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ABSTRAK

MARISCA REVANI PUTRI. Konsistensi antara Rencana Pelaksanaan
Pembelajaran dan Praktek Mengajar: Sebuah Studi Kasus di Kelas Work
Experience 1. Skripsi. Jurusan Bahasa dan Sastra Inggris, Fakultas Bahasa dan
Seni, Universitas Negeri Jakarta, Januari 2011.

Penelitian ini dilaksanakan untuk menemukan konsistensi antara Rencana
Pelaksanaan Pembelajaran (RPP) dan Praktek Mengajar di Kelas Work
Experience 1, menemukan komponen RPP yang dilaksanakan konsisten atau tidak
konsisten, dan menemukan tujuan ketidakkonsistenan pelaksanaan komponen
tersebut. Penelitian ini dilaksanakan di Jurusan Bahasa dan Sastra Inggris,
Universitas Negeri Jakarta dari bulan Mei sampai Desember 2010, dan
menggunakan metode studi kasus. Instrumen yang digunakan adalah catatan
lapangan, vidio, dan wawancara. Subyek penelitiannya adalah 18 mahasiswa
Program Pendidikan 07A Reguler yang mengambil mata kuliah Work Experience
1. Hasil penelitian pada praktek mengajar 1 menunjukkan bahwa materi pada RPP
diaplikasikan secara konsisten, kegiatan awal dan penilaian dan evaluasi
diaplikasikan dengan konsistensi tinggi, kegiatan inti dan kegiatan akhir
diaplikasikan dengan konsistensi medium, dan alokasi waktu dengan konsistensi
rendah. Komponen yang konsisten adalah materi (100%) dan komponen dengan
persentase paling rendah adalah alokasi waktu (16.6%). Hasil penelitian pada
praktek mengajar 2 menunjukkan bahwa materi diaplikasikan secara konsisten,
kegiatan awal, kegiatan akhir, dan penilaian dan evaluasi diaplikasikan dengan
konsistensi tinggi, kegiatan inti diaplikasikan dengan konsistensi medium, dan
alokasi waktu diaplikasikan pada konsistensi rendah. Seperti pada praktek
mengajar 1, komponen yang konsisten adalah materi (100%) dan komponen
dengan persentase terendah adalah alokasi waktu (27.7%). Aplikasi konsisten
antar RPP dan praktek mengajar tidak selalu berarti lebih baik dari aplikasi yang
tidak konsisten karena keberhasilan praktek mengajar bergantung pada kondisi di
dalam kelas. Praktek mengajar dianggap sukses ketika siswa mencapai tujuan
pembelajaran dan ada kondisi yang membuat praktek mengajar tidak berjalan
sesuai RPP demi tercapainya tujuan pembelajaran. Kondisi-kondisi tersebut
adalah jumlah siswa yang tidak diprediksikan sebelumnya, media mengajar yang
tidak bekerja dengan baik, dan jumlah kegiatan yang direncanakan tidak sesuai
dengan waktu yang tersedia membuat mahasiswa tidak dapat mengaplikasikan
RPP secara konsisten.



ABSTRACT

MARISCA REVANI PUTRI. The Consistency between the Lesson Plans and
Teaching Practices: A Case in Work Experience 1 Course. A thesis. English
Department, The Faculty of Languages and Arts, State University of Jakarta
(UNJ), January 2011.

This study was conducted to find out the consistency between the lesson
plans and teaching practices in Work Experience 1 course, the aspects of the plan
those are consistent or inconsistent, and the purpose of inconsistent
implementation between the plan and the teaching practices. It was conducted in
English Department, State University of Jakarta from May to December 2010.
Case study was used in this study. The instruments used in this study were
checklists, field notes, videos, and interview. The subject of this study was 18
students of education program 07A regular class who took Work Experience 1
class. The result in teaching practice 1 shows that the material was applied
consistently, pre-activity and assessment and evaluation were applied in high
consistent, main-activity and post-activity were applied in medium consistent, and
time allocation was applied in low consistent. The consistent component was the
material (100%) and component with the lowest percentage was the time
allocation (16.6%). The result in teaching practice 2 shows that material was
applied consistently, pre-activity, main activity, post —activity, and assessment
and evaluation were applied in high consistent, main-activity was applied in
medium consistent, and time allocation was in low consistent. Just like in teaching
practice 1, the consistent component was also the material (100%) and component
with the lowest percentage was the time allocation (27.7%). The result also shows
that 55.5% of the student teachers made improvement in applying the lesson plan
consistently from teaching practice 1 to teaching practice 2. The consistent
applications between the lesson plans and the teaching practices don’t always
mean better than the inconsistent one because the success teaching practices
depends on the conditions in the classroom. The teaching practice is successful
when the students can achieve the learning objectives and there were some
conditions that made the teaching practices didn’t run as planned in the lesson
plans in order to achieve the learning objectives. The conditions are the large
number of students that were unpredicted before, the teaching media that couldn’t
work well, and the number of planned activities that were incompatible with the
available time that made the student teachers couldn’t apply the lesson plan
consistently.
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CHAPTER |

INTRODUCTION

A. Background of the study

Teaching is a complex way about how to teach a specific topic to a
specific group of students at a specific time in a specific classroom within a
specific school. Teachers have to prepare what they want to teach before entering
the classroom so that they know what to do in the classroom (Johnson 1999:1;
Scrivener, 2007:109). Because teaching also needs specific knowledge and skills,
the student teachers should be given special training before starting their
profession. In this case, micro teaching is needed to support the student teachers in
developing their knowledge and skills to prepare lesson plans, choose teaching
goals, speak in front of a group, to ask questions and use evaluation techniques
(Kilic, 2010:1-6).

One preparation that teacher can do is by making a lesson plan.
Lesson plan is one of vital components in teaching activity that consists of some
elements such as goals, objectives, materials, methodology, procedures, time
allocation, assessment and evaluation, resources, and reflection (Brown 2001:149-
151; Cruickshank 2009:182; Echevarria, et al, 2008: 24; Richard 2001:31).
Harmer (2001:308-310) stated that lesson planning is the art of combining various
different elements into a coherent unity so the lesson has a character that students

can identify, work within, and react to. The way teacher plan a lesson relies on the



situation, where the lesson take place, and on the teacher’s experience. By
planning a lesson, teacher can feel more confident and professional because well-
planned lesson make them know what to teach and to do in the classroom. They
also feel more secure because a lesson plan with clear objectives and aims, time
allocation, and materials enables teacher to focus on students before, during, and
after the lesson. A plan also can provide security in some unpredictable situations
of a classroom such as magic moments, sensible diversion, and unforeseen
problems that can occur during the teaching and learning activity in the classroom
(Brewster and Ellis, 2003: 231-232; Richard 2001:31; and Harmer 2007:366).

Harmer (2007:366) describes that teachers can not follow completely
the plan because there are some unpredictable situations in the classroom during
the lesson, such as, the magic moment that occurs when students really interesting
in the topic, sensible diversion, and unexpected situation. Moreover, there is an
essential part of teaching, the quality of teaching or pedagogical preparations such
as plan a lesson, deliver instruction, and evaluate learning that student teachers
experienced. It will give influence to the quality and the style of their teaching.
The more knowledge and skills they have in planning lesson, delivering
instruction and evaluating learning, their students will have better understanding
(Cruickshank et al, 2009:10-11). In micro teaching practice, the student teachers
will get opportunity to have experience in developing the teaching or pedagogical
preparations (Kilic, 2010:6).

In teaching, as a student teacher, the writer finds some difficulties if she

does not prepare a lesson plan before entering the classroom. The writer has to



know what to teach, how to teach, the available time, and how to assess the
students. Besides, not only the writer, but also most student teachers find some
difficulties in making lesson plan such as in stating the objectives, indicators, and
finding out the proper activities. Further, there are some factors that make a lesson
plan difficult to be implemented, such as, the time availability, the students’ and
classroom’s conditions, the materials, and so on. From these personal experiences
and the theories, the writer would like to study the consistency between the lesson
plans and teaching practices in Work Experience 1 course and find out the factors

that affect the consistency.

B. Problem Identification
Based on the background above, the problem related to the study can
be identified as follow:
1 How is a micro teaching activity conducted?
2 How are the lesson plans in teaching practices activity implemented?
3 How does the lesson plan affect the micro teaching activity?
4 How is the situation of the micro teaching activity when the lesson plans

implemented?

C. Limitation of the Problem
The problem identified above might arise in implementing a lesson

plan in micro teaching activity. This study will not discuss those entire



problems. So, the problem will be limited to the consistency between the

lesson plans and teaching practices in Work Experience 1 course.

D. Research Questions
1. How is the consistency between the lesson plans and the teaching
practices?
a. What aspects of the lesson plan those are consistent or
inconsistent?
b. What is the purpose of inconsistent implementation between the

lesson plans and the teaching practices?

E. Purpose of the Study
The purpose of the study is to determine the consistency between the

lesson plans and teaching practices in Work Experience 1 course.

F. Significance of the Study

The result of the study will be beneficial for the researcher, the student
teachers in Work Experience 1 class, and English teacher in general. The
student teachers may know the implementation of the lesson plan in teaching
practices and the factors that may affect the consistency between lesson plans
and the teaching practices. Furthermore, this study is expected to be an

initiate study for further researches in the same field.



CHAPTER Il

LITERATURE REVIEW

A. Theoretical Framework

1. The Definition of Lesson Plan

Harmer (2001:308) stated that lesson planning is the art of combining
various different elements into a coherent unity so the lesson has a character that
students can identify, work within, and react to. Besides, lesson plan is the notes
of teacher’s thoughts written systematically about what will be contained during
the lesson (Richard 2001:31). Brewster and Ellis (2003:231) described that a
lesson in different place may differ in topic, time, place, situation, methodology,
and materials, but basically it focused on learning as the major purpose.

Hence, in this study, lesson plan is teacher’s notes that consist of
various elements such as objectives, teaching stages, assessment, materials, and

time allocation that will be taught during the lesson.

2. The Importance of Planning a Lesson
Before entering the class, it will be useful for the teacher to know what
to do in the classroom. “Although it is possible to teach without any pre-planning,
but planning gives options — and in doing so, increase the teacher chances to
deliver a successful lesson” (Scrivener, 2007:109). Making a plan before

conducting a lesson has a lot of benefits, such as a well-planned lesson can make a



teacher feel more confident and more professional because he or she has prepared
what to do in the classroom; a lesson plan with clear objectives and aims, time
allocation, and materials enable teacher to focus on students before, during, and
after the lesson; it also can be a record for further planning. Beside that, for
students, it also has some benefits such as students learn more easily when they
know what their teacher expects from them. It makes them feel more secure and
more confident (Brewster and Ellis, 2003: 231-232).

By planning the lessons carefully, relevant and meaningful, learning
can be achieved by involving suitable motivating materials and activities which
substitute real-life application of concept study (Ecehevarria, et al, 2008: 24). A
plan also can provide security in the some unpredictable situation of a classroom,
help teacher think about the content, materials, procedure, time allocation, and
activities, help a substitute teacher to take control a class when the main teacher
can not teach, and enable the lesson run smoothly (Richard 2001:31). Beside those
benefits, a lesson plan also important for a new teacher because they might not
know what to do in the classroom because she/he has less experience, thus well-
prepared plan can provide self confidence and personal security, so the teacher
can give more attention to the students. The teaching activities can also be more
creative and fun because the lesson is thought and planned carefully (Cruickshank
2009:159).

It can be conclude that preparing a lesson plan before teaching has a
lot of advantages. The teacher may have a good self-confidence because she/he

has known what to do and what to teach in the classroom. The teacher can be



more focus on the students’ development during teaching so that the activity can

be more fun and run well.

3. The Function of Lesson Plan

Lesson planning is crucial for both teacher’s and students’ success
(Echevarria, et al, 2008:20). For the teachers, a lesson plan may be used as the
base for the better future lesson plan and a new teacher that has limited teaching
experiences may use it as guidance in teaching. For a substitute, who replaces the
main teacher, lesson plan also can be used as guidance to teach. A lesson plan also
provides accountability by providing a record of work for the school’s authorities,
inspectors, and parents. Beside that, for students, lesson plan may make them feel
more secure because they know what their teacher expect to achieve (Brewster
and Ellis, 2003: 231-232).

As a result, lesson plan can be used as guidance to teach in the
classroom and a reflection of the previous teaching activity. Lesson plan also can

provide security for both teachers and students.

4. Designing Lesson Plan
Nowadays, experts served a lot of forms of lesson plan with
various components. A lesson plan should describe what and how the
teaching and learning activity will be conducted in short period
(Cruickshank, 2009:179). Further, there are some criteria for a good lesson

plan as Brewster and Ellis describe below



“A good lesson is adaptable and flexible; is a back up system; has
clear objectives; has a variety of activities, skill, interaction,
materials; cater for individual learning style; has interesting,
enjoyable content; has an appropriate level of challenge and is well
prepared, well planned, and well timed.” (Brewster and Ellis,

2003:231)

The way teachers plan a lesson relies on the situation where the
lesson take place and on the teacher’s experience (Harmer 2001:310). Before
starting to make a lesson plan, the teacher should consider a number of important
factors, such as the language level of the students, their educational and cultural
background, their motivations, and their different learning style (Harmer,
2001:308). In his revision book, Harmer (2007:367-377) explains how to design a
lesson plan from pre-planning and planning. The first step is determining the
students’ needs. The teacher can conduct a need analysis to know what the
students want and need by talking to the students about their needs, giving
students list of possible activities or topics they prefer, asking the students to write
their needs, and administer questionnaires before, during, and after the course.
And then the teacher makes the plan. In making the plan, the teacher should
consider the syllabus type he or she uses, and then makes the lesson stages. After
that, the teacher should consider the aims, skills and language focus, procedures,
and materials that they use.

Brown (2001:149-151) explains some essential elements of a lesson
plan, such as goals, objectives, materials and equipment, procedures, evaluation,
and extra-class work. Besides these elements, there are also lesson phase in a

lesson plan, such as prospective (opening), stimulation, instruction/preparation,



closure, and follow-up (Richard 2001:33). Cruickshank (2009:182) also suggests
some components to be stated in a lesson plan, such as, objectives, resources, set
induction, methodology, assessment, closure, and reflection.

In designing lesson plan, Echevarria (2008:24-33) explains some
components that teacher has to consider. First, the content and language objectives
should be stated simply and clearly, orally and in writing, conform to the age and
proficiency levels of the students. It is crucial to differentiate receptive and
productive skills in determining language objective because most students tend to
acquire receptive skills faster than productive skills. Stating the various languages
objectives can be planned along to the goals and activities of the lesson. Second,
all the content and language objectives should be developed from the lesson topic
and be part of the instructional plan. Third, the concepts should suit to the age and
educational background of the students. Finally, the supplementary materials
present a real-life context and allow students to connect prior experience with new
learning. Besides, in planning a lesson, the teacher also should consider the time
allocation.

In planning a lesson, the teacher also should consider some aspects
such as the students’ L1 literacy, their L2 proficiency and reading ability, the
cultural and age appropriateness of the L2 materials and the level difficulties of
the materials to be read (Gunderson, 1991:21 in Echevarria, et al, 2008:32).

There are eleven components of lesson plan in Minister of
Education’s regulation number 41 year 2007, such as, the identity of subject, basic

competence, standard competence, indicators, objectives, teaching materials, time



allocation, teaching method, teaching stages, assessment and evaluation, and
sources. The subject identity includes the name of the school, the class, semester,
skills, topic, and the number of meeting. There are three phases in teaching stages,
such as, pre-activity (lead-in), main-activity, and post-activity.

In Work Experience 1 course, the lecturers introduced some lesson
plan forms, especially the SIOP lesson plan model taken from Echevarria et al
(2008:230-235). There are four lesson plan templates introduced in SIOP and used
by the student teachers to set the plans for teaching practices. The student teachers
need to choose one of the templates to be used in the micro teaching session. Most
of the student teachers chose the second SIOP lesson plan template and the
components are standards, theme, lesson topic, language objective, content
objective, learning strategies, key vocabulary, materials, teaching stages
(motivation, presentation, and practice/application), review/assessment, and
extension.

In short, a lesson plan has to consist of some crucial elements such
as objectives, materials, teaching stages (pr-activity, main-activity, and post

activity), assessment and evaluation, and time allocation.

B. The Concept of Micro Teaching
Microteaching lesson study (MLYS) is a cooperative learning experience
intended to challenge prospective teachers' thinking about teaching and learning,
and provide their connection between the theory and practice (Fernandez, 2006:1).

In addition, micro teaching is a technique that is used in teacher education where a



teacher candidate teaches a small portion of a lesson to a small group of his
classmates and teaching competencies are carried out under strict supervision.
After teaching a small group, to begin to teach a whole class is one of the
techniques that improve teacher education. In micro teaching activity, the student
teachers get the opportunity to learn about drawing learner’s attention, asking
question, using and managing time effectively. It also helps them to improving
class management skill. Moreover, by observing their peer doing micro teaching,
the student teacher can have time to observe and evaluate different kind of
teaching strategies (Kilic, 2010:6).

According to Milley (2004: 4-5) and Fernandez (2006: 2), micro
teaching can help student teacher become more confident about their ability to
direct their own learning, develop their ability to practice, elaborate, model, and
organize the topic. Besides that, the student teacher also gets self-feedback, peer-
feedback, and feedback from lecturer for the ability to master the topic and get
high motivation. Micro teaching also gives student teachers more experiences to
involve in important aspect of teaching such as planning, teaching, reflecting on
and revising the lessons, then implementing their knowledge from the previous
course.

Hence, in this study, a micro teaching activity is an activity that the
student teachers teach their peers, juniors, and real students with the lesson plan in
15 minutes. So in Work Experience 1 course the student teachers can implement

their skills and knowledge they got from previous course because they have to



plan a lesson and attain the plan in that available time. Here, the student teachers

may learn how to manage the classroom, situation, and time well.

C. The Importance of Lesson Plan in Micro Teaching Activity

Planning lesson is needed for student teacher and novice teacher as
guidance for them in teaching their first and second year. Later, the teacher
probably will rely on experience and expertise (Cruickshank, 2009:161). Make a
lesson plan for the classroom activity has a lot of benefits, such as, provide
security in the some unpredictable situation of a classroom, help teacher think
about the content, materials, procedure, time allocation, and activities, help a
substitutes to take control a class when the teacher can not teach (Richard
2001:31). But rather than working to a pre-arranged plan, a teacher should be
more like a doctor, basing treatment by precise diagnosis. All classes and students
have different characteristic, so to decide previously what they should learn on a
given day is to restrain them to a mental structure and ignore the ‘flesh-and-blood
here-and-now learners’ (Rinvolucri 1996 in Harmer 2001:311).

Teaching is considered as the complex way about how to teach a
specific topic to a specific group of students at a specific time in a specific
classroom within a specific school (Johnson 1999:1). Then, Malahmah-Thomas
(1987:3) stated in Harmer (2001:311) that experienced teachers may well succeed
to run effective lesson without planning a lesson. If the lesson run well they can
be extremely rewarding for all concerned. But more often they run the risk of

being meaningless and confusion. There is a real danger that if teacher do not



have a clear plan of their goals — and, decisively, if the students cannot or will not
achieve the lesson shape, then there is no useful of planning the lesson. Besides
that, the attainment of interaction in the classroom can not be taken for granted
and guaranteed just because of extensive planning because interaction in the class
has to be managed.

