) m Bekurs and

Santoli (2004) statng that through the 2ssessment, the students” writng can
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promote remforcement for thew future leammp. In this respect, there should
be an aszessment of any students” writmg.

Chen (2007) m Chen (2003) observes that a large amount of recent
studies focusmpg on the mprovement of stratepy trammg for foreign
lanpnape leamers have been apphied preduct-onented. In addion, the
mportant thng of evaluatng the trammng program 15 focused more on how
the outcome of the students will be (Wenden, 1987 m Hasan and Akhand,
2010). And the actvity of students’ writmg should be =zssisted and
monitored by thew teacher m order to make the students perform thew
writing well (Grzham_ 2006 m Smit, 2010).

A companzon of the way of writmg as a process and writmg 23 2
product lays on how the wntmg could start Steele (2004) grves a2
comparison of both ways and found that crganizmg ideas 13 more mmportant
than buildmg up 2n idea m the early stage of learmmmg. Students tend to get
confused if they were asked to write somethng, but they still did not kmow
what to write at the fust time. Thiz simaton could waste time durmg the
leammg.

In order to emhance the students to be zble to write, Steele (2004)
proposes four stages m leammg to write. Fast, the students leam a partieular
text model melnding hghlightmp features and lanpuage use. A teacher may
provide some texts related to a parbicular topic. Then, they brezk down and
practice mportant language use bemg discussed. The teacher may grve an
example of how to fmd out and break down the mmportant things of the text,
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1.e. the lampuape use. Then, they orgamize ideas by modifymg the language
uze bemg dizscussed. Fmally, they can freely start choosmp and writing a
topic based on thewr skill and vocabulary level.

Actually, based on Eevin (2009) and Donovan's (2013) explanation,
the very first characteristic i assessmg and determming good and effectrve
wiiting 13 about the idea clarity. Another supportive arpument comes from
Houghton Mifflm Harcourt mstitution (2012) which emphasizes the term
“idea” az the most important aspect m writmg. Thiz could be considered that
m determmmg the effectrveness of any writmg, 2 teacher should fustly
consider how the idea 1z cleatly flowmp.

Besides emphasizmg the idea clearance of students’ wrtmg, the
assessment ftself requires some techmiques and components, one of which 13
by usmg primary trait assessment. Weigle (2002) m Brown (2003) described
that one techmique to assess stadents’ wrtmg 15 through primary trait
assessment which determmes “how well stodents can write withm 2
narrowly defmed range of discourse™ In this concem, Marhaem (2003) m
Mathaeni (2012) pomts out that there should be some components durmg
the assessment session m order to obtzn the total score objectrvely of the
students” writmg.

In determmmg the components for assessmg the students” writmg,
there should be a consideration m order the components are representatively
assessed, one of which 15 by fustly determming the micro znd macro skills

of writmg. According to Weigle (2002) m Brown (2003), the micro skills of
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writng consist of word spellmp, purpose relevancy, core of words, word
order, tenses, subject-verb apreement, and cohesrve device, while the macro
skillz consist of rhetorical forms, commumicatrve functions, ideas
connection, literal and mplied meanmg, cultural reference, and the use of
academic writng.

Considermg the level of students” writmg which 1= categorized as
mtenzive and imitztrve writmg task, thiz study uses some of micro skills to
aszess the students’ writmg. The micro skills used are word order, tenses,
and subject-verb apresment However, this study proposes wdea clearance as

the very first pomt m aszessmp the smdents” witing task.

Students’ Weakness in Writing

Students tend to write meorrectly becanse they hawve less kmowledge
and understandmg on how to wiite correctly. Fredenckson and Clme (2002)
m Nel & Miller (2010) observe that students need fipures and practices
about the correct writmg so that they make 2 positive leammg siuahon
(NSW Department of Education and Trammg, 2007) m which they can have
more practices for thew better writmg. Also, through the supportve
environment, wherezs English 15 zccustomed among people, the students
could spend more tme to perform the tmrget langnage (Marmova-Todd,
2003 m Nel & Miiller, 2010).

Another arpumentztion came from Applebes and Langer (2006) m

Smit (2010) who observe that about two-third of the 8% praders still practice



15

thetr writmg m less than an hour of each week This can be considered that
most students were not accustomed to write. And 2 worse fmdmg that 13
about 40 percent of the 12* praders were seldom being asked to write 2
paper of three pages. This can lead to the leamers’ lmited range of language
use (Applebee and Langer, 2006 m Smit, 2010). Therefors, the leamers
should be provided more time to prachice thewr English.