Moreover, another essential part in teaching is the quality of teaching or
pedagogical preparations (plan a lesson, deliver instruction, and evaluate learning)
that student teachers experiencing. It will give influence to the quality and the
style of their teaching. The more knowledge and skills they have in planning
lesson, delivering instruction and evaluating learning, their students will have
better understanding (Cruickshank et al, 2009:10-11). In micro teaching activities,
the student teachers get opportunity to develop those skills such as to prepare
lesson plans, choose teaching goals, speak in front of a group, and to ask
questions, and use evaluation techniques that they got from the previous courses.
The experience to learn how to realize teaching goals through planning a model
lesson show how preparation, organization, and presentation are crucial in
learner’s learning to be the real teacher in the future (Kilic, 2010: 6).

As a result, planning a lesson for micro teaching activity is needed
because one essential thing that student teachers need to consider is to match up

the teaching activities, materials, and the limited time allocation.



D. The Concept of Consistency

In Oxford Advance learner’s Dictionary (1995:245-246) consistency
means the quality of being consistent. And consistent has two meanings; first is
the person, behavior, views that always following the same pattern or style; not
changing; and second is in agreement or harmony with something. Besides,
Svenson (1993:199) defines consistency as the agreement of choice in “identical”
choice task. In addition, Kim and Yoon (2009) in Kurosu (2009:203) state that
consistency occurs when a person do similar thing in similar way. In other book,
consistency defines as follow:

“Critto (2000:3) states that combination of variety by

agreement is called consistency. Further, he refers consistency

to the way in which agreement initiates, integrates, and leads

to achievement of all being —knowing, loving, serving and

enjoying, if he analogically applies to human concepts. And

capacity for consistency refers to the way in which human

beings may choose agreement and consequently relate to what
exists in the same way as agreement. “

Devito (2003:64) also states that consistency represents people’s need to
sustain stability among their attitudes. The people expect particular things to go
together and other things not to go together. He also says that consistency is one
of the main processes affecting people perception of others. Hence, consistency is
the agreement to do similar thing in similar way to sustain stability.

In this study, consistency occurs when the student teachers apply the
lesson plans in the teaching practices pervasively as written in the lesson plans.
For novice teacher conducts teaching activity based on the lesson plan is helpful.
Besides, it also can make them feel more confident and focus to the students

before, while, and after the lesson (Brewster and Ellis, 2003: 231-232).



E. Related Study

There are some previous studies conducted in the area of classroom
observation, micro teaching practice, and lesson plan implementation. Bar-Hama
and Leshem (2008) found that teaching is a grid of interrelated dimension that
some aspects are clearly observed and others are not. Lesson plan is one of the
aspects that can be observed. In the other hand, Theresia (2007) stated that teachers
have difficulties in planning a lesson and implementing the lesson, especially in the
objective part. Kilic (2010: 6) explained that micro teaching is very important for
the student teachers experience to face the real classroom situation because micro
teaching gives them opportunity to prepare the teaching aspects such as lesson

plans, teaching, and evaluation.
The lesson plan may not be implemented fully in the classroom activity,
so that the writer would like to study the consistency between the lesson plans and
teaching practices in Work Experience 1 course and find out some factors that

affect the consistency.

F. Conceptual Framework
Teaching requires pedagogic abilities and skills of a teacher. To
conduct a good teaching the teacher should prepare the plan before entering the
classroom in order to have more preparation to teach in the classroom. There are
some difficulties in making a lesson plan, especially in stating objective and
activities. Moreover, it is quite difficult to implement the lesson plan in the

teaching activity well because there are some factors that can occur during the



teaching activity, such as, the students’ motivation, time availability, environment
condition, technical problem, and so on.

In Oxford Advance learner’s Dictionary, consistent has two meanings;
first is the person, behavior, views that always following the same pattern or style;
not changing; and second is in agreement or harmony with something. In other
words, consistent is following a particular pattern in harmony. In this study, the
consistency means how far the student teachers implement the plan they made.
The writer observed the consistency of the essential elements of the lesson plan
such as the objectives, materials, teaching stages, assessment and evaluations, and
time allocation. To determine how far the consistency of a particular component,
the writer settled a parameter of consistency base on Sugiyono’s argument about
rating scale that the researcher need to set and understand the meaning of each
parameter or symbol of the scale she/he made. The parameter is as follow: 1)
inconsistent = 0% - 9%, from the number of data 2) low consistent = 10% - 39%,
from the number of data 3) medium consistent = 40% - 69%, from the number of
data 4) high consistent = 70% - 99%, from the number of data 5) consistent =
100%, from the number of data.

Based on the judgments and the situations happen in the real activity,
preparing lesson plan before entering the class has a lot of benefits both for the
teacher and the students. In micro teaching activity the student teachers have
opportunity to develop their lesson plan, implement the lesson plan, and evaluate
their teaching practice. But, there are some problems occur when creating lesson

plan and implementing it in teaching activity (micro teaching activity). So, it will



be useful to study the consistency between the lesson plans and teaching practices

in Work Experience 1 course and find out the factors that affect the consistency.



CHAPTER Il
METHODOLOGY

A. Method of the Study

The research was designed to obtain information about the consistency
between the lesson plans and teaching practices and to find the factors that affect
the consistency. In this case, the consistency between the lesson plans and
teaching practices is a classroom activity; and the factors that affect the
consistency can be found in the process of teaching practice activities. Thus, it
was conducted by using case study. Case study is described as the unit of analysis
that could be a teacher, a classroom, a school, an agency, an institution, or a
community (Johnson, 1992: 75-76). A case-study researcher emphasizes
consideration on a single entity, usually that occur around his or her environment
(Johnson, 1992: 75). Case study can provide a lot of information about the

processes and strategies used in the classroom.

B. Time and Place of the Study
The study was conducted through observation from May to December
2010 to collect the data needed in Work Experience 1 course at English

Department in State University of Jakarta.



C. Subject of the Study
The subject of the study was the 18 students of education program 07A
regular class who took Work Experience 1 at English Department in State

University of Jakarta

D. Data collection technique

According to Hancock (2006:51-52), there are some documents used to
gathering data in the case study method, such as from internet, private and public
records, physical evidence, and instrument created by researcher. Private records
are the material produced by an individual that provide perception about the
person’s beliefs, attitudes, and behaviors such as diaries, notes, and personal
letters. Besides, the instruments made by researcher were surveys, questionnaires,
and examinations administered to individuals who have perception into the
research situation.

The data were the student teachers’ lesson plans and the teaching
practice activities. The data in this study were taken from the field note, checklist,
interviews and videos. The data from observation were taken from May to June.
The data from field note and checklist were taken during the observation. In the
observation, the writer observed the teaching practice and wrote some notes
related to the study, such as some student teachers’ unordered teaching stages,
inconsistent teaching duration, and classroom condition. Besides, the writer also
did checklist on the checklist table made for observing the teaching practices

(Cruickshank, 2009:184; Echevarria, 2008: 228-229). The checklist system was



based on the rubric on table 3.1 for determining the consistency between the
lesson plans and the teaching practices. In these processes, the writer compared
the lesson plans of the student teachers and their teaching practices then wrote on
the field note and did checklist. These data were taken to determine the
consistency between the lesson plans and the teaching practices. The data from
interview were taken from 16" to 24" August 2010. The writer also took videos
to strengthen the data and the analysis, and to recheck the data taken during the
observation.

In this study, the writer took four main components in the lesson plans
that made by the student teachers for doing their teaching practices in Work
Experience 1 course; the components are material, teaching stages (pre-activity,
main-activity, and post-activity), assessment and evaluation, and time allocation.
The format of the lesson plan used by the student teacher in this study was taken
from Sheltered Instruction Observation Protocol (SIOP) lesson plan templates.
There are four lesson plan templates in SIOP (see appendices) and all student
teachers agreed to use the second template.

Table 3.1 Rubric for determining the consistency between the lesson plans
and the teaching practices

No Components of the lesson Consistent Inconsistent
plan
1 Material The teacher teaches the The teacher doesn’t teach
material(s) that written in | the material(s) that written
the lesson plan in the in the lesson plan in the
teaching practice activity. | teaching practice activity.
2 Teaching stage: The teacher does all pre- The teacher doesn’t do all

Pre-activity

activities that written in
the lesson plan in the
teaching practices

pre-activities that written in
the lesson plan in the
teaching practices

Teaching stage:
Main-activity

The teacher does all main-
activities that written in
the lesson plan in the

The teacher doesn’t do all
main-activities that written
in the lesson plan in the




teaching practices teaching practices

Teaching stage: The teacher does all post- | The teacher doesn’t do all
Post-activity activities that written in post-activities that written
the lesson plan in the in the lesson plan in the
teaching practices teaching practices
3 Assessment and evaluation The teacher does all The teacher does all

activities for assessing and | activities for assessing and
evaluating that written in evaluating that written in

the lesson plan in the the lesson plan in the
teaching practices teaching practices
4 Time allocation The teacher conducts the The teacher conducts the

teaching practice activity teaching practice activity

in between 14 minutes 30 less or over than 14 minutes
seconds and 15 minutes 30 | 30 seconds and 15 minutes
seconds 30 seconds

The rubric in table 3.1 was settled by the writer to determine the
consistency between the lesson plans and the teaching practice activities. In
making the rubric, the writer referred to the concept of consistency in chapter II.
The rubric was guidance to analyze the documents and the teaching activity.
Then, the writer did the checklist as in table 3.2 follow:

Table 3.2 Table of checklist for identifying consistency between the lesson
plan and the teaching practice

Teaching Stages _
B = - € c = Consistency
n O 8 .8 L 2 =)
S B = 5 £ = 8 £ 8 of student
(<) [72) i — . 17,) c > = (&)
2 @ 3 < Pre Main Post Q S 3 F 2
a '_g Z 3 < teacher
s1 S VA v J
s2 I A A A v x
S3 v v \ X v v X
s4 VIV [V v A N y
ss I A A A Y v X
S VIV [ V[ v [ A v X
Consistency of
the component




Information:
Sn = Student teacher
\ = indicating consistent

X = indicating inconsistent

E. Data Analysis Technique

The writer used triangulation data resource analysis to analyze the data
(Sugiyono, 2008:373). The data were taken from observation (field notes,
checklist, and videos), documents (lesson plans), and interviews. In the
observation of teaching practices, the writer wrote all data needed to obtain the
information and the record the teaching practices on the videos. Besides, the
writer also used checklist to compare the lesson plans and the teaching practice
activities. In this process, the writer obtained qualitative data to obtain the
information about the consistency. When the data were collected, the writer
transferred the data into the percentage by using the basic statistic formula by

Elifson 1998 in Martono 2010:12-13. The formula is:

£ ,
Percentage = - = 100%

Information:
f = the number of students who practiced the component x consistently
N = all of the subjects
After that, the data were categorized by rating scale to get the final result in

qualitative data form.



Chapter IV

RESULT OF THE STUDY

This chapter describes the findings and data interpretation of the study
conducted in Work Experience 1 class at English Department of State University
of Jakarta. The discussion of this chapter covers the findings of the study that
answers the research questions: how is the consistency between the lesson plans
and the teaching practice activities? and the sub research questions are: what
aspects of the lesson plan those are consistent or inconsistent? And what is the
purpose of inconsistent implementation between the lesson plans and the teaching

practices?

A. Findings

The writer categorized the data to answer the research question by using
rating scale. Since rating scale requires the writer to set the standardization that is
helped to ease the identification of large group of data. The writer is the one who
need to define each categorization that the researcher want from the study she
conducted (Sugiyono, 2008:141). The rating scales are classified as follow:

1) Inconsistent = 0% - 9%, from the number of data. 2) Low consistent =
10% - 39%, from the number of data. 3) Medium consistent = 40% - 69%, from
the number of data. 4) High consistent = 70% - 99%, from the number of data. 5)

Consistent = 100%, from the number of data.



The data were taken from observations, documents, and interviews. And to
strengthen the analysis, the writer also provides videos. The data were analyzed as
follow:

1. Material

The consistency rate of the material in teaching practice 1 and teaching
practice 2 were consistent (100%) because all of the student teachers applied the
materials in the teaching practices as it were written in the lesson plan. For
example, in the lesson plan the student teacher (S3) planned to teach news item
text about the language features and meaning of the news item text and in the
teaching practice she taught the materials through 9 learning activities and 1 news
item text, “Red Shirt Military Strategist Dies of Wounds” (see appendices).
Another example, the student teacher (S14) planned to teach how to make a
reservation — read an advertisement about making reservation and make an on line
reservation in internet and she applied the materials through 5 learning activities
in the classroom (see appendices).

2. Teaching stages

The teaching stages are divided into three stages, they are pre-activity,
main-activity, and post-activity. The consistency of those three stages are varies.
In the teaching practice 1 the pre-activity is high consistent because there were 13
student teachers (72.2%) who applied the pre-activity consistently and 5 student
teachers (27.7%) who didn’t apply the pre-activity in the lesson plan consistently.

The main-activity is medium consistent because there were 11 student teachers



(61.1%) who applied the pre-activity consistently and 7 student teachers (38.9%)
who didn’t apply the pre-activity in the lesson plan consistently. And the post-
activity was same with the main-activity, it is high consistent because there were
11 student teachers (61.1%) who applied the pre-activity consistently and 7
student teachers (38.9%) who didn’t apply the pre-activity in the lesson plan
consistently. And in the teaching practice 2 the pre-activity is high consistent
because there were 15 student teachers (83.3%) who applied the pre-activity
consistently and 3student teachers (1.66%) who didn’t apply the pre-activity in the
lesson plan consistently. The main-activity is medium consistent because there
were 11 student teachers (61.1%) who applied the pre-activity consistently and 7
student teachers (38.9%) who didn’t apply the pre-activity in the lesson plan
consistently. And the post-activity is high consistent because there were 14
student teachers (77.7%) who apply the plan and 4 (22.2%) student teachers who
didn’t apply the post activities as it were in the lesson plan.

There were student teachers who chose to inconsistently apply the plan
because the situation in the classroom and the number of the students that they
didn’t predict before. Besides, the time allocation also has influence in conducting
the learning activities.

“Biasanya kalo dari yang sudah-sudah tergantung keadaan di kelas
yang saya temui. Yang seringnya saya tidak mengikuti seluruhnya.
Intinnya urutannya seperti ini, tapi untuk simple, pastinya
tergantung kondisinya juga, tergantung waktun juga jadi gak saya
implimentasikan sesuai di LP (S1, see appendices: interview
scripts).”

For the pre-activity, as example, the student teacher (S10) planned to 1) ask

the students’ to read the dialogue volunteer in pairs about the expressions of



certainty for twice and the other students listen carefully to their friends, 2) ask the
students to underline the expression of degree of certainty in the dialogue, and 3)
ask students to mention all the expression that they have underlined in the
dialogue. But, in the classroom she didn’t do the second and the third activities in
the pre-activity because she forgot the steps and the plan. She said that she uses
the lesson plan as guidance to teach in the classroom and she applies it flexibly.

“...sebagai panduan. Karena kalo ngikutin dari awal sampai

akhir nanti pas di kelasnya jadi malah kaku. Dan kan gak semua

yang udah kita planning-in itu sama dengan sikon di kelas. Jadi

ya disesuain dengan keadaan di kelas (S7, see appendices:
interview scripts).”

For the main activity, as example, the student teacher (S3) planned to
divide the students into groups of three but the large number of the students in the
classroom made the student teacher divided the class into groups of 4 and 5. She
said that:

“...mungkin kita punya konsep apa yang harus dilakukan pada
saat teaching practice, ini,ini,ini. Tapi pada kenyatannnya ada
hal-hal tidak terduga yang bikin kita gak melakukan hal itu... Ya
disesuaikan dengan keadaan kelasnya, kita kan gak mungkin

memaksakan untuk mengimplementasikan yang udah kita buat
kalo keadaannya gak sesuai.”

Another example, the student teacher (S7) planned to play a video but in
the teaching practice there was no video played because there was no video player
to play the video. This situation is called unforeseen situation that may happen in
the classroom that make the plan can’t be applied as it is (Harmer, 2007:366).

In the post-activity, as example, the student teacher (S9) planned to ask the

students (3-5 students) to mention the expression of certainty through the



discussion but in the teaching practice she didn’t apply the plan because the time
was over.
“waktunya udah abis kan, ya udah gua tutup aja lessonnya ( see
appendices: interview scripts). ”
Another student teacher (S12) planned an activity for the pre-activity but in the
teaching practice she applied it in the post activity.

“Lupa, [laughed]. Belom ngapalin lesson plan. Jadi udah ada
materi, fokus sama materi, tapi urutannya gak sesuai. [laughed].”

3. Assessment and Evaluation
The consistency of assessment and evaluation in the teaching practice 1 and
teaching practice 2 is high consistent (72.2%). Both in teaching practice 1 and
teaching practice 2 there were 13 student teachers (72.2%) who applied the
assessment and evaluation activities stated in the lesson plan.

For example, the student teacher (S5) planned to assess and evaluate the
students by doing task 1: match the sentences in the left boxes with the similar
meaning in the right boxes and then discuss the answer together, but the time was
over so that the activities couldn’t be conducted. The student teacher (S14) also
had the same problem. She planned the students to share any difficulty when
making a recount, but the time was over so she couldn’t continue her teaching
practice. Another student teacher (S13) planned to teach three activities as the
assessment and evaluation activities: 1) invite the students to find any difficult
words or phrase in the monologue, 2) discuss the meaning and pronounce the
words, and 3) check the students’ understanding about the text, but in the teaching

practice she only applied the last activity, she said that:



“... Oh ya, saya pribadi lupa urutan kegiatan pembelajaran di yang

udah ditulis di lesson plan, suka kebolak-balik gitu urutannya...”

4. Time Allocation

Time allocation is the component that got low consistent and the lowest
percentage both in teaching practice 1 and in teaching practice 2, but the
percentage was increase from teaching practice 1 (16.6%) to teaching practice 2
(27.7%). In teaching practice 1 there were only 3 student teachers (16.6%) who
used the time consistently and the 15 other student teachers (83.3%) used the time
inconsistently. And in the teaching practice 2, there were 5 student teachers
(27.7%) who used the time consistently and another 13 student teacher (72.2%)
didn’t use the time consistently.

As example, the duration of student teacher’s (S3) in teaching practice 1
was 29 minutes 2 seconds. It happened because she spent a lot of time in two
main-activities: discuss about the content of the news item and discuss the
language feature of the news item. Those activities took much time because she
explained the materials and asked the students to discuss about a news item text
titled ‘Red Shirt Military Strategist Dies of Wounds’ from the aspect of the
content and the language feature. If the student teacher 3 was inconsistent because
she spent more time, the student teacher 14 was inconsistent because the time for
study at Diponogoro Rawamangun Junior High School has finished — time to go
home for the students- so she had to finished her lesson. Her teaching duration
was 13 minutes 48 seconds.

“Hambatannya. Oh ya, terutama di ini, time management, itu agak
sulit mengontrol waktu (S1, see appendices: interview scripts).”