Moreover, Palmer (1994) observes that writng 15 difficult for students
becanse many writing rules must be applied correcly. Peterson and Karlan
(2011) alzso add that students” lack m writmg leads to mechanical errors,
wrelevancies, redundancies, early termmation, and mecherencies.

Eim (2004), m iz study, explams that most of the studentz” wealmess
m writmg coherently lies on the mability m usmp transihonal phrases
correcly. Moreover, Ramasawmy (2004) arpues the mability of usmg
appropriate transitionzl phrases m thewr wrtmg actvities 13 cansed by the
misunderstanding of the transibional phrases and the lack of wrtng
practices. Thiz arpumentation 1z supported by Cox and Sulzby (1990) who
observes that the use of appropriate tranziional phrazes mdicated the quality
of writng znd could lezd to students’ maturaton (Ramazzwmy, 2004).

In conclusion, the students do need time to write (White and Amdt,
1991 m Gabrielatos, 2002) m accomplishing their complete writmg. The
students must do thetr writing exercize not for gettmp 2 pood writmp result,

but for understandmg how to write. Also, the amount of producmp texts
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from tme to time could motivate the students to have a better wrtng
(Hayes, 2006 m Hartley, 2008).

Thiz zlso engages the teacher, whoe 15 respensible m writmg class, to
require more Writing exercizes to his students. As what Smit (2010) argued,
the more writng exercizes for students are provided, the stdents will get
thewr writmg skill mproved.

Even though writmg 1z considered as an mmportant languape zkill
which should be accustomed for each student many students stll face
difficulies m writmg. One of those difficulbes 13 zbout the misuse of
transional phrases. This problem must be seolved m order that the students

can write clearly.

Writing Curriculum in Senior High School in Indonesia
Nowadayz, Enplish has become mtemational languape As what
Crystal (1997: 2) dearly stated:

“Of course English 1= a global lanpnape they would say.
You hear it on television speken by peliicians from zll
over the world. Wherever you travel, you see English
signs and advertisements. Whenever vou enter 2 hotel or
restanrant m 2 foreign city, they will understand English,
and there will be an English menu. Indeed, if there 13
anything to wonder about at all, they might add, #t 15 why
such headlmes should stll be newsworthy.™

In Indonesia, English 15 categorized 2s 2 foreign language and 1t 13 just
applied on particular formal and non-formal education (Marhum, 2009).
However, Englizh 15 recommended to apply as a smple language delivery m

each openmg sesston of claszs and the zpplication of English use could
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mprove the English langnage skills of studentz and teachers as well (Coady
and O Lazorie, 2002).

Indonesian schools have been applymp School-based Curnculum
(Eurikulum Tingkat Satuan Pendidikan) since 2006. Bezzna (1990: 40) m
Bolstad (2004) clearly states that School-based Curnculum 1z “a process m
which zome or 2zl of the members of a school community plan,
mmplement and'or evaluate an aspect or aspects of the curnculum
offermp of the school This may mvelve adaptng an existmp currculum,
adopting it unchanpged, or creatng 2 new curniculum ™ This curnculum itself
provides tzrpget education, structure, and contents of curriculum based on
each educational level (Mulyasa, 2010 m Fitrianmpgsih, 2013).

One zpproach m applymg School Based Curnculum for English
lesson 1z through penre based m which students leam various English text
gentes so that they could understand and make thetr own text after lezming
the texts figured m previous meetings. A research by Emilia (2008) shows
that through penre based approach, the students lezmed vartous examples of
text which treated them how to make another text by applymg lexica-
grammatical feamres: one of them iz through conpunctions feature This
could mdicate that genre based approach could make the students easy to
understand types of text In addition, the more figures zre showed, the more
students get familizrized with the texts.

Based on Standard Competence and Basic Competency (Standar

Eompetensi and Kompetensi Dasar) m Contents of Curnculum (Standar Isi)
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m School Bazsed Curniculum, there zre twelve text genres taught m Sentor
High Schools m Indonesiz: narrative, procedure, mmalytical exposition,
hortatory exposition, recount, descriptive, news item report, spoof,
explanation. discussion, and review. This can be considered that most of all
text pentes are taught m this school level However, this study concemns on
descriptive text genre becamsze it was fustly presented m the high school

grades.

Transitional Phrases as the Coherence Aspect in Writing

Based on Affp-labout com, transitonzl phrases function to mamtam
the coherence of written langnage m order the reader cam percerve the
meanmg 25 what the writer expects so. As previously stated m Chapter 1,
Oshima and Hogue (1999) m Matvimi (2011) descrnibe that one of some ways
to make 2 writmg composition coherent 15 by usmg transitional phrases. In
this respect, Castro (2004) m Chen (2008) explams that the tramsitonal
phrases could make the writer’s flow of thoughts memmmgful and clear
enpugh to understand. Therefore, the transitional phrases are the mportant
element m mamtzming the smoothness between clanses and sentences. The
clanzes and semtences could be ezsy to read and understand if the clanse and
sentence orders are coherent (Kuo, 1995 m Chen, 2008).

In lme with the sbove perceptions, transitional phrases are described
as the lmk of clauses and sentences (Mewyers, 2005 m Sabia 2008).

Moreover, Hacker (2002) m Nordquist (2013), O'Sullivan and Cleary
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(2010), Suyimo (2011), and Matimi (2011) pomt out that by selectively
usmg transitonzl phrases could mamtan the smoothness of combmed
sentences 3o that the sentences are easy to read and understand.

The term of transttional phrases m this study refers to some arguments
related to the terms which came from Halliday and Hasan (1976) whe
describe conpunchons a2s the comnectors between gemeral meanmp and
specific clauses mnd sentences m 2 coherent relaton. In addion. the
transitional phrases refer to the terms of transihonal dewvices (Weber and
Stolley, 1993) which 13 described as the bnidge of wdeas among clauses,

sentences, and paragraphs.

Tvpes of Transitional Phrases

By synthestzmg the types of transional phrase described by Halliday
and Hasan (1976), Landsberger (1906), Steele (2007), Board of Regents of
the University of Wisconsm System (2009), Capella University Writmg
Center (2009), Possel (2010), and Academic Support Center Writmg Lab of
Austm Peay State University (2012), commonly there are twelve types of
transitional phrases: addibon, time or sequence, place, exemplification,
comparison, contrast, clarfication, cause, effect purpose, emphasiz, and
conclusion or summary.

The fust type 1= addition transitonal phrases which function to add an

amount of mformation from the previous clauzes or sentences. For example:
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m zdditon, and, likewise, too, not only. . but zlso, additonally, alse,
besides, agam_ and moreover.

Then, tme or sequence transitonal phrases function as the tme signal
among the clauses and sentemces. For example: while, after, and then
meanwhile, durmg, from tme to tme, later, fost, now, at the present tme,
and until.

Place transitional phrases function to signify the space and place of 2
clanse or sentence. For mstance: here, there, whersver, nearby, bevond,
adjacent to, zbove, below, opposite to, and behnd.

Exemplification  transthonal phrases  funchon to cafy  the
mformation of 2 clause'sentence by embeddmg examples. For mstance: to
tllustrate, for example, specifically, e.g., 25 an dlustration, as an example, m
particular, such as, to demonstrate, and for mstance.

Ancther one, comparison transiional phrazes which function to
compare mformation betwesn the fust clanse'sentence and the second one
For mstance: m like manmer, by the same token, likewize, smmiarly, m the
same way, m simiar fashton, just as, nerther, comparable to, and m
conjunction with this.

Contrast transitional phrases fmcton to grve  contradictive
mformation betwesn the fust clause'sentence and the second ome. For
example: vet, nonetheless, however, after zll though, nevertheless, but,

otherwize, on the other hand, and on the contrary.
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Clarificztion transitional phrazes funchon to give more explanation m
order to make the mformation of the clansze'sentence easy to understand. For
example: that iz to say, to put it another way, seems clear from this, to
clarify, to explam stated differenfly, m other words, smply stated m
another way, and to rephrase it

Canze tramsiionzl phrases function to pive 2 reason related to the
mformation of 2 clause'sentence. For example: because, smee, on account
of, on the condition that, even if, dus to, while, because of, m that case, and
for that reason.

Effect transitional phrases function to give zn mmpact related to the
mformation of 2 clause'sentence. For example: therefore, thersupon, thus,
consequently, hence, accordmply, 2s 2 result, m that case, henceforth, and
under those circumstances.