“Waktunya terbatas sekali, fasilitas/sarana buat mengajarnya (S9,
see appendices: interview scripts).”

“Kegiatan pembelajaran karena waktunya suka over dari yang
direncanakan (S10, see appendices.: interview scripts).”

After all data were analyzed as above, the writer presented the data in the
pie chart in order to ease the analysis and to find the answer of the research
question.

Chart 4.1 The consistency percentage between the lesson plans with the
teaching practice 1

The Consistency between the Lesson
Plans and the Teaching Practice 1

72.2%

Hm Material

| Pre-activity
= Main-activity
| Post-activity

m Assessment and Evalation

m Time Allocation

The chart shows that the percentage of the materials used in teaching
practice 1 reach 100%. It means that all of the student teachers consistently
applied the material in teaching practice 1 based on the material in their lesson
plans. The next component was teaching stages — pre- activity, main-activity, and
post activity — the percentage of pre-activity was 72.2%, 61.1% for the main-
activity, and 61.1% for post-activity. For assessment and evaluation, it reached

72.2% because there were 5 (five) student teachers who didn’t apply the



assessment and evaluation on the lesson plans consistently in the teaching practice
1 activity. And for the last component, time allocation, reached the lowest
percentage of the consistency that was 16.6%.

So, based on the chart above, the components that got the highest
percentage in the lesson plans that applied in the teaching practice 1 was the
material (100%). And the time allocation (16.6%) got the lowest percentage of all

components.

Chart 4.2 The consistency percentage between the lesson plans with the
teaching practice 2

The Consistency between the Lesson
Plans and the Teaching Practice 2

27.7%

| Material

W Pre-activity

B Main-activity

M Post-activity

| Assessment and Evaluation

H Time Allocation

The chart shows that the percentage of objectives written in lesson
plans were applied 94.4% in teaching practice 2 activities. The materials used in
teaching practice 2 reaches 100%. It means that all of the student’s teachers
consistently applied the material in teaching practice 2 based on the material in

their lesson plans. The next component is teaching stages — pre-activity, main-



activity, and post activity — the percentage of pre-activity was 83.3%, 61.1% for
the main-activity, and 77.7% for post-activity. For assessment and evaluation, it
reached 72.2% because there were 5 (five) student teachers who didn’t apply the
assessment and evaluation on the lesson plans consistently in the micro teaching
activities. In using the worksheets, the consistency was 88.8% because there was
only one student teacher who didn’t apply the worksheet in the teaching practice
2. And time allocation reached the lowest percentage of the consistency that was
27.7%. So, based on the chart above, the component that got the highest
percentage in the lesson plans that applied in the teaching practice 2 was the
material (100%) and the time allocation (27.7%) got the lowest percentage of all
components.

There were five (27.7%) student teachers having decreased consistency
applying the lesson plans during the teaching practice 1 and teaching practice 2.
The three (16.6%%) other student teachers got the same percentages and ten
(55.5%) others got increase. It shows that during the processes of teaching
practice 1 to teaching practice 2 55.5% student teachers made improvements in
applying the lesson plan to the teaching practice in Work Experience 1 class (see

appendices, table 1.3).

B. Discussion
In the teaching practice 1 the consistency of material was consistent
because they reached 100%. The teaching stages reached medium and high
consistent, pre-activity reached 72.2%, main-activity reached 61.1%, and post-

activity reached 61.1%. The assessment and evaluation was in high consistent,



that was 72.2%. And the time allocation was in low consistency because it only
reached 16.6%. And in teaching practice 2, the consistency of the material was
still consistent because it reached 100%. The teaching stages reached medium and
high consistent, pre-activity reached 83.3%, main-activity reached 61.1% and
post-activity reached 77.7%. The assessment and evaluation was in high
consistent consistency that was 72.2%. And the time allocation was in low
consistent because it only reaches 27.2% (see appendices: table 1.4).

Based on the over all result, the consistency between the lesson plans with
the teaching practices, there are 42.8% components are high consistent.

And the consistency development from teaching practice 1 to teaching
practice 2 shows that one component had decrease percentage during the teaching
practice and teaching practice 2. One component had increase percentage and the
five others had same percentage (see appendices: table 1.4).

The consistent applications between the lesson plans and the teaching
practices don’t always mean better than the inconsistent one because the success
teaching practices depends on the conditions in the classroom. The teaching
practice is successful when the students can achieve the learning objectives and
there were some conditions that made the teaching practices didn’t run as planned
in the lesson plans in order to achieve the learning objectives. The conditions are
the large number of students that were unpredicted before, the teaching media that
couldn’t work well, and the number of planned activities that were incompatible
with the available time that made the student teachers couldn’t apply the lesson

plan consistently.



“Hambatannya muridnya dan penguasaan materi. Kalo guru baru
kan materinya gak kaya guru lama. Misalkan ada nervous juga,
bingung mau ngapain.(S7)”

“... Terus, juga mungkin kaya kemaren pengalaman unexpected
situation, jadi kurang antisipasi. kaya speaker gak nyala jadi kan
perlu antisipasi. (S1)”

“... Banyaknya materi juga harus disesuaikan dengan waktunya.
Itu sih yang paling susah.(S2)”

The student teachers chose to apply some lesson plan components
inconsistently in order to achieve the learning objectives.

“Improvisasi aja, disesuaikan dengan keadaan kelas. Jadi ya gak
plek-plek harus ngikutin lesson plan kan (S5). ”

“... Karena kalo ngikutin dari awal sampai akhir nanti pas di
kelasnya jadi malah kaku. Dan kan gak semua yang udah kita
planningin itu sama dengan sikon di kelas. Jadi ya disesuain dengan
keadaan di kelas. (S6)”

“Improvisasi, kan harus sesuai keadaan juga. (S7)”

“[lesson plan itu fungsinya] sebagai pegangan kali ya, sebagai
guideline sebagai rencana kita untuk ngajar. Jadi kita ngajar gak
start from zero, kita ada pegangan, ada rencana. Jadi kita tinggal
menjalankan rencana yand udah kita buat aja.(S8)”

“Kalo itu sih mendingan lebih fleksibel. Jadi mendingan kita udah
punya pegangannya, tapi pas pelaksanaannya gak usah kaku-kaku
banget. (S13)”

Hence, the lesson plan was used as guidance in teaching practice activity

for the student teachers as novice teachers to teach in the classroom, but the
implementation of the plan was depended on the conditions in the classroom

itself. The teacher couldn’t force to apply the plan consistently unless it will make

the student didn’t get the knowledge of the lesson taught by the teacher (objective



of the teaching practice activity). So, it is more important to achieve the learning

objective rather than apply the plan consistently.

C. Limitation of the Study

This study has some limitations such as the number of teaching practices
that were observed, the observational tools, and the limited number of lesson
plan’s components that were observed. The researcher only observed 2 teaching
practices among 3 teaching practices (peer-teaching, micro-teaching, and real-
teaching) because the study was conducted after the peer-teaching was done. For
observational tools, the researcher only used video camera and daily notes to
record the teaching practice activities. And the writer only observed four main
lesson plan’s components: material, teaching stages (pre-main-post activities),

assessment and evaluation, and the time allocation.



Chapter V

Conclusion, Implication and Recommendation

A. Conclusion

The result in teaching practice 1 shows that material was applied
consistently, pre-activity and assessment and evaluation were applied in high
consistent, main-activity and post-activity were applied in medium consistent, and
time allocation was applied in low consistent. The consistent component was the
material (100%) and component with the lowest percentage was the time
allocation (16.6%). The result in teaching practice 2 shows that material was
applied consistently, pre-activity, post —activity, and assessment and evaluation
were applied in high consistent, main-activity was applied in medium consistent,
and time allocation was in low consistent. Just like in teaching practice 1, the
consistent component was also the material (100%) and component with the
lowest percentage was the time allocation (27.7%). The result also shows that
55.5% of the student teachers made improvement in applying the lesson plan
consistently from teaching practice 1 to teaching practice 2.

The consistent applications between the lesson plans and the teaching
practices don’t always mean better than the inconsistent one because the success
teaching practices depends on the conditions in the classroom. The teaching
practice is successful when the students can achieve the learning objectives and

there were conditions that made the teaching practices didn’t run as planned in the



lesson plans in order to achieve the learning objectives. The conditions are the
large number of students that were unpredicted before, the teaching media that
couldn’t work well, and the number of planned activities that were incompatible
with the available time that made the student teachers couldn’t apply the lesson

plan consistently.

B. Implication

Based on the conclusion above, the implication of this study is to make
the next student teachers who takes Work Experience 1 class at English
Department in State University of Jakarta will be more aware in making their
lesson plan and practicing the plan in the micro teaching activity. The result of
this study also can be used for better next Work Experience 1 program, especially
for the lecturing session and the study guide. In the current study guide, the lesson
plan was only discussed in a glance. It is important to discuss the lesson plan
before the student teacher were asked to make a lesson plan in order to avoid
confusion in compiling the plan. Further, this study may be used as a reference for
the next Work Experience 1 study guide. Although the result of this study shows
that the 57.1% components in lesson plans were applied in high consistent, 84.6%
student teachers who were interviewed chose to be flexible in applying the lesson
plan in teaching activities because it is more important to achieve the learning

objectives than to apply the lesson plan consistently.



C. Recommendation

Considering the result of the study, the researcher recommends the next
students of English Department in State University of Jakarta who take Work
Experience 1 to pay more attention in compiling lesson plan. Besides, they have
to pay a lot of attentions in compiling each components of the lesson plan,
reconsider the number of activities that have to be covered with the limited time
available. They have to use the time wisely so that all activities can be covered in
the allocated time. Moreover, more practices are needed for the students to
improve their performance because they can make their own reflection from other
students, learn more about the classroom situation, and train themselves to be
ready to teach the real students in the real classroom.

Based on the observation, most students did improvement during the
two teaching activities, teaching practice 1 and teaching practice 2. Because the
lecturers introduced new lesson plan formats (Sheltered Instruction Observation
Protocol — SIOP lesson plan templates), it proposes to explain the lesson plan
clearly, especially the components of the lesson plan, before asking the student to
make a lesson plan for teaching practice because there are some students who feel
confused of making the lesson plan. Besides, the lecturers also are recommended
to supervise the teaching practice activity and give feedback about their

performance.
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APPENDICES

SIOP Lesson Plan Templates

appendix b: Lesson Plans

SIOP" Lesson Plan Template 1

Date: Grade/Class/Subject:
Unit/Th P (R

Content Objective(s):

Language Objective(s): —

Key Vocabulary Supplementary Materials
SIOP* Features
Preparation Scaffolding Grouping Options
___ Adaptation of Content — Modeling ___ Whole class
. Links to Backyground . Guided practice . Small groups
___ Links to Past Learning . Independent practice ___ Partners
- Strategies incorporated - Comprehensible input ___ Independent
Integration of Processes Application Assessment
— Reading ___ Hands-on ___ Individual
. Writing — Meaningful . Group
. Speaking . Linked to objectives ___ Written
. Listening . Promotes engagement ___ Oral

Lesson Sequence

Reflections:

(Reproduction of this material is restricted to use with Echevarria, Vogt, and Short (2008), Making Content Comprehensible for English
Learners: The SIOP® Model.)
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SIOP® Lesson Plan Template 2

STANDARDS:
THEME:
LESSONTOPIC:

OBJECTIVES:
Language

Content

LEARNING STRATEGIES:

KEY VOCABULARY:

MATERIALS:

MOTIVATION: ‘

(Building background) l
|

PRESENTATION

(Language and content objectives. conprehensible input, strategies, interaction, feedback)

PRACTICE/APPLICATION:
(Meaningfil activities, interaction, sfrategies, practicelapplication, feedback)

REVIEW/ASSESSMENT:
(Review objectives and vo. ‘abulary, assess learning)

EXTENSION:

(Reproduction of this material is restricted to use with Echevarria, Vogt, and Short (2008), Making Content Comprehensible for English
Learners: The SIOP® Model.)

apopendix b
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®
SIOP® Lesson Plan Template 3
Topic: Class: Date:
Content Objectives: Language Objectives:
Key Viocabulary: Materials (including supplementary and adapted):

Higher-Order Questions:

Time:

Activities

Building Background
Links to Experience:
Links to Lea'rning.'

Key Vocabulary:

appendix b

(Continued on next page)
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233
Time: Student Activities (Check all that apply for activities throughout lésson):

Scaffolding: [ Modeling O Guided Q Independent
Grouping: [ Whole Class [ Small Group O Partners Q Independent
Processes: [ Reading [ Writing O Listening O Independent
Strategies: [ Hands-on (0 Meaningful (O Links to Objectives
Review and Assessment (Check all that apply):

Individual Q@ Group: O written O oral O
Review Key Vocabulary:
Review Key Content Cancepts:

(Developed by John Seidlitz. Used with permission.)
vl e %
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SIOP® Lesson Plan Template 4
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(Continued on next page)
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Language Objectives

‘Wrap-vp

-
(Developed by Melissa Castillo & Nicole Teyechea. Used with permission.)
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Observational instrument in teaching practice 1

Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name . Nurma Apriliec (1)
Date : 20-05- 2010
TP i
1. Objectives
> InLP . Stodents Wil ke ade 4o understand A news  ttem
» InTP : (endigtent
2. Material
» InLP . News ltem  (\stening)
> InTP : News ke (Listening)

Teaching stages
Pre-activity (lead in)

> Number of activity in LP: |

» Practiced in class .
Main-activity

» Number of activity in LP: _5

» Practiced in class : 6
Post activity

» Number of activity in LP: _!

B

» Practiced in class 5

U2

4. Assessment and evaluation
> InLP . clecking stodent’s undastonding by wsing workshest {

> InTP . (onsistent

5. Time allocation
> InLP - 15 miautes .
> InTP c 1Y minutes 23 Seronds  { tonadent )




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name . Defilia Auuningtyas  (51)
Date 13005 2010
TP i e d
1. Objectives .
> TnLP . ahudents will be able fo recoanize the structure

of a news em

» TnTP :_ (onsistent
2. Material
» InLP . News them : €xpesSion of surprise and
amusement  and the suchure of News ttem
gkill - Sheaking
» InTP : _(ongstent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP:
» Practiced in class
Main-activity
» Number of activity in LP:
» Practiced in class : 3
Post activity
» Number of activity in LP: _—
> Practiced in class .22
4. Assessment and evaluation
» InLP Scicuss some news dems thet clodents ever heard — fpeers
©Make a diclegue using the expression of Surpree g amusement —prackice it
» InTP - cpncent

W (W

W

5. Time allocation
> InLP ;G mnutes
> InTP . 20 moutes 45 Seconds ([ iheengicent )




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name . Fela Dafiry (53)
Date :_20-05-2010
TP g e 3
1. Objectives
» InLP . Shudents will ‘ce able o recegnize the \anguage

fectures of a oewe kem .

» InTP . Corgistent
2. Material )
» InLP . News Weme : [anguoge features and meanihg of
the newe llems dext
Sl -+ teading
> InTP :  (oncstent

3. Teaching stages

Pre-activity (lead in)
» Number of activity in LP: *
» Practiced in class )

Main-activity . ) *)
> Number of activity in LP: b (the ¥ activity w this stage wsn't enstent */ Lp)
» Practiced in class : b

Post activity
» Number of activity in LP: 2
» Practiced in class : 2

4. Assessment and evaluation )
» InLP . Checking students' understonding by using
wWorksheet 2 -

» InTP . Celigtent

5. Time allocation
> InLP - G minutes
> InTP . 29 Mindtes 2 Seconds  (nonsiskent )
¥) AP che planned to divide the clags wto aroupset dhree , by 1o TP
che Mvided Yhe groups wio groups of 4 and § —v & was happensd
becuuse the \crge number of dhe Sudemts 1 class.




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name - Tr Purba Dharvactutt (s4)
Date T _20-05- 2010
TP e
1. Objectives i
> InLP - Sludents will be able 4o write A news Hem
» InTP . ohsigtent
2. Material
> InLP . Aans em * Make @ fews lem baged oh the
Plctures
> InTP : tengistent

3. Teaching stages
Pre-activity (lead in)

» Number of activity in LP: 2
» Practiced in class 2
Main-activity
» Number of activity in LP: 2
» Practiced in class 3
Post activity
» Number of activity in LP: —
» Practiced in class 2 B
4. Assessment and evaluation
> InLP : Shudents work i paits 4o moke a news tem bawed on
the Pitures then present 1B Inpront of 4he class
> InTP . inenictent —0 becavse the stedente only write the

news hem ut dhey den't  pesent t becavge the tme 15 up -

5. Time allocation
> InLP . G mnutes

> InTP .18 minutes 25 secendg




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Date < 2405 2010
TP s e
1. Obijectives .
> InLP . gudents tecognize dAfferent expresgion te show

Wkee and/er didikes about something

» InTP . Congistent
2. Material . o \
> InLP . Hobbies and interect - Like and dulike  expressien

pronunctation etls

» InTP : _Congistent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP:

W

W~

» Practiced in class

Main-activity
» Number of activity in LP: 2

» Practiced in class : 2
Post activity

» Number of activity in LP: 2

» Practiced in class 2

4. Assessment and evaluation

» InLP 3 ciri“‘q t0gRr ¢ f\f‘(\e'/\ dseusdingy Ahe Lest answers

» InTP . conggteint

5. Time allocation
» InLP - 15 mioedes
» InTP - b mwutes 20 setonds  (incengistent )




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name . Pella Nevtogort  (86)
Date : 24-65- 2010
TP e L
1. Objectives \
» InLP . Students understand a simple dlalegee abeut

\ees and  dislikes

» InTP . (ongstent
2. Material X e
> InLP : Pobbies and iderect - like and thie ke
(listening )
> InTP - (ohgiGltent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: =

» Practiced in class 1 2
Main-activity

» Number of activity in LP: 2

» Practiced in class R
Post activity

» Number of activity in LP: %

» Practiced in class e

4. Assessment and evaluation
» InLP . Adng 0%k 2 ANd dlseuss the 6est answers

» InTP - (ongictent

5. Time allocation
» InLP : 5 mihutes

> InTP -\l mihnutes and 20 setonds




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name - Tito Divag Attowijaya (67)

Date . 24- pG- 2010

T : R

1. Objectives .
» InLP - Students use Rfferant expressions to shows likeg

and dislikes abeut semething

» InTP . Confzfert

2. Material , .
» InLP . Hobbies and wterest - Like and dislike

(9rammar focus)

> InTP . (Onsistent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: 2
» Practiced in class 3.2
Main-activity
» Number of activity in LP: 4
» Practiced in class : 3 (the 1% activity wn't applied)
Post activity
» Number of activity in LP: |

» Practiced in class : 2 (there's a0 addition activity —\ce breaking )

4. Assessment and evaluation
> InLP : doing Yask 3 and dscuss dhe answers

» InTP : congi shent

5. Time allocation
» InLP : G tninutes
> InTP . 20 minutes 30 Setondé




Instrument: determine the consistency between the lesson plan

(LP) and the teaching practice (TP)
. §cboy Anggroent ($8)

Name
Date . 24-05- 2010
TP - P 1
1. Objectives
» InLP . ctudents use Jfferent expressicns 4o shein likes

and /oc dislikes abeut Something .

» InTP . (onsistent
2. Material . ‘
> InLP . Hobbiss and tnterest - (ikke ond dilike
rcle paying
InTP . Consistent

>

3. Teaching stages

>
S
>

>

>
»

Pre-activity (lead in)
Number of activity in LP: 2

Practiced in class « 1 (00 e -breakltg activity)

Main-activity
Number of activity in LP: {

Practiced in class b

Post activity

Number of activity in LP: 3
Practiced in class )

4, Assessment and evaluation

>

»

InLP . dolng desk 4 5 and role playing

In TP . Congistent

5. Time allocation

>
3

InLP <\ Minutes

InTP . 25 minuteS 2 cecond s




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name . Jenny Flora Tamburon  (59)
Date - 2405 2210
TP - P A
1. Objectives
» InLP - Shudents will beable 4o khow the expression of

degree of Certainty

» InTP - (ongsictent
2. Material
> InLP . Expssion of degree of certainty

- pronunaation dtills

> InTP : _(onststent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: \
» Practiced in class : 47
Main-activity
» Number of activity in LP: 3
» Practiced in class : 2 (the time 5 g, so the aclvity cant be applial)
Post activity
» Number of activity in LP: |
» Practiced in class : = (4he time 15 up (S0 the aclivity can't be applied)
4. Assessment and evaluation
> InLP : 0%k Koe students to mendion the expression of certanty
Yarcugh the discussion
» InTP - N0 dgspssment and evagluation activity  (ncongsient

5. Time allocation
» InLP - 15 MinuteS
> InTP . 15 mMINutes [ setonds  (consistent)




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

— . LK Yaliaweti ¢s10)
Date - 2H- PS5 - 2010
TP : e
1. Objectives
> InLP . Students will be cble 4o fnow the expressich of

degree of certanty

> InTP - Consistent

2. Matenal ) i
» InLP . Expression of degree of certanty
> InTP - obnsistent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: 3

» Practiced in class o A

Main-activity
» Number of activity in LP: “

¥ Phistsed balase . 4 (the 2/ achwvity ot consistent)

Post activity
» Number of activity in LP: 2

» Practiced in class 2

4, Assessment and evaluation
> InLP - wotkeheet {

- rank 4he expression of degree of certounty

» InTP . consistent

5. Time allocation
> InLP : 15 mnutes

» InTP 4 minutes 25 setonds  Gnconsistent)

%) 10 tp she plamed 5 minutes, but 10 T® it was 2 minutes



Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name . Yustant Rahmaningtyas (S 11)
Date 1 24 65-2010
TP ek
1. Objectives
» InLP - Students will be dble o know the edpression of
degree of certainty .
» InTP . conSistent
2. Material
> InLP . The expression of degree of certanty
> InTP . osistent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: 2
> Practiced in class .~ (no achvity applisd)
Main-activity
» Number of activity in LP: 3
» Practiced in class : 3
Post activity
» Number of activity in LP: |
» Practiced in class !

4. Assessment and evaluation vestions
> InLP -Teacherw 9wes #the st of J::de and Students have 4o

osk it Ao ther peer then perform i+ ftentof elges -
> InTP - (onsistent

5. Time allocation .
» InLP : \5 mundes

» InTP - 9 minutes 25 Setends




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name - Tebrivantt urami (6(2)
Date : 25-05-2010
TP = ey
1. Objectives
> InLP . ctudents will be able o moke a meservation
» InTP . eonsistent
2. Material
» InLP . Maning reseryation
v dentifying expression for reking feservation
( Liskenin g')
> InTP . consistentes

3. Teaching stages

Pre-activity (lead in)

> Number of activity in LP: >

» Practiced in class : 2 (he 2™ activity s agplied 10 poit- activity)
Main-activity

» Number of activity in LP: 3

» Practiced in class : 3
Post activity

» Number of activity in LP: !

» Practiced in class - 2 (he actiiy that shauld be applied ™ pre ~actiuty (s ‘:fr‘ie;d
ece

4. Assessment and evaluation \ y
> InLP . L%ten and wplete a dialegue | find any difficult werds

n the dlalogve Hnen dtScuss Ane anavers
» InTP . Longlstent

5. Time allocation
» InLP - G gE winutes
» InTP - \4 minutes and (&) <2 CONdg




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name . Dessy Nur Sebyorint (s12)

Date ;. 25.065. 20l0

TP . el

1. Objectives ‘
» InLP - Students wil be able 4t oke 4 teservaticin
» InTP - cehgistent

2. Material ' \
> InLP . Meaking neservation * entify and classity the

exprssions Of mawing and aking reservation

» InTP - Conslstent

3. Teaching stages
Pre-activity (lead in)
> Number of activity in LP: \
» Practiced in class 1 4
Main-activity
» Number of activity in LP: 3

» Practiced in class . 4 (there's an additional actiby : disseussion )
Post activity
» Number of activity in LP: |
» Practiced in class . = (ro achwity)
4. Assessment and evaluation
> InLP . Crecte the expression baged on the given questicng
» InTP . N0 assessment and evaluaton activity  Cncensislent)

5. Time allocation :
> InLP - (5 minutes
» InTP - 12 minules 40 seconds  (Cinconsigtent )




Instrument: determine the consistency between the lesson plan

(LP) and the teaching practice (TP)

Name it Nuraint (51)
Date 83 05 - 2010
TP : 12l
1. Objectives ] ' ‘
» InLP . & ctudents will be able to make a reservation
» InTP . ensistent
2. Material
» InLP - Making teservcition @
- Reod an edveriiement abodt making reservation
- Making reservafion On Line \n (ndecnet
> InTP concistent
3. Teaching stages

Pre-activity (lead in)

» Number of activity in LP: !

» Practiced in class ¥ A
Main-activity

» Number of activity in LP: _3

» Practiced in class 5 &
Post activity

» Number of activity in LP: _|

» Practiced in class |
Assessment and evaluation

> InLP

> InTP

.-Maring reservation and Hll the reservation form
Shove ainy diffienliies wWhen Billing dhe o
- consistent '

Time allocation

» InLP
» InTP

- \S mMinutes
- b minutes 6o seconds




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name . Rohaereh  (s15)
Date 1 23 - 05 - 2000
TP . TP
1. Objectives ) o \
> InLP . Sludents will be able 4o identity the topic and the
e dea of  hertakery Cxpesiton ot .
» InTP . Lonsistent
2. Material
> InLP : Hodabery exposthion leset
» InTP : Consistenrt

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP:

» Practiced in class w Y
Main-activity
» Number of activity in LP: J
» Practiced in class : 7 (2 achuhey arent af’P”eJ)
Post activity
» Number of activity in LP: |
» Practiced in class : 2 (alliron - Hhe studeuts chare their recommencla hom )
4. Assessment and evaluation
> InLP - aglding shdents h make recemmend fizn
» InTP . aslun g Shdends ko make recommendafon then Share 1F

( intonsishent)

5. Time allocation .
» InLP s minuke S

> InTP ;18 maunudes 28 Secomds ComCemyqy bent )




Instrument: determine the consistency between the lesson plan
(LLP) and the teaching practice (TP)

Name : Widya Kinentt Le:rqscd:; (s18)
Date . 929 68-2010
TP ;
1. Objectives
» InLP - Shudents will be akle %o tcLeV\H‘f-j the generic
Shuchure ot hertedery expostion {ret .
» InTP . Lensiglent
2. Material
» InLP : Hortetery expesbfion fent

Ceneric  Shruchure

> InTP . Consstent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: 4
» Practiced in class . 1 (wmeonsistent )
Main-activity
» Number of activity in LP: [

> Practiced in class : ¢
Post activity
» Number of activity in LP: 4
» Practiced in class - 4
4. Assessment and evaluation
» InLP . Cmmv(ev’m':v) cetlevnce bu\\-Ha +the qk(?rb?r'lz&e Verbe
(peet - ascessaent)
» InTP + Lensutewt

5. Time allocation
> InLP . 15 enubey

> InTP ;27 Mnules g Sefands




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

N . Enoger Mu\gaﬁ"«(‘\ Cerg)
Date 1 29 -3 200
1 : e
1. Objectives
» InLP . chvdents wll ve Be b denipy the lanquqe

feedures of horketory expetdion lfeat 2and
the generit chuchare sf Phe dext .

» InTP - Congickent

2. Material
> InLP . Hordabory  expositmn text
> InTP . Conwistent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP; 2
» Practiced in class o
Main-activity
> Number of activity in LP: €
» Practiced in class . &
Post activity
» Number of activity in LP: 2
> Practiced in class : 3 (addigin - cxfenhem - Malain 9 smeworic )
4. Assessment and evaluation =
% JLP Motke o Lot of horfobu ry exposdion based o
The yven feptc then pre cent- Hnewr Qtr"k—{lf .
> InTP . loncighert b

5. Time allocation
> InLP c 1S Munukes
> InTP ;b mMinubey 23 secemd ¢




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name . Erai Wlishyawad  (s(8)
Date 1 23 00- 2010
TP : 1o

1. Objectives

> TaLP . Shuteuds mrdbbe shle foprdute ~ettafory
Shuleuts will e able T awe cbiniohs and

argumentS fowodd cerkain (Gsuet

» InTP g
snS(chent
2. Material
> InLP Mottty expesition fest
Debating caonkes t
[
» InTP . Congisheunt

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: 2
» Practiced in class 1 2
Main-activity
» Number of activity in LP: 7
» Practiced in class T
Post activity
» Number of activity in LP: 2
» Practiced in class : = (he ,ycs*ﬂ'!d'l"'fﬁ:j)
4. Assessment and evaluation '
> InLP : nve el shdent a fopic on popular tssues, and fhen
ask them tv make 4 her fobery lent 4t heme baged on fhe given Ho(‘c‘
$ InTP 1 e asgessvent and evaluahon qc-m/r'?:; %

5. Time allocation
» InLP .0 miauks

> InTP . b muukey 3 seconds




Observational instrument in teaching practice 2

Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name . Nurmey Apiiliec (51)
Date $ 1- &-2010
TP :__Tp2
1. Objectives ' _
> InLP . Shudents will be cble 4o rewgnize the strctuce of
o tetocunt
> InTP : Conuslant
2. Material
> InLP . Retountbext - identify the shrcture and Jhe

\anvepage  feebwes of tecount dext

> InTP ;. Conzsient

3. Teaching stages
Pre-activity (lead in)
> Number of activity in LP: \

> Practiced in class 1

Main-activity
Number of activity in LP: 4

>
> Practiced in class S

Post activity
» Number of activity in LP: —

» Practiced in class 5] e

4. Assessment and evaluation

> InLP - dowg worksheet 2 20d diccuse dgether

» InTP - Consistent

5. Time allocation
> InLP -5 mihules

> InTP . L& minules 34 sewnde




Instrument: determine the consistency between the lesson plan

(LP) and the teaching practice (TP)

Name . Defilia Agunirgyas  (52)

Date : - L2010

TP - e

1. Objectives ) |
» InLP . sfudents will be able to witle o retount
» InTP - consistent

2. Material
» InLP - Retovant text

- BXpresson ef asking (hormadion

- Malke a remunt texe

> InTP : tenggtent

Teaching stages
Pre-activity (lead in)
» Number of activity in LP: 2

» Practiced in class ]

Main-activity
» Number of activity in LP: 3

» Practiced in class - 3

Post activity
» Number of activity in LP: —

» Practiced in class 2 e

Assessment and evaluation

> InLP :Shents o actiyfy 1 ond Gresnt i wfemtef the

class

» InTP . (ohpstent

Time allocation
> InLP : IS mulukes

> InTP : 1} mnukes B semnds




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name . Ko Doftnt (83)
Date : -b-20l0
TP : P2
1. Objectives .
> InLP - shadents will be oble & recegnne e langoge
features of o retount -
» InTP . Consistent
2. Material ’
» InLP . Reteunt ot

¢ Jramivelr focu s
e pronuiciaten diflls e -ed endings

» InTP . eohsastent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: |
» Practiced in class !

Main-activity

> Number of activity in LP: {

» Practiced in class : A {4he two last ackwities 't be applied
Post activity becnse of the limided +ime allecadian)

» Number of activity in LP: -
» Practiced in class =

4, Assessment and evaluation
> InLP - worksheet 3 and 4

» InTP . worksheet & con't be cpplied beaose the fime
wp . W bewme & hemework.

5. Time allocation
> InLP .15 minwes

» InTP ¢ R moukes 28 secands




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

. Tt Rurbe, Dhoemestul (S&)

Name
Date : - 6-20i0
TP . P2
1. Obijectives
» InLP . Shdents will be able fo undestand a recount et
» InTP - consistent
2. Material
» InLP . recount fext .
, reading tamprehensen
> InTP . ensistent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: {
» Practiced in class 2

Main-activity -
> Number of activity in LP: [
» Practiced in class 214
Post activity

» Number of activity in LP: -~
» Practiced in class T -
4. Assessment and evaluation

> InLP - do workdeet | and  dBeuss he wnswer together

» InTP . consstent

5. Time allocation
> InLP .15 minules

» InTP 4 minukg oy sewnds




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name . Trggth Widye Anant (55)
Date - -6 anie
TP AP
1. Objectives
» InLP . ohulenlt recognize dHferent expression to shew
1kes and disikes about somethinyg .,
» InTP . otsslent
2. Material
> InLP . Hebbies and nderest
- ke and dighie =the messnms
- Preourciaton drlk
-¥
> InTP . ongishat

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: 3

> Practiced in class : 2
Main-activity
» Number of activity in LP: 2
» Practiced in class 12
Post activity
» Number of activity in LP: &
» Practiced in class - 4 CAthe tagh ac&mcM Lecome = \nemecoai)
4. Assessment and evaluation
» InLP e task 1 and Jtscugg Jhe cthswer tog ether
> InTP . dagkc 1 bevme a hemeworlk  (\n wnagtent’)

5. Time allocation
> InLP : S minukery
> InTP .\ miaukes  t seends  (Inwnggient)




Instrument: determine the consistency between the lesson plan

(LP) and the teaching practice (TP)
. Belln Neviasort (S6)

Name
Date - 1-&- 100
TP . b2
1. Objectives .
» InLP . Shdents understond o stmple dinlegqee cbout likey
and deslikes
» InTP . cohkighent
2. Material .
> InLP - Hebbtes & lnterest
- A recordio —b ligkning
— Match the sendenteg”
> InTP . tofisglent

3. Teaching stages

»
»

Pre-activity (lead in)
Number of activity in LP: 2

Practiced in class -

Main-activity
Number of activity in LP: 3

Practiced in class : 3

Post activity
Number of activity in LP: |

Practiced in class : |

4, Assessment and evaluation

>

>

InLP 2 Abi\nj deask 2 and dizcuss the answer dogether

InTP - congsken b

5. Time allocation
> InLP - 1S minutes
» InTP ;Y Mihuks 39 sewdndS




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name At Des AR (87D
Date : - (-9t
TP : P2
1. Objectives .
> InLP . Shalents use difderent exprecsions o shew ke
and for dslikes about Semetliing
> InTP : Congis bewt
2. Material
» InLP . Hebbies s nlerest :

S Hammat Locus of \kes = dglikes

> InTP . Lonsiclent

3. Teaching stages

Pre-activity (lead in)

» Number of activity in LP: 2

» Practiced in class : | (the PtV ackuly 1ok applied)
Main-activity

» Number of activity in LP: 4

> Practiced in class ;2 (Hhe Ptand the 3% ackuilies aren't q\“t’nﬁn
Post activity :

» Number of activity in LP: ¢
» Practiced in class . |
4. Assessment and evaluation

> InLP . do dask R and =tmmwee ducuss fhe answer
teoether
» InTP - Congisdent

5. Time allocation
> InLP . 1S Minuks
» InTP - 1T minuks £ setends




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name . Ay Anggraent (s8)
Date : | 6-200
TP AR
1. Objectives
> InLP - Students wse Jdferent expresslont 4o show likes and/er
dislikes about semedhicg
» InTP - ohssdent
2. Material
> InLP . Hebbies # nlerest _

- \dendiPy  expressiens o4 (ikes and/or delikee
» 1ole - Flay the

» InTP : lengisient

~

3. Teaching stages

Pre-activity (lead in)
» Number of activity in LP: 2
> Practiced in class : 1 (no e breakiny dekying)

Main-activity

» Number of activity in LP: £

» Practiced in class . s(¥he vdee oy plaved ofce)
Post activity

» Number of activity in LP:

» Practiced in class . 2 (the extension b+ appiied)

4, Assessment and evaluation
> InLP . fhe students do rele-plogy ond deacher (Heam teacher)
assess the students
> InTP . (onsiGhent

5. Time allocation
» InLP . S minutes

» InTP . b muinulgs €% Secends




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name . Jenny Flora Tambuman  (29)
Date " 2. 6. 8010
TP e 2
1. Objectives
> InLP . Students will ke able to vse the exeresston of
Askins poc [ qavind qopds and corvites, refuging
Yo L& somebhing” -
> InTP . _Lonsishunt -
2. Material . ,
> InLP . Expressions of asenq fir and qwing qoads and
Srvices and (efuT™ do do gomething
s Tead gloud i -
- retefl Hhe story
> InTP . (ehaskent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: >

» Practiced in class : R
Main-activity -

» Number of activity in LP: S

> Practiced in class : [ (duscusg the angwers of worksheet 1)
Post activity ~

» Number of activity in LP:

» Practiced in class 2

4, Assessment and evaluation

> InLP . woorksheet 1 and redell a story

> InTP - Longistent

5. Time allocation
» InLP . IS minuks

> InTP .22 mMinwes 3y Seronds




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name Lk Yaliwsah Cste)
Date : 9.6 200
TP : P2
1. Objectives
» InLP - Shudente il be able fo know fhe expressiens of
aseig o - Auing aoads 5 Services, and tefutig
o do Something
> InTP . Lons\stuat
2. Material "
> InLP . DXpression et askine) for , A4vim goads & setulced,

oand telusing b da semelthiiog

> InTP : Congislent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: 2
» Practiced in class 1 R
Main-activity
» Number of activity in LP: &
» Practiced in class - %
Post activity
» Number of activity in LP: —
» Practiced in class § =
4. Assessment and evaluation
> InLP - do workeheet 2 | Coss-check the cnsmers With peets
and  discuss ¢k fogether
» InTP . Condiglent

5. Time allocation
> InLP . 1T moneks
> InTP . (b mingdes 3\ setsnds




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name - Yugiont Rebmewningtyas (S \l)
Date 1 2-6- 2010
TP 1P 2
1. Objectives
> InLP . Ohudents @) be cble ko khow the excpresstons of
asklng fof s quing goods and services, and refusing
v de something -
> InTP . agistent
2. Material .
> InLP : OXP@SSIBGNS ef askim {of, giving ﬁoads and

Seruices .and tefusing o do sconething

Ugfening ond tciewew the exfi Siang

> InTP - ohSSlent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: ™

» Practiced in class -

Main-activity
» Number of activity in LP; &

» Practiced in class i o

Post activity
» Number of activity in LP: 3

» Practiced in class + 3

4, Assessment and evaluation

» InLP . Yeacher ags he ctudeats fo read the story sentercey

by Seence (| Senfence 7 A Shudent)

» InTP . deocher and  chudents  tead he whole {ext

tooekier
5. Time allocation .
» InLP 15 eRauly

> InTP + 14 mihgtes 35 Seconds




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name . Abtdantl uramt (s512)
Date ¢ |- Ob- 2010
TP ) R
1. Objectives ‘
» InLP - Shadends will be able o understand the mesilng
of fexks olbout experiences (past experience )
> InTP _longsbent
2. Material
» InLP . retount Hext .