Purpose transitionzl phrases function to signify the purpose of a
clanse'sentence. For example: m order that, m order, so, for this purpose, for
the purpose of, for that purpose, so that, to that end, to this end, and m order
.

And then, emphasiz tramsional phrases function to gree stronger
mformation from the previeus clause or sentence. For example: mdesd,
certzinly, it 13 mportant that, for sure, to be sure, 1t 15 true that, m fact, of
course, without doubt, and 1t 1z true that.

The last type is conclusion or summary tramsitional phrases which

function to reformulste the whele mformation of clauses of sentehes m



9

22

other shortened clauses or sentences. For example: to summarize, @
conclusion, to conclude, fmally, ultmately, m 2 summary, to sum up, m

brief, m summary, and m short.

Students’ Lack in Selecting Transitional Phrases

One problem mzkmg students difficult m usmg transitonal phrases is
because the students alone have not been familizr with 2l tramsiional
phrases (Kim, 2004). This could happen if the students zctuzlly did not
understand clezrly what transitionzl phrases and how to use the phrases m
thewr English writmps.

In this case, the students must understand sbout text Imowledge befors
domg writmg (Victori, 1999 m Xmghua 2010). The text Imowledge may
constst of topic mterest, clarty of ideas, coherent discourse, and
grammatical correcmess (Carter, Lillis, and Parlem 2009: 123).

Another problem causmg students face difficulties m selectmg the
appropriate transitional phrases between sentences 15 about the use of same
type transitional phrases m different sentences. In this case, the students face
difficulties m selectng sinular tramsitional phrases to comnect different
sentences even though the sentences pomt the same idea (Larsen-Freeman,
1999).

Felated to what writmg 15 about, a smdy conducted by Msanpla
(2005) fmds out that the secondary school students still face problems m

writmg. She elaborated that 32 percents of all partcipants faced difficulties
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m mamtaming the coherence of sentences. A smilar case 13 described by
Tananart (2000) m Ngwa (2011) who found the misuse of tramsitonal
phrazes still ococurred m university students at Chulalongkom University.
His study showed there were shll 10.01% of all the error cocurred durmg s
study. Far earlier, Mkude (1980) m Msanpla (2003) had arpued that many
students were unzble to organize ideas strategically. This can be mferred
that the stdents, from tme to tme, whether m high school level or m
college level still face difficulbes m usmg transibonal phrases of thew
wiitmg.

Em (2004), m =additon, reported that leammg to wnte for EFL
students m Korea 15 the most difficult thing compared to readmg, speaking,
grammar, znd listenmg. In his desper study, the writmg difficulties lie on
sentence organization which 15 the most difficult element of other problems,
such zs contents, language academic style, and mechanical issue.

A previous study, conducted by Geva (1992) m Lee (2008), found
there was a2 positive mpact between university-level ESL students m
understanding textual mformation and thewr capability m applying the use of
transitionzl phrases. In line with, Goldman and Murray (1992) mn Lee (2008)
reported a companson study among natrve and non-native English students.
He observed the ellipsis of transitional phrases could significantly decrease
the score of understandmg a text zmong nen-native English students while
the native students could stll perform well. This sttuation mdicates that the

use of transitional phrases 1= mmportant m helpmg the students, especially



.10

24

the non-natrve ones, to understand the mformation from the use of

appropriate transitional phrases.

Conceptual Framework

The mportant pomt of wntmg is about to write effectively. In this
respect, writing effectively requires a high crganization m which transitional
phrases should be appropriately used to connect the ideas among clanses
and sentences m order to make coherent language deas.

Even though the use of transitional phrases 1= mportant m wrtmg
effectively, there are still a number of stdents face difficulttes m usmg the
transitional phrases appropriately. One previous study bemg concemed is
the smdy conducted by Kim (2004) m Korea Kmm cbserves 32 Korean
students of a private language mstitute who were asked to make English
wrtmg and to answer the gquestionnawe The fmdmgs show that
organizzhion aspect 13 the most frequent error cocurs m the students” wrtmg
compared to grammar, word choics, content, and mechanics. The fmdmps
alzo corresponded to the questionnamre result which shows that organization
13 the most difficult aspect for the students.

Considermg what Kim (2004) cbserves, this study concems on fmdmg
out whether the use of transitional phrazes of the tenth-grade students’
writmg of SMA IT Daml Hikmah (YAPIDH) Bekasi 15 high or low and

what types of transiional phrases mostly used by the students.