- Wentify fhe coclal fsmg funchion =t
2enetic strechure of recodnt dext

» InTP - lonsislent

3. Teaching stages

Pre-activity (lead in)
» Number of activity in LP: 3
» Practiced in class e,
Main-activity -
» Number of activity in LP: Y
» Practiced in class < Y
Post activity
» Number of activity in LP: 2
» Practiced in class . %
4, Assessment and evaluation
> InLP . Gudents onswer Hhe queckiong  releded o Hae Joxt

et s fhe onswer and revied the ey vocabulany
» InTP . _Cpnsustent

5. Time allocation _
> InLP - anudes
> InTP . (% mnudes 2% gemindg




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Niime . Dessy Nur setgertni (s\3)
Date ;-6 200
TP . P2
1. Objectives
» InLP . chudents will be able 4o undecstand the meaning
of the Toct about eyperience >

» InTP - longigreint

2. Material
> InLP . fecount dexd
- unforgetable experience
- lisknin 4 Comgekem on

> InTP : enst Sdent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: 2
» Practiced in class : R
Main-activity
» Number of activity in LP: Y
» Practiced in class 4
Post activity
» Number of activity in LP: 3
» Practiced in class s il
4. Assessment and evaluation
> InLP Aeache vees shwlerms to find any difficultses Words/
Phrases Wh the corksheet & du cuss tegether Teucher checks <o uf\{ermvdij
» InTP : ohly the ach¥ity —b Teacher checks Shadents  \baut recount
undesbnding —» 4hat can beappliel
5. Time allocation
> InLP . & Minuiy
» InTP : (Y mingles 19 Secendg .




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name - et Buran (S1y)

Date : 1-b- 2010

TP T2

1. Objectives ;
> InLP . Shudeats will be able o rekell past expertence
> InTP . \nesnsislent - ecouse the ooective 150t achieued -

the students hoven't done the retell achuty but
Ahe Lime 14 up.

2. Material
» InLP . Retount fext
- Wtiking & short paragqraph ef recouint fext
» InTP o Congsdeant

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: 3
» Practiced in class R
Main-activity
» Number of activity in LP: 2

» Practiced in class 2 (Ahe time © up bepore the last achvity
Post activity cely be Applicd )
» Number of activity in LP: ¢
» Practiced in class : ~ (he Gone s tp)
4. Assessment and evaluation
> InLP . share any difficulbits When maluing a regmmt fut
» InTP : o ogsessment and Wgluatinm achuihy becase dhe
Frae 15 over .
5. Time allocation
» InLP L LE unab”

> InTP c 13 minder Y& Seconds




Instrument: determine the consistency between the lesson plan

(LP) and the teaching practice (TP)

Name . Rohaenah (S(§>
Date v 0.6 201D
TP P2
1. Objectives .
> InLP . Studends wil beable 1o identiby the (ahgage
Peorhupes (adqechug & Nouns) of deserphve
Jext -
» InTP : Lonsslemt
2. Material i o
» InLP : beccn\owc fext - Adyechwes
> InTP . (ngsjent Wibh the [esson plovn -
3. Teaching stages

»
>

Pre-activity (lead in)
Number of activity in LP: 2

Practiced in class T2
Main-activity

Number of activity in LP: Y
Practiced in class - Y
Post activity

Number of activity in LP: _{
Practiced in class L

Assessment and evaluation

>

>

>
»

InLP s agk Some shudents Yo mawe some Senfences that o[&@"‘f‘j
dheir cwn nekname (anmal's name) by ging adgeckizes
In TP % W?m{'

. Time allocation

InLP ;15 panuied
InTP Lf} mmubts b sesondy




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name - Widve [ananti Larasakt (Sie)

Date : 2A.b- 2010

TP :_tPa ——

1. Objectives W#‘-ﬁ < idéntify Spoka,
» InLP . Spulenbs wi] be able P ety e commahieehe

prpeses o descrphive fext of public places

» InTP . lonsasfent

2. Material )
> InLP . Desariprive fest  (game)
» InTP : Consestent

3. Teaching stages

Pre-activity (lead in)
» Number of activity in LP: Y
» Practiced in class : Y

Main-activity
» Number of activity in LP: &
» Practiced in class : § Uthe 181 ot - dhe apwdents are dvded | e
Post activity b Y Broups ¢ kecawse the numbep e t)
» Number of activity in LP: |
» Practiced in class i
4. Assessment and evaluation

> InLP :(“'CJ’YCF ra4s atfentm b Hie chvdenfs while fre
9ame are plaged:
> InTP . _bnvnglentt

5. Time allocation
> InLP : lf minudes
> InTP : (€ minutes 49 seomds -




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name : Lﬂ%a\r MQlj'\'iq’(\ CSW)

Date : 9.% 200~

TP S

1. Objectives .
» InLP . chdents wl be «ble 0 iden bify fhe esmmanicody

Pur?oSeS‘ of- descriphve Jrxt

» InTP . (onsislent

2. Material
» InLP . Descrptive #xt .

. Madchin 4 Hhe prcturec and fhe cenfaneey
\} T

» InTP . lonsylent

3. Teaching stages
Pre-activity (lead in)
» Number of activity in LP: _2

> Practiced in class : 2 Cadddmn ! Review the prencus achuhg)
: = g ZT
Main-activity
» Number of activity in LP: jf
» Practiced in class : 4
Post activity

» Number of activity in LP:
» Practiced in class |
4. Assessment and evaluation

> InLP - Yhe chudeats match fhe prc gk senfentes Then
deceass Hhe werk hje)%er .
> InTP : CLarsstunt

5. Time allocation
> InLP . 5 munuleg
> InTP c 1K mnudes 94 Semds (eonastunt)




Instrument: determine the consistency between the lesson plan
(LP) and the teaching practice (TP)

Name - Erat Sulishyowab €s¢8)
Date « A.6-2010 ~
TP b2
1. Objectives o
» InLP - Qfudents wifl be ab(e &nfro‘im‘c a deceriphue
text
» InTP . Congiyfent
2. Material
> InLP + Deserpphive  fext .
“Wike a ghort pamgesptn bf degeriphive
text ’
» InTP : Con&iglent

3. Teaching stages

Pre-activity (lead in)

» Number of activity in LP: _&

» Practiced inclass : 2
Main-activity

» Number of activity in LP: ¢

» Practiced in class = G
Post activity

» Number of activity in LP:

» Practiced in class )

4, Assessment and evaluation
> InlP 2 Shdendts make A desgriptie fext and present
+heir awveri
» InTP 1 Lensisdenk

5. Time allocation
> InLP 15 minukg -

> InTP D g _minudey Gt Secondg



Field notes in teaching practice 1

A

Date.20 .05.10Poge. 12:5§

Mo - teaching etess. Practice c\ass

« Sudats : 09 Non-Dik & Reg (19 Students )

e Attachments = Daly Lessen Plan |, werkshest

s teaching ands : i-Ped , speaker , pichures

*Time allccaton @ teodher = 1S Minutes ¢ LRC)

« Gudent leachers 1 Nurma Aprilia

2 Deflia. Ayumingtyas

3-Fda Dafun

4. Tt Burbe Oharmagtut

ﬂ'\e notes

1. Numwa  Aprilia

+ Tyme durahen : 14 milutes 33 seceds

sLbgy clear explanatien abeut the ctruchen un the worksheet .

e Use Engish 959 , § ¥k woncidering that the students are the

vear 10 students 10 EFL otext , i 16 sugaested to use KX

langeage (L1 309% and L7 F0%) .

© AL the achuitiggin the LetSon Plan can be &S (uifiled well -

e The duration alse net over the tme alicceted time and Aot tesc

much less |

« Goed i emphasizing the key vecabulanes and ecify b w L1

2- Defila Avonngtuas

* Duranen + 2p mioutes Y5 seconds . Ik takes More time than the

allccated twe , becouse the actwities she 16 prackang requie a lot of dimg .

© She ol 15> gradiong a lok of achwihes, sech as  reviening pregious

i
26LInes 3. Tmm




Date, Page,

i

lessen , brawgerming , etc

¢ She has geed iterachion with the stodents

“ Use teaching stutegy to attract dtudents * c\t';ehﬂot\ and MotWatiopn

£t sVdy  (agkng question )

o clearly explan the ingrockan in Workdneet

¢ lo branstorming achvily , she 16 fot weike the stedents' ancwers

o the with board , ¢k O%kING GO -

¢ Al achwities are fulfilled -

3. Fela Dafitn

« Tyme doration @ 29 mwootes 2 secands | ik 15 everlcad the

allccatred tme. Some foctors that matke 1t happen because the

Srudents bave fo Wden Fo the recceding  twice and do the tagk .

Thie ackvity needs 4ime .

> Ao, dhe & discugsing @ ok of things that takes her e

oThere ore fco many achvities she 15 woducdhing . gyt it makes the

Sdents undestandng is good beeavse she & alse gwing clear

explonoiton .

o There ace scme INonsistent ackvity 0 ber LP and the mp\evien-

tohen . Pont “14" 0 LP stated that the dass s dgvided into

oreups of 3, but in the practice the dass s dwided o yroups

6f 4 oor 5. Ths happens may be aused by the huge humber ¢ f

students- Rowat “15" it 15 ciored that each cepresantaive reod the

forogaph , bt 10 practice there are 2 people  of cach group

Yeod 2 oragaphs (1 student = ( parmoraph )

b

RILTLLnnnninnnnnennnnanenmn

¢ She aso ues engligh 90 “fc ,nck @lly appopaiate n EFL whdedd S

!

6Lings A Tmm



e e A

Date. Page.

§-1n pura ohmmaéhm'

v Use the time inetfectively . she & wagting a it ©f +ime for cnly

i acktwry .

¢ The dtudents ave wwolving in dhe octivities wel

eThe dorchen 15 18 minutes 25 secends

© She can not finish the last task well bepuose 4he hme avgiabiliy

for WE dass s up, the reom will ke used by andher class .

bate. 24,05, ‘10 page. 1226

Muro teaching prachice class

1-

students - 00 Nop Reg (17 Students)

2.

Aachments = Daily {eson Plan , werksheet | et

s

Teaching auds = LED . \laptep , SPeaker , matrerials wn PPE furms

(‘

Twne afiecaticn (B deacher 15 Minukes

7

- Place : O 204

G-

Student tenchers = 1+ Tnggih Widva Araotee

2 - Bela Nevitegan

3. Tio Diras Atmawijaya

4- Tedby Rropment .

The notes

Inggih Widyo Anantee

- She & using ie breaking ~ same for encoumge | attracting stadents !

spirit , stodents' aftention 0 e followiy ackwittes . And i 1 success |

- She 15 using repetthon-dnlly o emphasize the Voabulades 8 tenteat

- thae © %ecd oteradien between T -5 . wat \ess m\-érqchen betinreen

S=5,

- the students Wvcivement 16 Very high |

- She & albo usig seme techniqe (eq Alapping hond) fo keep the

Students wvalvemeat -

~ she & using LCD and Lapice fo present her lesson , o ot 1snat takang

e t© weite on beped -

= Her duraticn 15 (b munutes 20 Seceads . it ts 0ot foo far fron the

alecared Hme . S

et L

flatlaflal

i
s |

L B 1 0 O
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2. ?El\a. Nowta‘scm

- She 1 using TPR to attract the stodents’ svoivement

- She 15 walking arcund the Sudents 4o chec students' work

whie the lstening achivivy .

- Al actwites are fulfiled -

- Her durabien & It minwes 26 Seconds  With the rest of the fime

(3 mingtes 4o seonds) | think vt 's better fof ber 4 de checking

Stucents ¢ understanding or do repetition for key vecablacies because

the time shill avalable quite o Lot -

3- Tito Dimas Atmawt joye.

- He 15 also using tee beaking (same) to keep students’ nvolvement

and reftesh the dudents fom dhe previcus ackv es

- He s using L2 all thetmoe (oreund 90 %) when 9WIng insteockion ,

&plaining the lessen and thetask. tt 1 pot appropriate for year 8

studeots 0 EFL (ontext

- He 15 also 9wing posihve reinforcement o Ahe stedent s

- Almest same like others, fike spends  moch 4wne 1 4 ackvily

(digssing)

“Thae an nensistency in Lp to the practice , in P ctated that fhe

shgents wll watdh videe apout  liKe and dciike but tn pracitce

drere % ne Video .

- the docatten s 20 MmUY es 30 seconds

=\n WP not stated 2 claps hand at dhe \ast fart \ bat Hitu 1s doing

W and dsining stodents too.




Daie, Page,

4 - Febby hoggaen

- She ts using L2 £90% w 4he dasgreom gosk e Te did -

- Less ey veranulary emis sophasiang i her actwity

- She 15 usng peer ~works and wle-Play |

- She & Rending Mmech Bme tn assesment sectien .

-Hae, w her \P, ¢he o F stating 4o ask students clappg their

hand . Bat  Sne ts“wt? - Actuclly this actwiry 15 ssated wm Tike's

ackivity Clast achvity) .

~ She & providing videos and agking the stdents to watch -

- A\ adtwities are fulfilled .

- She & Qlse giving ESitlve  reinporcement .

- Her duration 5 25 minutes 35 seconds .

nLnnnrrranannnnm



Date. 24 -68-i0 Page, 1y Ho

i\%ke\' K'nqqm'st‘tywp p'radi‘eed. her mce- ’f.ecxdmg § the Lo .‘f!’elrch?f;ﬂ
wachee ackwily will e watioved oy Jemny's Group . the place 5 still
at 0 204, but the different 15 the target learners (the stodents) |

> udenrs =

7 Pradvnects = Daly Lessen Plan | werksheet

> Teadnwnoy ond = taar R s wmte \ooacd .

> Awae d\owhnoe & Xeodner - 1S TMdgves

> The Sfodent teachers :{ Jenny Flera Tampunan

2-Lilik Yaliawad

3-Yusran, Ffihmanm__cjﬂas

The nokes -
i Jenny Flera Tambunan
« Wasting wime in checking Studentst attendane 9 calng fhefr
Name { by 3.
o The ochuty of sieting the chjectie ¢ net clated n (P but she (s
Aong i -
° The actwihes are menctenepus
° We convenhional / clagsic Wethed of teaching s teacher canterednes.
® Qudents are not engaging well . Less dhan 50 /e pachcipation.
® She 15 using Slank [angeage — wanne
® thete are nconsistence LP - prachice . She o net practicing we
ockivities 0 AP . Not all achivibies are ulilled .
¢ Her duraticn (s 5 minutes (6 Sewnds .

O o o




Date. Page.

2. Ll \Juhth

° Just like Ane previcus sesgion, 10 fhis Chanee the gudents ace ot

Rehicipatng ceell .

o There are two adwibies 1P cant be fulflled 0 teaching practice

¢ The durabien & 14 minutes 25 Secnds -

5. Yusran  Rahmaningtyas

< Concentrate 10 a stall aroup of some students only

olow volume of ber vace

oless ackive

¢ Toe dumbicn (& 9 MOctes 25 seconds  Pevause the time aliocation

& 4ill moch 5 tt 5 suggested thot to do repelihon -dnlis of ey

vecapulary of all e adwites bhas done .

AUt 400 sfh

m m

PP LT
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Date. 26.05 Yio Page.

Students 09 Nonbic Non Regy A

Teaching aids + Lo, (aptep. spenker » flashcand , Aickets (Realicv)

Time aliocchton @ 4eacher 15 minules

Hace * 020

Atrachments = Werksheet . daly lessen Flan |, Rctures,

Sodent teachers 1. Febriaoti Utami

2- Dessy e Setyering

3. Fda Nuram

4. Marisea RVa! Rkl

Tae nctes

t Feorivants Utamt

o Clear explanaticn of he tagks

o 90 ot using Efghdﬁ

> nensistensy 0 placing the achvity . fa \p the acdvily & (ocated

0 matwakion Sspn , bt i Ahe prachee ¢ s 10 Kne \ast pack af e

pmc’n'ce L

® her dutation 15 14 mwates U0 sponds

2 Degy Nur Servoring

o tec leng (6 ‘discussion’ achuty

¢ Less ccbve packicipation of fhe stodents .

o There are lobfop and LD , byt che choosee 46 ose e boacd and

@tre dewd o0 -

¢ the vty of discussing togs 15 0t Stored W LP .

o Her dutahon ts 13 miates 4o seands

? ot all actwities are fitilted

.
26LInes . 7mm
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3 Hi Noram

¢ Low veie

“less T-$ and -5 (nheracken

o Use real mpgerials that relate ¥ the mal endiien 10 the freld .

"o frorde pleures

© clear eplanatioo of the material -

o Her dumtien 5 (6 s SO Seands

O O
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Date.33 .05 - Y\0 Page. (D 0S5

Stodents - Dk ‘o A Red (2 stodlents )
Teadning Alds « LD , Laptop

TMe allecation @ @ 15 minutes

Aace : LRC

stodent teacher ¢ 1+ Rohaendh

2- Widva Kinantt Laracatt
3 Erggar Mulyayan

4- Erni Sulish vauati

the Notes :
1. Revaengh
- Do Opening oy dnecing students' aHrendance
- Clear explanation of tasKe, provide Q -A session
- Thare are some nconsistency between the LP and the practice . she s sKipping

1 acivity and then yump (nto fhe ned ackivity
= A theerd of the session , she asked the students 4o chare their opimion /
- 7f9ca«wnendqﬁoa but this actwvity 15 0at chated 0 LP.
- The meraction only batween S— T . less In §-S -

- Dorarten : (B minukes 28 seconds

2- Widva ¥uanti Larasati

-~ Some acivies she practiced apre ret stated in Lp |, such as, reading a
pamgtaph  (by students )

~ Too lohg durakipn / TME ©Ocuming tn 1 ackvity - cheking students uedergtan -

ding apour the previous lesson .

- Use Enolish almpst b the whole sessn (90 % )

= Teo Long n 1 actvidy -

! s L
26Lnns 8. 7mm



Date Page.

" In LP, che crated frat %ae‘willbe .q qroups but m' pradt;c she 'dc'w.led'

the siudents fo work in pair of three because of the limited number of sfodents . -
= Her dumtion (5 27 tinutes 5o seconds .

3. Enggar Mubaygtt

- \lse varous fexts .

- Use varcus tenching Stetegies, such as Spread 3 kinds of doxt 4o tho
whole dass mndemly .

- Clear oxPlangrion of text

- Al adwities are fulfiled
- Duration

t e minutes 37 Semnds .

4. Emi Sulshvawati

K
-

- beed iteradon wdh fhe students by ask9 real lipe stuation related o he o

- povide ottrackve! topic  (Bewage the gtodents are very euger 1o disauss fhe fopic)
- Too leng precentarion Session -

- There & tme reducton m the teaching prackce for case bulding session
Cin LP = 5 minptes

-0 Yeadning  practce >3 Mibutes) |
-Too long pradtice session

- bood twolvement of ghodents

~ She 2ave teedback about the ¢udents' bractica
- Qurakion tab Minutes  Fsemads -




Field notes in teaching practice 2

Daie \- - 2010 Page. 06 :YS

Gudents + 82 (26 swdank)

Teaching aids * LTD, Loptop » plctures , worksheet, speaker

Time allocaton ¢ @ 15 minukes

Place o B-2 . SMP Dipnhesoto.
Shodent dmcher ¢t Inggih Widya Acamta N
2- Bela Novitasari .
3. Tto Durae, Atmausigaye 7
- 4- feboy Ar\cy;meni

~ The Notes * 4. Trggih Widda Arada

- Good opehing v ucing e breaking (it can attrack students’ attention) .

~ She foroct to state the obdectwe

- God Werackon ogwen T -5

- Stodents forflcipated actely

- Recausedthe |(mied time , the lag advity she made as homewerk -

= Durafion : 1S taares G5 seconds

2- Rella Novﬁuguri

- cleor explaction ape of tusk and (hefraction

- Geoed inbernttion  betwee S~ T

- %od Gudents parkcipation

- M actwitex, ore Pulpilled

= Qurtion : \4 minutes 39 seconds

LTI nnnnrunenrnnennnannn
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Date.

Page.

3. Tio Dmag Atmawdnye.

= fhe fwst ackvity in Lp wash' £ practiced | not fulfilled

- 1 adwity \n prachice (on' b Rulfilled

- Cleax explanation of fhe lesson £ task

~ His duration (s 1S mmutes SR Secands .

Y- feoby RAnagment . o8

- Clear explaraton and (nstrociion

- o adwiries 0 practce Sesgon gre not E.’u\{?illtd ;

- Go) Shdetst fordipation

- The extenaon (eht Fulpilled -




Date.\- - 2010 Page. 3-50 ﬁ
[ |

M . 8- 37-'(25 M)
Axe  : SMP Diponecgore S
fooching, Gids = LD | Loptop , steaker , workshest
Tme dleccten : @ 1S minotes |
Gtodemt feacrets @ 1 Tt Rubon Dnormastot

2. Nurma, Berilia

3. fela Do.;\\-r'x

4 Depilia Auumngtyas -

The nae -
1. T Burba. Dharmastutt
= Use fositive venforcstent
- Lovd Voice
- Shudents porHicipate actively
= God Interaction betwean T-S
- Clear explanction ¢, struckion
- Understandable lesson delwery
= Al actwines are fulfilled
- Her duration 1 (4 minutes Sy Sewonds

2. Nurma Aprilia

- Use poskwve reinforcement

- Clear explonation and wstruction

- (bevd \ntetaction between T-5S

- Gtudents participdle actively

- &\ achviries are fu\pilled

- Too ssb \0ng durafion wn dscussion fart -

5 0 A

"

i

.




e A A

~ Her durction 15 |6 minvtes 31 Seconds

3. fela Dafin

- Use e breaking to encouroge stodents’ motivation

- Too long n lesson deivery ! dscussion part

- Spend the workcheet Finst Then explam the wetruction, 1P s better

to spread the workgheel and explainitg the instruction .

- Not all ackivities are fufilled

- Her dofation 15 (8 manutes 22 seconds

4. Defilia  Ayuningtyas

- There are sotme stodents hot mvolved [ busy wWih their work .

~ Not oed dass moragement becavse 4he ctudents are toe ackive

Clear ngkruction

90d Wetnckion YYetween T-S  and ¢-§

- Dumation : (3 muinutes o8 seconds




Date, \* 62010 Paga.

Sfodents - 8-1

Place * SMP Diponegoro

Teaching aids : LLD, Laptop. Sgeaker

Stodent tenchers @ 1o Dessy Nur s cetuorini
2. Mgrisca Revani Rutri

3. Febrhati Urami

Y- Fie Nuraini

The Note

Recouce the 3 teadners ( Dessy , Feori and Fiin ) ase—ast—comitg—oet laven't

tome et , the teaching arrangement (Dessy-— Marisea, - Febri - Friri )

changed nto Marsee - Dessy - Tebri - P . §'s oot goed eecavse

the students 2et productive gl first (Marisca - Spenking) and thew

Listenirg - pPesgy / Pecephive skill. T.7

1- Marisan Revani Puiri

= Less Involvement 6% drudents

= The duration was o (ong , 22 minotes  becavse of the stodewts

didni 4 participote actively

- Less classroom Management

- B\ achvities are fulfilled -

LT T T T T T

] L0 0 A O
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Date. Page.

2+ Desgy Nur Setyorini

- She didn't check students' feadiness

- Less classroom Management | leos students (nyolverent

- Low voice

= Not all adwifies are pulpilled

- Her dufaiion & |4 minotes 19 seconds

3 . Febrivanti Utami

== \_ow Vo .\CQ

- Less dassrootn Manpgement

less Studerks hwolvement

\

Her duration s 18 minvtes 98 seconds .

4 Fdn Nutaini (3, 4

~ Low uvoice

- Less classmom management

- Nt all actwities are fuifilled because the time is up.




Date. @+ (-20\0 Page. 10702

Stodents : 7-2

Place & SMP Diponegero
Teaching aids = Yaptop , LeD » pldures , \ash cacds |, Name fags

Time i 15 @ teachers

Sodent teaders © - Rohaenah

2 £rogar Malyaiati

3. Eeol Subistyawatt

Y. Widda Koanti \oragati

'“\e. Notes

1+ Rehaenalh

* Bood students participten

- Use clapping hand fo atfcact ctudents ottention

+ Use positive reinporcement

* Clear mgheoction

“ Not cecly dear explanation about the wotent know (edge + tre osage

@d mere exawple , bul dwectly ask e ctodente to Practice |

+ Checking Students engagement by asking quections / ask dee stodents

1o fepeat what ofher stodents said .

- Mer durction ¢ (3 tamutes SC Setonds .

2 - Bngoar Muwajati

" Che & notvet in het position ( center o4 the clage / Foce Xee stodends )

but che hag tolked ahile Walkng to her pogition .

- Calling the students with “guys " | ¢'s ok appropriate |

. cleal msfrocion

'She &o\‘ rev_iew‘“\e. Fce\‘lfou.s \gsgog\ but _r\of‘ S‘ff:\t’e\ mip-

|

26Liras. B 7me

0 0



Date. Page,

- Vot 9000\ Loard KWW ..ghe‘dk.:ek&é‘ O.GG Yoe LLD ad oot 4he.
winke board. . Becawse 1t can disturb ciodents' atterdlon

- The dass Sometimeg betame S0 nosd, So the teadner has to ask for
Yudents attention many himee  ( atterhion please ()

- Her durcion 16 (5 motes 2y ceconds -

3. £ Subiehiwoat

= Not precent the pictures well . 'S better to use LCD bevause fhe
pickures dne presented ave oo SMAll, o the el wme stoderts can't
see the petures clearly.

- feolgng In mohiuakion Sesston

- Atttachve actuwdy

- Not really geod Clascroom management because Some o€ the Stodents
are busy with fheir work and 'belome nowy -

“ Net all achivihies are fulfilled (presentation )

- Her dunion 1« (B ™Mnptes Yy ¢econds

K- Widga Kwardi Lomasaki B¢ 4y
- She 6 exblaining while the ctudents aren't awwng attertion to her
- She dwided fhe students mthe o U otcups and ararsed the
Sthing arramyement . She'd better o stand aF the ctenter of fhe class,
Nt ot the frontog the Clagg .

e e e e e U

L
i




Date. &+ ©-2000 Page. W: b

Stodenwts . 8-1

Place L SMP diponhegoro

Tmchmg aids ¢ LD, Loptop

Stdent Texchers = 1 Qemu flora Tambanan

2 Yuseant Ranmaringtuas

3. Lk Ydyawerdi

The tokes -

1- Jdennvgy Flore, Tambunan

- Net cllowedto osk dpout ‘the real teacher perporenance ot the ocheol” |

- She'd batter 1o use coccetie [ MP2 because 4he pronuncickion of he

teachers 1 oot rght (ome words) .

- e wrong %itocHon

- \ear ex planation

- che tronsiched all the sentences . i takec 4me . W's petter 1§ She let the

Stodents fo work alene 5 to do their epfort .

- Her duration ' 22 mmotes 34 Seconds .

© Nt geed chodents  parkicigation

* Not varatve achvity and 'S tco pasefue -

" Teo Lohg ™ practice time

- Not 900d v fme ™Management - Betauce the teacher only give 1

achwity tor a lohg dutation

© e dan't Ascuss the answer together w( students Jost displaged.

the W angwer ¥ey .;D.'er sMeWB ddn't gef  Feedbock -

ZiLings 8 Tram

-1
-1
2- Yustani  Rahmaningtuas 2
- low Uoic.e.
3
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Date. Page.

- Her duration (5 14 minukes 35 Secondls

2. Ltk Qul ocookt

= Some \ike Jenny, LUk dldnt use cassette [wp3 > Jost read by hersel.

- She'd better walk alwg the rows and chek the dladents under&fahdma

- N&& gocd students wavolvement

~ Less attention 4o the stadents

- Her duration 15 b minvtes 31 seconds -




Interview Scripts
Student 1
1. Menurut anda, komponen-komponen Lesson Plan (LP) apa yang sulit
dilaksanakan dalam teaching practice (TP)?
“Komponen yang sulit terutama pasti tentang langkah-langkah
pembelajaran karena terkadang yang sudah kita rencanakan di lesson
plan berbeda dengan kenyataan yang kita temui di kelas, anaknya,
kemudian dari waktunya, terus juga dari... ya terutama dari kesiapan
anaknya ya mungkin ya. Jadi itu intinya yang agak sulit
diimplementasikan.”
2. Hambata-hambatan apa yang anda temui dalam menyusun LP?
“Hambatan dalam menyusun lesson plan.. [paused] kalo untuk
menyusun lesson plan ini yah,, saya tidak terlalu menemui kesulitan
karena lesson plan masih bisa, apa ya. masih ada waktu untuk
memikirkan rencana yang akan kita lakukan di pembelajaran nanti.
Kalo untuk lesson plan gak terlalu ada hambatan. ”
3. Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
Gak ada hambatan ya?
“Mungkin kalo ada hambatan, seperti itu lagi, balik lagi ke... karena
intinya ada di kegiatan kan, materi dan kegiatan. Untuk mengatasi
materi lihat dari berbagai sumber, dari buku, dari internet. Dan untuk
menyusun langkah-langkah pembelajaran ya disesuaikan dengan
materi dan kira-kira bayangan kita dengan cara seperti apa materi ini
disampaikan, dengan cara apa tepatnya disampaikan. ”
4. Terus hambata-hambatan apa yang anda temui dalam TP itu apa aja sih?
“Hambatan dalam teaching practice, maksudnya?”
» Saat mengajar.
“Hambatannya. Oh ya, terutama di ini, time management, itu agak
sulit mengontrol waktu. Oh ya, saya pribadi lupa urutan kegiatan

pembelajaran di yang udah ditulis di lesson plan, suka kebolak-balik



gitu urutannya. Dari segi penyampaian materi, kekurangan saya
pribadi adalah suara, jadi kadang tidak mencakup seluruh kelas. ”
5. Terus apa yang anda lakukan untuk mengatasi hambatan-hambatan
tersebut?
“Hambatan itu, yang pertama, time management: sebelum
implementasi sebenarnya perlu latihan jadi bisa mengira-ngira berapa
lama suatu kegiatan dilakukan. Untuk yang ke dua. Tadi yang kedua
- lupa, biasanya saya buat catatan kecil di kertas kecil. Jadi kalo
saya lupa bisa liat lagi ke situ, catatan kecil inti urutan kegiatan
pembelajaran. Dan yang ke tiga ini yang masih belum bisa diatasi,
masih berusaha lebih teriak2 lagi.”
6. Hambata-hambatan apa yang anda temui dalam mengimplementasikan LP
dalam mengajar yang sebenarnya?
Hambatan implementasi...
Paling tadi kali ya longkap-longkap..
“Ya karena lupa urutannya. Terus, juga mungkin kaya kemaren
pengalaman unexpected situation, jadi kurang antisipasi. kaya speaker
gak nyala jadi kan perlu antisipasi.”
7. Nah, terus untuk mengatasi hambatan-hambatan tersebut?
“Untuk mengatasinya ya, mungkin untuk yang sekarang lebih
dipikirkan kegiatan cadangan seperti apa, kalo kegiatan tersebut gak
berjalan.”
8. Menurut anda, apasih fungsi LP?
“Fungsi lesson plan, sebagai panduan, panduan sebagai guru baru
untuk mengadakan pembelajaran. ”
» Ada lagi?
“Kayanya udah sih.”
9. Manfaat/kemudahan apa yang anda dapat dengan membuat LP?
“Ketika ingin mengadakan pembelajaran kita udah ada panduan apa

materi yang harus diberikan. Kemudian kegiatannya juga, urutan



kegiatannya juga sudah tahu jadi lebih, mudah2an di kelas jadi lebih
smooth lah pembelajarannya”

10. Menurut anda, komponen apa saja yang harus terdapat dalam LP, hayoo?
“Komponen yang pasti tujuan (SK, KD, indikator), karena dari tujuan
nanti akan dikembangankan materinya apa.”

» Tujuan apa indikator?
“Tujuan dari objektif dan indikator. Kemudian komponen selanjutnya
materi pasti. Kemudian langkah pembelajaran dan terakhir itu untuk
assessment.”

11. Sebelum mengikuti kelas WE1, LP model apa saja yang anda ketahui?

Apa saja komponennya?
“Komponennya seperti yang saya sebutin tadi, kurang lebih sama lah
ya. Mulai dari, kalo kita bahasa Inggris kan ya. Pakenya objektif,
objektif itu bisa dari SK, KD, lalu objeltif yang kita buat sendiri,
indikatornya terus kemudian ada materi, langkah pembelajaran, dan
assessment review, sama worksheet. ”

12. Setelah mengikuti kelas WE1, LP model apa yang anda pilih untuk

digunakan? Mengapa? Apa saja komponennya?
“Kalo untuk komponen sama, sebelum dan sesudah mengikuti kelas
wel. Untuk formatnya saya mengikuti yang di SIOP model. Template
yvang model ke 2.”

13. Manakah yang anda pilih:

(1) Mengikuti LP secara keseluruhan dan sistematis

(2) Menjadikan LP hanya sebagai panduan pengajaran (tanpa mengikuti
secara keseluruhan dan sistematis)

“Biasanya kalo dari yang sudah-sudah tergantung keadaan di kelas yang

saya temui. Yang seringnya saya tidak mengikuti seluruhnya. Intinnya

urutannya seperti ini, tapi untuk simple, pastinya tergantung kondisinya

juga, tergantung waktun juga jadi gak saya implimentasikan sesuai di

LP.”



Student 2

1.

Menurut anda, komponen-komponen Lesson Plan (LP) apa yang sulit
dilaksanakan dalam teaching practice (TP)?

“Komponen pertama yang pasti itu kegiatan pembelajaran. Kenapa?
Karena harus disesuaikan untuk menyusun komponen dan kegiatan itu.
Misalnya waktu, masalahnya waktu itu harus disesuaikan. Banyaknya
materi juga harus disesuaikan dengan waktunya. Itu sih yang paling
susah.”

Hambata-hambatan apa yang anda temui dalam menyusun LP?

“Pertama memahami SK dan KD, itu kan kita harus benar2 paham supaya
pemilihan materi dan kegiatannya supaya gak salah. Terus hambatan apa
lagi ya,, [paused] Memilih materi juga susah. Terus mengurutkan
kegiatan materi dari awal masuk kelas sampai kita mengevaluasi kegiatan
itu. Sama assessment-nya. Assessment susah. ”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
”Pertama, yang pasti harus teliti sih, cermat dalam memilih materi, terus
memahami, benar-benar memahami SK, KD. Kalo missal emang gak
paham kita konsul sama yang lebih ahli. Kalo gak sama temen, sama
temen yang lebih tahu lah tentang bagaimana nih yang lebih bagus, kira-
kira mana yang cocok untuk kegiatan ini, terus waktunya gimana nih.”
Hambata-hambatan apa yang anda temui dalam TP?

“ Pertama student-nya, students’ behavior. Gimana kita mengendalikan
siswanya. Terus selain yang dari Lp itu kan kita menyesuaikan juga
kegiatan kita real di kelas dengan lesson plannya itu kita menyesuaikan
itu kan agak susah. Karena waktu, keterbatasan waktu, itu sebenernya
kendala utama. Lesson plannya begini, ternyata waktunya gak cukup.
Kegiatan yang seharusnya dalam kelas malah jadi PR. Terus gara-gara
students nya juga, jadi kita harus bisa bener-bener mengendalikan siswa
dan menyesuaikan dengan waktunya itu.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?



10.

“Ya tadi menyesuaikan dengan waktunya. Kita harus bisa mengendalikan
siswa.”

Hambata-hambatan apa yang anda temui dalam mengimplementasikan LP
dalam TP?

“Penyesuaian waktu. Kadang?2 materi yang sudah kita dipilih susah gitu,
susah untuk bisa siswa tangkap. Padahal menurut kita mudah gitu, mudah
untuk siswa menyerap materi itu, tapi pas diimplementasiin wah
mmuridnya gak ngerti. Sussah tuh kaya gitu.”

Terus apa yang anda lakukan untuk mengatasi hambatan-hambatan
tersebut?

“Kalo misal udah terlanjur kasih materi itu, untuk kedepannya kita cari
materi yang lebih gampang, yang lebih dimengerti oleh siswa. Dan cari
materi yang lebih bervariasi juga, jadi gak monoton dan gak cepet
bosen.”

Menurut anda, apakah fungsi LP?

“Menurut saya sebagai panduan guru. Saya sih sebagai prospective
teacher kalo tanpa megang lesson plan kadang-kadang masih bingung
abis ini mau ngapain ya, mau ngapain ya? Bingung gitu, masih bingung,
kita gak tahu bakal kegiatan selanjutnya itu apa. Jadi kalo ada lesson
plan, ah abis ini kita bakal melakukan ini, abis ini melakukan ini. Jadi
mempermudah pengajaran kita di kelas.”

Manfaat/kemudahan apa yang anda dapat dengan membuat LP?

“Seperti yang barusan (jawaban di pertanyaan no. 8).”

Menurut anda, komponen apa saja yang harus terdapat dalam LP? Yang
wajib!

“Wajib ada, kalo menurut saya, dari yang udah, terutama dari yang
pemerintah itu ya (diknas) kayanya udah cukup vya, itu semua
komponennya udah ada. Udah cukup. Abis kan dari SK, KD kan kita
dengan berpacu pada itu kita bisa menyusun materi, menyusun [paused]
menyusun kegiatannya, jadi kan gak ngaler-ngidul kemana-mana, jadi kita

fokus ke yang kita tuju.”



11. Sebelum mengikuti kelas WE1, LP model apa saja yang anda ketahui?
Apa saja komponennya?
“Lesson plan yang dari pemerintah itu, yang dari Diknas. Udah tahu kan
komponennya apa aja.”

12. Setelah mengikuti kelas WE1, LP model apa yang anda pilih untuk
digunakan? Mengapa? Apa saja komponennya?
“Pasti nambah dong, itu yang SIOP. Yang SIOP itu kan Cuma ada tiga
macem...”

» Empat

“Empat macem. Terus yang dari pemerintah, terus udah itu aja.”

13. Manakah yang anda pilih:
(1) Mengikuti LP secara keseluruhan dan sistematis
(2) Menjadikan LP hanya sebagai panduan pengajaran (tanpa mengikuti

secara keseluruhan dan sistematis)

“Kalo bagi saya sih, saya.. gimana ya. Saya sih pengennya milih dua-
duanya. Kenapa milih dua-duanya karena saya masih prospective teacher,
kadang-kadang seperti yang saya bilang, saya masih bingung apa yang
harus saya lakukan setelah melakukan ini, ini, ini, ini. Jadi, kalo lebih
sistematis lebih enak gitu ngajarinnya, udah terplanning di benak kita itu
gimana gitu ngajarinnya. Kalo misalnya sebagai panduan, lesson plan itu
kan emang panduan pengajaran kan bagi guru. Jadi saya pilih dua-

duanya.”

Student 3

1. Menurut anda, komponen-komponen Lesson Plan (LP) apa yang sulit
dilaksanakan dalam teaching practice (TP)?
“Yang sulit ini kayanya kegiatan pembelajarannya. Karena mungkin

kita punya konsep apa yang harus dilakukan pada saat teaching



practice, ini,ini,ini. Tapi pada kenyatannnya ada hal-hal tidak terduga
yang bikin kita gak melakukan hal itu.”

Hambata-hambatan apa yang anda temui dalam menyusun LP?
“Hambatannya [paused] mungkin kita harus ngebayangin dulu situasi
studentsnya kaya gimana baru kita bisa menumpahkannya ke dalam
suatu lesson plan. Tapi masalahnya misalnya keadaan satu kelas
dengan kelas lain kan berbeda, jadi kita harus menyesuaikaan lesson
plannya juga.”

. Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Memodifikasi lesson plan”™

Hambata-hambatan apa yang anda temui dalam TP?

“Teaching practice... Gimana cara membuat students itu gak boring
dan gimana cara mengajar kita. Itu sih intinya.”

. Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Cari metode2 pembelajaran atau cara ngajar grammar yang unik itu
gimana sih yang gak bosen? Paling browsing-browsing aja.”

Hambata-hambatan apa yang anda temui dalam mengimplementasikan LP

dalam TP?

“Tadi udah disebutin. Misalnya ada suatu kondisi yang gak tak
terduga.”

. Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Ya disesuaikan dengan keadaan kelasnya, kita kan gak mungkin
memaksakan untuk mengimplementasikan yang udah kita buat kalo
keadaannya gak sesuai.”

Menurut anda, apakah fungsi LP?

“Pertama menurut pengalaman saya adanya lesson plan itu penting
banget terutama untuk guru-guru baru kaya kita. Yang pertama itu
fungsinya untuk mengimajenasikan apa yang akan kita ajarin, terus
apa lagi ya, memberikan kita catatan-catatan apa yang akan Kkita
ajarin ke siswa.”

Manfaat/kemudahan apa yang anda dapat dengan membuat LP?



“Terjawab di nomor 8 (Mengimajinasikan apa yang akan Kita
ajarkan. Memberikan catatan2 apa saja yang akan diajarkan ke
siswa). ”
10. Menurut anda, komponen apa saja yang harus terdapat dalam LP?
“Yang penting, materi indikator, sama kegiatan pembelajaran.”
11. Sebelum mengikuti kelas WE1, LP model apa saja yang anda ketahui?
Apa saja komponennya?
“Sebelum WE itu yang gw tau, itu ada tiga stages dalam lesson plan,
Preliminary, main, post. “
12. Setelah mengikuti kelas WE1, LP model apa yang anda pilih untuk
digunakan? Mengapa? Apa saja komponennya?
“Sebelum ikut WE langsung aja kan kegiatannya apa apa apa, tapi
setelah ikut WE harus ada identitas dan segala macem itu.”
13. Mana yang anda pilih:
(1) Mengikuti LP secara keseluruhan dan sistematis
(2) Menjadikan LP hanya sebagai panduan pengajaran (tanpa mengikuti
secara keseluruhan dan sistematis)
“Idealnya sih, mengikuti lesson plan ya. Cuma kembali lagi
tergantung keadaan kelas. So, kalo misalnya ada yang lupa-lupa. Ato

lupa nya itu karena keadaan di kelas, jadi flexible aja.”

Student 4
1. Menurut anda, komponen-komponen Lesson Plan (LP) apa yang sulit
dilaksanakan dalam teaching practice (TP)?

“Komponennya, palingan sih... oh ya, komponen yang paling susah
dilaksanakan kadang-kadang suka lupa itunya tuh teaching stagesnya,
jadi kebanyakan improvisasinya deh.”

2. Hambata-hambatan apa yang anda temui dalam menyusun LP?
“Hambatannya [paused] palingan sih sumbernya ya. Kadang gak itu

sih, gak relevan. yang gak relevan. Kalo ngikutin buku kesannya teks



10.

11.

12.

book banget. Kalo nyari di ineternet juga bukan perkara yang

gampang kan.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Rajin browsing atu nanya? temen kalo gak nyari-nyari buku aja sih.
Kalo gak nanya temen-temen. ”

Hambata-hambatan apa yang anda temui dalam TP?

“Ya itu, kadang suka lupa teaching stages. Ya waktunya kadang suka
tidak bisa diperkirakan sebelumnya.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Berusaha supaya TP’a lebih efektif, waktunya selalu diingetin
biasanya ya.”

Hambata-hambatan apa yang anda temui dalam mengimplementasikan LP

dalam TP?

“Ya itu, suka lupa lesson plannya teaching stages apa aja. Terus di
teaching practicenya lompat-lompat ato improve sendirian deh.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Banyak?2 belajar dari temen sama evaluasi diri sendiri.”

Menurut anda, apakah fungsi LP?

“Ya jelas. Supaya guru ada rencana untuk mengajar di kelas dan tidak
blank di kelas, dan lebih terarah”

Manfaat/kemudahan apa yang anda dapat dengan membuat LP?

Terjawab di no 8.

Menurut anda, komponen apa saja yang harus terdapat dalam LP?

“Ada SK, KD, tujuan, indikator, ya itu sih yang penting, tujuan sih
vang perlu ditekankan.”

Sebelum mengikuti kelas WE1, LP model apa saja yang anda ketahui?

Apa saja komponennya?

“RPP doing, ya komponen RPP tuh yang di diknas.”

Setelah mengikuti kelas WE1, LP model apa yang anda pilih untuk

digunakan? Mengapa? Apa saja komponennya?

“Ya itu contohnya sih siop, komponennya lupa saya.”



13. Manakah yang anda pilih:

(1) Mengikuti LP secara keseluruhan dan sistematis
(2) Menjadikan LP hanya sebagai panduan pengajaran (tanpa mengikuti
secara keseluruhan dan sistematis)

“Gw sih lebih milih yang ke dua.”

Student 5

1.

Menurut anda, komponen-komponen Lesson Plan (LP) apa yang sulit

dilaksanakan dalam teaching practice (TP)?

“Kayanya evaluation karena biasanya waktunya gak cukup. Terus
sebenernya sih bisa aja di on going activity, tapi di on going activity
kan kurang detail, maksudnya kalo jawabnya bareng-barengkan gak
ketauan siapa aja yang udah bisa, siapa aja yang belom. Sedangkan
kalo dibikin terpisahkan makan banyak waktu.”

Hambata-hambatan apa yang anda temui dalam menyusun LP?
“Mencari materi yang sesuai dengan tujuan yang akan kita capai.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Ya di cari dari browsing, kalo gak dapet. Ya kadang-kadang internet
walopun di situ banyak sumber kadang-kadang gak relevan, jadi
kadang-kadang ya share sumber ama temen.”’

Hambata-hambatan apa yang anda temui dalam TP?

“Classroom management, itu kadang-kadang yang kita rencanain di
LP belum tentu bisa tercapai saat mengajar. Karena mungkin yang
kita kira anak ini akan menjawab seperti ini, ternyata kan kita harus
merubah itu, gitu.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Improvisasi, disesuaikan dengan keadaan kelas. Jadi ya gak plek-
plek harus ngikutin lesson plan. Ya kalo anak belom ngerti, kita gak
mungkin ngikutin ke step selanjutnya gitu.”

Menurut anda, apakah fungsi LP?



“Sebagai patokan kita dalam mengajar, jadi kita mengajar ada
alurnya. Gak lari kesana kemari materinya, gitu.”
7. Manfaat/kemudahan apa yang anda dapat dengan membuat LP?
“Jelas lebih mudah sih, karena step-stepnya udah jelas, prosedurnya
udah jelas. walopun ditengah-tengah ada yang gak sesuai Kita bisa
sekreatif mungkin. Supaya pembelajaran tetep berjalan dengan baik,
kita ikutin sesuai keadaan aja.”
8. Menurut anda, komponen apa saja yang harus terdapat dalam LP?
“Yang udah dari Diknas dan SI udah cukup lengkap. Dari identitas,
SK, Kd, tujuan, indikator, apa namanya... kegiatan yang awal-inti-
penutup, teaching stages, evaluasi, materi, daftar pustaka, lampiran
tuh ada semua. Jadi kalo misalkan kita gak masuk bisa langsung
digantiin orang, karena lampiran-lamirannya udah jelas.”
9. Sebelum mengikuti kelas WE1, LP model apa saja yang anda ketahui?
Apa saja komponennya?
“Sebelum mengikuti kelas WE 1 sih taunya yang itu doang, yang dari
Diknas.”
10. Setelah mengikuti kelas WE1, LP model apa yang anda pilih untuk
digunakan? Mengapa? Apa saja komponennya?
“Setelah mengikuti kelas WE 1 tau itu ada yang SIOP itu, terus
Cruickshank yang dikasih liat sama ibu Darmahusni, tapi setelah
mengikuti kelas WE 1 saya sih milih lebih mengikuti yang dari Diknas
karena emang udah standarnya jadi supaya gak usah ribet gitu.”
11. Manakah yang anda pilih:
(1) Mengikuti LP secara keseluruhan dan sistematis
(2) Menjadikan LP hanya sebagai panduan pengajaran (tanpa mengikuti
secara keseluruhan dan sistematis)
“Selama yang sistematis bisa berjalan sih yang sistematis. Cuma nanti
kalo ada keadaan yang gak sesuai sama keadaan di kelas bisa lebih
fleksibel.”



Student 6

1.

Menurut anda, komponen-komponen Lesson Plan (LP) apa yang sulit

dilaksanakan dalam teaching practice (TP)?

“Evaluation, soalnya kan kita dalam mengajar itu ada yang mulai dari
lead-in, main activity, sampe closing, kadang waktunya gak cukup.”

Hambata-hambatan apa yang anda temui dalam menyusun LP?
“Hambatannya itu menyesuaikan activity dg SK KD dan mencarii
sumber-sumber yang bikin anak murid tertarik dengan apa yang kita
ajarin.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Saya mencoba untuk mencari sumber-sumber materi yang baru dan
innovative, supaya anak-anak itu pas nanti diaajarinnya curiosity-nya
ada.”

Hambata-hambatan apa yang anda temui dalam TP?

“Classroom management apalagi muridnya sangat aktif, selain itu
time management.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Seharusnya Rehearsal dulu sebelum action di kelas.”

Hambata-hambatan apa yang anda temui dalam mengimplementasikan LP

dalam TP?

“Hambatannya itu kadang-kadang LP yang kita buat tidak sesuai
dengan sikon di kelas. Apa misalnya waktunya, atau ada faktor-faktor
eksternal lainnya gitu.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Biasanya ada planning A planning B gitu deh.”

Menurut anda, apakah fungsi LP?

“Supaya pas ada di kelas supaya gak bingung mau ngapain. Pas
murid ngeliat kita juga gak .. kalo kitanya bingung muridnya juga
bosen. Jadi ya lebih terarah aja.”

Manfaat/kemudahan apa yang anda dapat dengan membuat LP?
“Jd lebih terarah”



10. Menurut anda, komponen apa saja yang harus terdapat dalam LP?
“Komponennya seperti yang sudah saya pelajari dari Mam Sri, yaitu
basic competence, standar competence, time allocation, purpose,
indicator, terus kalo di dalam activitynya ada lean in, main, closing;
terus sama yang gak boleh ketinggalan evaluation, sama sumber-
sumbernya, buku-bukunya harus lengkap.”

11. Sebelum mengikuti kelas WE1, LP model apa saja yang anda ketahui?

Apa saja komponennya?
“Sebelum paling Cuma ini doang, objective, yang lead in, main,
closing, sama. Kan yang waktu sebelum ikut WE 1 gak tahu kalo
evaluation itu dimasukin ke dalam RPP.”

12. Jadi setelah ikut WE 1 tahu dong?

“Ya gitu deh.”
13. Manakah yang anda pilih:

(1) Mengikuti LP secara keseluruhan dan sistematis

(2) Menjadikan LP hanya sebagai panduan pengajaran (tanpa mengikuti
secara keseluruhan dan sistematis) karena kalo ikutin secara sistematis
jadi kaku dan ada unexpected situation.
“Saya pilih dua, yang sebagai panduan. Karena kalo ngikutin dari
awal sampai akhir nanti pas di kelasnya jadi malah kaku. Dan kan gak
semua yang udah kita planningin itu sama dengan sikon di kelas. Jadi

va disesuain dengan keadaan di kelas.”

Student 7

1. Menurut anda, komponen-komponen Lesson Plan (LP) apa yang sulit
dilaksanakan dalam teaching practice (TP)?
“Indikator karena ketika kita menentukan indikator kita harus punya
gambaran kegiatan pemebelajaran yang jelas.”

2. Hambata-hambatan apa yang anda temui dalam menyusun LP?



10.

11.

12.

13.

“Sumber gak begitu menghambat sih. Kadang-kadang indikator dan
kegiatan pembelajaran kurang searah.”
Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Mesti banyak sumber.”
Hambata-hambatan apa yang anda temui dalam TP?
“Hambatannya Muridnya dan penguasaan materi. Kalo guru baru kan
materinya gak kaya guru lama. Misalkan ada nervous juga, bingung
mau ngapain.”
Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“More practice.”
Hambata-hambatan apa yang anda temui dalam mengimplementasikan LP
dalam TP?
“Time management.”
Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“More practice”
Menurut anda, apakah fungsi LP?
“Supaya kita lebih siap, namanya juga guru baru kan. Untuk jadi
pedoman dalam pelajaran hari itu.”
Manfaat/kemudahan apa yang anda dapat dengan membuat LP?
“Ya otomatis time management jadi lebih terarah, mau ngapain yam
mau ngapain.”
Menurut anda, komponen apa saja yang harus terdapat dalam LP?
“Time allocation™
Sebelum mengikuti kelas WE1, LP model apa saja yang anda ketahui?
Apa saja komponennya?
“Diknas “
Setelah mengikuti kelas WE1, LP model apa yang anda pilih untuk
digunakan? Mengapa? Apa saja komponennya?
“SIOP”
Manakah yang anda pilih:

(1) Mengikuti LP secara keseluruhan dan sistematis



(2) Menjadikan LP hanya sebagai panduan pengajaran (tanpa mengikuti
secara keseluruhan dan sistematis)

“Improvisasi, kan harus sesuai keadaan juga.”

Student 8

1.

Menurut anda, komponen-komponen Lesson Plan (LP) apa yang sulit

dilaksanakan dalam teaching practice (TP)?

“Mungkin lebih ke indikator kali ya. Dari indikator itu kadang-kadang
kita sulit untuk menentukan gimana sih aktifitas yang sesuai untuk
mencapai indikator itu.”

Hambata-hambatan apa yang anda temui dalam menyusun LP?

“Pertama itu ya, kita harus bener-bener memikirkan antara
kesesuaian indikator dengan aktifitas belajar-mengajar yang Kkita
rancang, itu sih menurut saya.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Karena waktu peer-teaching kita per kelompok ya diskusi sama
teman lain.”

Hambata-hambatan apa yang anda temui dalam TP?

“Apa ya,,, [paused] mungkin karena waktu itu kita teaching
practicenya ke temen sendiri kurang dapet feelnya, jadi karena temen-
temen sendiri siswanya jadi terlalu pandai untuk ukuran siswa ukuran
SD dan SMP.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Berusaha menaturalkan situasinya, meski agak sulit.”

Hambata-hambatan apa yang anda temui dalam mengimplementasikan LP

dalam TP?

“Waktu kali ya, lebih time management itu yang dirasa agak
mengekang.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?



10.

11.

12.

13.

“Minta bantuan temena untuk mengingatkan. Seperti kalo tinggal 5
menit ada yang ketok-ketok.”

Menurut anda, apakah fungsi LP?

“Sebagai pegangan kali ya, sebagai guideline sebagai rencana kita
untuk ngajar. Jadi kita ngajar gak start from zero, kita ada pegangan,
ada rencana. Jadi kita tinggal menjalankan rencana yand udah kita
buat aja.”

Manfaat/kemudahan apa yang anda dapat dengan membuat LP?

“Ya itu tadi, dengan lesson plan mengajar kita lebih terarah dan
terfokus karena kita udah punya tujuan dan indikator, dan kegiatan
pembelajaran yang jelas.”

Menurut anda, komponen apa saja yang harus terdapat dalam LP?
“Menurut saya yang ada di RPP sekarang udah bagus ya, udah
mencakup semua ya. Indikator, kegiatan, penilaian. seperti yang
sekarang.”

Sebelum mengikuti kelas WE1, LP model apa saja yang anda ketahui?

Apa saja komponennya?

“Yang standar kali ya, yang dipake di sekolah-sekolah itu. Kalo untuk
SIOP itu yang buat WE. Mungkin ada yang dari Nunan itu.”

Setelah mengikuti kelas WE1, LP model apa yang anda pilih untuk

digunakan? Mengapa? Apa saja komponennya?
“SIOP, Nunan™”

Manakah yang anda pilih:

(1) Mengikuti LP secara keseluruhan dan sistematis

(2) Menjadikan LP hanya sebagai panduan pengajaran (tanpa mengikuti
secara keseluruhan dan sistematis)

“Kalo saya sih lebih prefer ke yang ke dua ya lebih fleksibel, yang

namanya RPP kan cuma sebagai pedoman kita aja, selebihnya ketika

implementasi di kelas kita bisa lebih mengelaborasi, disesuaikan dengan

karakteristik siswanya.”



Student 9

1.

Menurut anda, komponen-komponen Lesson Plan (LP) apa yang sulit

dilaksanakan dalam teaching practice (TP)?

“Komponen ya practicenya, bagian ininya, activity. Kita bisa
berencana tapi gak tahu kan di lapangannya kaya gimana, situasi di
kelasnya juga gak tahu.”

Hambata-hambatan apa yang anda temui dalam menyusun LP?

“Paling hambatannya materi harus dicari. Terus ini, menyesuaikan
indikator. Terus kalo di RPP itu menentukan objective dan activity.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Browsing materi pasti. Yang menentukan objective itu saya
membayangkan apa yang akan terjadi di kelas. Jadi saya mendesain
sedemikian rupa itu yang lama. Biar sesuai.”

Hambata-hambatan apa yang anda temui dalam TP?

“Waktunya terbatas sekali, fasilitas/sarana buat mengajarnya.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Yang pertama ya, walopun RPP nya 60 menit, di lapangannya ya ada
beberpa kegiatan yang gak dilaksanakan. Menyiapkan media sehari
sebelum pelaksanaan.”

Hambata-hambatan apa yang anda temui dalam mengimplementasikan LP

dalam TP?

“Mungkin satu karena belum professional jadi masih grogi, terus yang
kedua kesulitannya adalah menghandle siswanya agar mau
memperhatikan kita, gitu.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Banyak belajar.”

Menurut anda, apakah fungsi LP?

“Lesson plan itu seperti scenario, jadi saya butuh itu.’

Manfaat/kemudahan apa yang anda dapat dengan membuat LP?



“Yang pertama objective, itu tujuannya ada jadi saya tinggal
menjalankan, kadua materinya udah ada, jadi gampang, tinggal make
aja.”
10. Menurut anda, komponen apa saja yang harus terdapat dalam LP?
“Satu identitas, dua tujuan saya mau mengajar tu apa, terlepas dari
Sk dan KD itu wasib ain, terus apa ya activity, materi yang sesuai,
sama feedback.”
11. Sebelum mengikuti kelas WE1, LP model apa saja yang anda ketahui?
Apa saja komponennya?
“Lesson plan yang waktu di Elt method 2 sama yang dari ELT method
1 itu dari internet.”
12. Setelah mengikuti kelas WE1, LP model apa yang anda pilih untuk
digunakan? Mengapa? Apa saja komponennya?
“Siop, diknas dan Cruickshank.”
13. Manakah yang anda pilih:
(1) Mengikuti LP secara keseluruhan dan sistematis
(2) Menjadikan LP hanya sebagai panduan pengajaran (tanpa mengikuti
secara keseluruhan dan sistematis)
“Yang jelas yang pertama, tapi kalo misalnya beda ya udah, harus

mengikuti lapangan yang ada.”

Student 10

1. Menurut anda, komponen-komponen Lesson Plan (LP) apa yang sulit
dilaksanakan dalam teaching practice (TP)?
“Kegiatan pembelajaran karena waktunya suka over dari yang
direncanakan.”
2. Hambata-hambatan apa yang anda temui dalam menyusun LP?
“Hambatannya itu sussah bikin lesson plan pas bikin indikator sama
tujuan pembelajaran.”

3. Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?



“Belajar, nanya-nanya. Untungnya kalo yang WE 1 kemaren kan
bareng sama CSD, jadi bisa konsultasi sama dosen laen juga.”

4. Hambata-hambatan apa yang anda temui dalam TP?

“Ya tadi, jadi kadang rencananya udah bagus banget, ternyata pas
dilaksanainnya kadang gak sesuai apa yang direncanakan. Dari segi
waktunya, ya itu classroom managementnya, kadang beda-beda sih
target learnernya.”

5. Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Kalo dari segi waktu mungkin ada beberapa yang dieliminasi, kalo
udah mepet banget. Kalo untuk target learnernya yang bervariasi ya
dicoba untuk nyesuain aja. ”

6. Hambata-hambatan apa yang anda temui dalam mengimplementasikan LP

dalam TP?
“Menjaga buat ngejaga sesuai banget sama lesson plan itu sulit,
terutama waktunya.”

7. Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Rehearsal”

8. Menurut anda, apakah fungsi LP?

“Yaitu keep us on the tractk. Jadi supaya ngajar itu gak melenceng,
terus supaya ngajar itu sesuai sama Sk dan KD dari situ kan kita tau
oh kalo untuk indikator ini kegiatannya apa, jadi gak melenceng dari
yang sebagai mana mestinya.”

9. Manfaat/kemudahan apa yang anda dapat dengan membuat LP?

“Banyak sih sebenernya. Kalo misalkan kita gak pake lesson plan itu
tuh apa yah, ya gak enak karena gak tau mau ngajar apa, terus tu
nanti itu sesuai apa enggak sama standarnya. Sebenernya kita banyak
dimudahin sama lesson plan itu sendiri seperti otomatis bikin lesson
plan udah tau sumber belajarnya dari mana aja, bahan-nbahannya
apa aja, materinya yang didistribusiin apa aja.”

10. Menurut anda, komponen apa saja yang harus terdapat dalam LP?



“Kalo masalah komponen gak tau deh, ya dari sananya udah gitu.
Semua yang dari Diknas sih udah pas sih. Tapi kalo dari yang SIOP
banyak yang gak ngerti, karena kurang sosialisasi dan kurang
terbiasa, ada yang beda-beda.
11. Sebelum mengikuti kelas WE1, LP model apa saja yang anda ketahui?
Apa saja komponennya?
“Yang dari Diknas. Oh sama ini yang dari method 2, yang dikasih
sama Mam Lina.”
12. Setelah mengikuti kelas WE1, LP model apa yang anda pilih untuk
digunakan? Mengapa? Apa saja komponennya?
“Dari SIOP, tapi lebih prefer ke yang Diknas karena gak
ngebingungin.”
13. Manakah yang anda pilih:
(1) Mengikuti LP secara keseluruhan dan sistematis
(2) Menjadikan LP hanya sebagai panduan pengajaran (tanpa mengikuti
secara keseluruhan dan sistematis)
“Sebenernya sih pengen yang pertama, pengen ngikutin secara sistematis.

Cuman nanti dalam lapangannya gak bisa, yang ke dua.”

Student 11

1. Menurut anda, komponen-komponen Lesson Plan (LP) apa yang sulit
dilaksanakan dalam teaching practice (TP)?
“Kadang kita susah untuk menentukan indikator, tapi seiring
berjalannya waktu jadi gampang.”
2. Hambata-hambatan apa yang anda temui dalam menyusun LP?
“Hambatan mungkin dalam [paused] selain indikator, materi, dan

penyusunan antara kegiatan dan menempatkan dengan waktu.’

3. Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?



“Kita harus memperkirakan waktunya, waktunya tuh sesuai gak sama

materinya. Terus kalo waktunya kelamaan kita harus rearrange lagi

materi-materi tersebut atau menghapus materi yang udah kita tulis.”
4. Hambata-hambatan apa yang anda temui dalam TP?

“Dalam mengkontrol situasi. Kadang situasi yang ada di dalam kelas

itu beda dengan apa yang ada dalam pikiran kita. Jadi mungkin kita

harus bisa mengetahui karakter siswa.”

o

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Seperti yang tadi saya bilang. Tentang waktu dan materi. Misalkan
ada satu hambatan, ada anak yang males gak mau ngerjain, muridnya
rame, waktunya time consuming, dan tidak sesuai dengan materi yang
mau Kita ajarkan, jadi kita keluar dari lesson plan yang kita buat.”

6. Hambata-hambatan apa yang anda temui dalam mengimplementasikan LP

dalam TP?

“Waktu dan materi, classroom management, time management (time

. »
CONSUmMing).

~

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Need analysis, kita harus tahu karakteristik siswanya juga.”

8. Menurut anda, apakah fungsi LP?

“Sebagai panduan buat kita. Kalo pas ngajar kita gak punya panduan,
itu nanti pas ngajar kita bisa blank, dan lesson plan itu buat agar kita
itu teratur dalam mengajar siswa. Disamping itu kalo kita udah
prepare lesson plan itu, insya Allah kita bagus dalam mengajar.”

9. Manfaat/kemudahan apa yang anda dapat dengan membuat LP?

“Terarah dalam mengajar dan lebih PD.”

10. Menurut anda, komponen apa saja yang harus terdapat dalam LP?
“Komponen yang sudah saya buat berdasarkan diknas itu sudah
cukup lengkap menurut saya.”

11. Sebelum mengikuti kelas WE1, LP model apa saja yang anda ketahui?

Apa saja komponennya?

“Model diknas sih™



12. Setelah mengikuti kelas WE1, LP model apa yang anda pilih untuk

digunakan? Mengapa? Apa saja komponennya?
“Ada, yang SIOP”

13. Manakah yang anda pilih:

(1) Mengikuti LP secara keseluruhan dan sistematis
(2) Menjadikan LP hanya sebagai panduan pengajaran (tanpa mengikuti
secara keseluruhan dan sistematis)

“Yang ke dua.”

Student 12

1.

Menurut anda, komponen-komponen Lesson Plan (LP) apa yang sulit

dilaksanakan dalam teaching practice (TP)?

“Komponen yang sulit dilaksanakan adalah tujuan karena dalam satu
mata kuliah kurang di jelaskan bagaimana menyusun objective yang
sesuai.”’

Hambata-hambatan apa yang anda temui dalam menyusun LP?

“Yang pertama pembuatan indikator yang selaran dengan objective
sehingga itu bisa dicapai dalam melaksanakan lesson plan kita.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Banyak baca, ya kebanyakan sih kita kerja bareng sama temen-
temen.”

Hambata-hambatan apa yang anda temui dalam TP?

“Hambatannya, so far gak ada sih. Oh ini mungkin untuk teaching
practicenya gak ada masalah, tapi dalam pembuatan lesson plan itu.”

Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
(karena tidak ada hambatannya jadi tidak dijawab)

Hambata-hambatan apa yang anda temui dalam mengimplementasikan LP

dalam TP?

“Ya waktu kadang yang kurang.”
Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?



10.

11.

12.

13.

“Membuat materi kira-kira lebih padat jadi waktunya bisa sesuai
sama materi.”
Menurut anda, apakah fungsi LP?
“Iya panduan. Memang penting, tapi kalo ditemui hanya kendala-
kendala tertentu bisa kan keluar dari lesson plan.”
Manfaat/kemudahan apa yang anda dapat dengan membuat LP?
“Kemudahannya lebih terprogram, lebih terencana, tahu step-by-step
kegiatannya, jadi lancar.”
Menurut anda, komponen apa saja yang harus terdapat dalam LP?
“Indikator, karena menentukan kegiatan.”
Sebelum mengikuti kelas WE1, LP model apa saja yang anda ketahui?
Apa saja komponennya?
“Baru tahu yang dari Diknas doang”
Setelah mengikuti kelas WE1, LP model apa yang anda pilih untuk
digunakan? Mengapa? Apa saja komponennya?
“SIOP”
Manakah yang anda pilih:
(1) Mengikuti LP secara keseluruhan dan sistematis
(2) Menjadikan LP hanya sebagai panduan pengajaran (tanpa mengikuti
secara keseluruhan dan sistematis)

“Mengikuti lesson plan secara keseluruhan dan sistematis.”

Student 13

1.

2.

Menurut anda, komponen-komponen Lesson Plan (LP) apa yang sulit
dilaksanakan dalam teaching practice (TP)?
“Penyesuaian waktu yang sulit, kadang kita udah menentukan sekian
ternyata beda sama kenyataannya. Ya itu dia, paling penyesuaian
antara materi kegiatan sama waktu. Jadi kesesuaian antara ketiga itu.
Jadi kan kalo waktunya gak sesuai, materinya juga gak tercapaikan.”
Hambata-hambatan apa yang anda temui dalam menyusun LP?



“Mancari materi, menyusun indikator juga lumayan agak susah, sama
tujuan pembelajaran. Kalo pake SIOP sih gak susah tujaunnya, yang
dari Diknas susah tujuannya.”

3. Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Gak usah ada dua-duaan. Gak usah ada tujuan segala gak usah ada
indikator. Jadi udah ada SK, KD, indikator gitu aja. Terus sama
materi, materinya bener-bener dipersiapkan. Materinya harus sesuai
sama siswa kita.”

4. Hambata-hambatan apa yang anda temui dalam TP?

“Studentsnya ada cultural shock. Terus caranya, metodenya, juju raja
pertama-tama teaching practice ngalamin kesulitan.”

5. Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“On going dengan pengalaman”

6. Hambata-hambatan apa yang anda temui dalam mengimplementasikan LP

dalam TP?
“Lupa, [laughed]. Belom ngapalin lesson plan. Jadi udah ada materi,
fokus sama materi, tapi urutannya gak sesuai. [laughed].”

7. Apa yang anda lakukan untuk mengatasi hambatan-hambatan tersebut?
“Bikin notes kecil.”

8. Menurut anda, apakah fungsi LP?

“Sebagai guide kita, sebagai panduan. Karena bagi pemula, seperti
kita ini kalo missal tanpa rencana [paused] bila kita gagal
merencanakan maka kita akan merencanakan kegagalan. [laughed]”

9. Manfaat/kemudahan apa yang anda dapat dengan membuat LP?

“Sebelum teaching practice tinggal liat, udah ada ini, materinya ini,
oh nanti pengen pake metode seperti ini. Jadi gak kesulitan what
should I do, jadi kita udah punya pegangan.”

10. Menurut anda, komponen apa saja yang harus terdapat dalam LP?

“Itu semua yang udah ada udah penting, yang di SIOP, yang di
method 2, dan kalo yang di Diknas itu udah terlalu penting.”



11. Sebelum mengikuti kelas WE1, LP model apa saja yang anda ketahui?
Apa saja komponennya?
“Di CSD 1 dikasih tahu model Diknas. Terus yang dari method 1 dan
2.7
12. Setelah mengikuti kelas WE1, LP model apa yang anda pilih untuk
digunakan? Mengapa? Apa saja komponennya?
“SIOP salah satunya, tapi tergantung situasi dan tergantung
permintaan juga.”
13. Manakah yang anda pilih:
(1) Mengikuti LP secara keseluruhan dan sistematis
(2) Menjadikan LP hanya sebagai panduan pengajaran (tanpa mengikuti
secara keseluruhan dan sistematis)
“Kalo itu sih mendingan lebih fleksibel. Jadi mendingan kita udah punya
pegangannya, tapi pas pelaksanaannya gak usah kaku-kaku banget.”



THE PROCESSES OF TEACHING PRACTICE

1. Teaching Practice 1

Student 1

In the lesson plan, the student teacher planned to teach news item text. She
planned to teach listening skill by a news item text: “Thai Army Ready to Use
Bullets in Street” and worksheet 1. For pre-activity, she planned to ask students
some questions related to news item such as: are you up to date with the current
issues? Where can you find information about those issues? How often do you
read or watch or listen to news? Have you listen to the Thailand political crisis
recently? For main-activity, she planned to 1) tell the students about the objective
of the meeting, 2) ask the students to listen to a recording of a news item titled
“Thai Army Ready to Use Bullets in Street”, and 3) while the students are
listening to the recording, teacher write down the related and most difficult
vocabulary. In post-activity she planned to 1) check the students’ understanding
by using worksheet 1, 2) discuss about the recording, and 3) find out the meaning
of the related vocabulary and practice how to pronounce them. To assess and
evaluate the students, she planned to use worksheet 1 and discuss about the
recording. The allocated time was 15 minutes.

In the teaching practice, she applied all those activities systematically and
in line with the lesson plan in 14 minutes 33 seconds. So, it is considered
consistent.

Student 2



In the lesson plan, the student teacher planned to teach about the news item
text. She planned to teach the structure of the news item text and the expressions
of surprise and amusement. In the pre-activity, she planned to 1) review on the
previous news items text, 2) ask the students response toward the news item
through some questions, and 3) brainstorm their previous knowledge about some
news item that they ever heard. In main-activity, she planned to list kinds of
expression of surprise and amusement and let the students discuss some news
items they have ever heard inn peers. For post-activity, she planned to ask the
students to make a dialogue using the expression of surprise and amusement and
practice it.

In the teaching practice, she applied all the materials and activities in the
lesson plan. But her time was 20 minutes 45 seconds, this condition make the
component time allocation was inconsistent.

Student 3

In the lesson plan, the student teacher planned to teach about the news item
text. She planned to teach reading comprehension using a news item text: “Red
Shirt Military Strategies Dies of Wounds”. First, she stated the objective and then
divided the class into groups of three. Then she distributed the news item text
titled “Red Shirt Military Strategies Dies of Wounds” while explaining what the
students are going to do with the text. After that, teacher leads the students to find
the meaning of the difficult words and do pronunciation drills from the difficult

word. For the post activity, she planned to discuss about the content of the new



item and the language feature of the news item then check the students’
understanding by using worksheet 2 and discuss the answer.

In the teaching practice, she didn’t divide the class into groups of three but
become group of 4 or five. For this condition, she said as follow:

“...mungkin kita punya konsep apa yang harus dilakukan pada saat
teaching practice, ini,ini,ini. Tapi pada kenyatannnya ada hal-hal
tidak terduga yang bikin kita gak melakukan hal itu... Ya disesuaikan
dengan keadaan kelasnya, kita kan gak mungkin memaksakan untuk

mengimplementasikan yang udah kita buat kalo keadaannya gak

’

sesuai.’

She couldn’t implement the plan because the large number of the student
in the classroom that she didn’t predict before. So, she adjusted it with the
condition in the classroom. Besides, she also conducted the teaching practice in 29
minutes 2 seconds. So, her time is inconsistent.

Student 4

In the lesson plan, the student teacher planned to teach writing a news item
text. As the pre-activities, she planned to 1) review the content of the news item
and 2) review the language features of the news item. For the main-activity, she
planned to discuss the structure of the news item and ask the students to work in
pairs to make a news item based on the pictures. To assess the students, she asks
the students to work in pairs to make a news item based on the pictures.

In the teaching practice, she also applied all the activities in the lesson
plan. Her time is inconsistent because the duration of her teaching practice was 18
minutes 25 seconds.

Student 5



In the lesson plan, the student teacher planned to teach about hobbies and
interest: the expressions of like and dislike using some pictures. As the pre
activity, she planned to 1) teacher has students repeat and do what teacher says,
2) teacher shows some pictures to students, and 3) teacher asks students whether
they like the objects shown in each pictures or not. For main activity, she planned
to 1) teacher explains to students how to use expressions to show likes and
dislikes and 2) teacher has students do pronunciation drills about the expressions
to show like and dislike. And as the post activity and assessment, she planned to
1) teacher has students do task 1 and 2) teacher and students discuss the best
answers for exercises given in the task 1.

She applied all the activities planned in the lesson plan in 16 minutes 20
seconds in teaching practice.

Student 6

In the lesson plan, the student teacher planned to teach about the like and
dislike expression and listening comprehension using a recording: “play the
guitar!”. She planned 1) teacher asks students to review the material learned in
the activity 1 and 2) teacher has students act out what the teacher instructs as the
pre-activities. The main activities were 1) teacher explains to the students the
situation described in the recording, 2) teacher distributes the worksheets to the
students, and 3) teacher has the students do task 2 while listening to the
recording. And the post activity and the assessment was teacher and students

discuss the answers for the exercise given in the task.



In the teaching practice, she applied all the materials and activities
planned. Her duration was 11 minutes 20 seconds.

Student 7

In the lesson plan, the student teacher planned to teach about likes and
dislikes expressions. He planned 1) teacher has students pla a refreshment activity
(catch-finger game) and 2) teacher has students review the material learned in the
activity 2 as the pre-activity. In the main-activity, he planned 1) teacher has
students watch a video about like and dislikes, 2) teacher explains to the students
the grammar focus shown in the video, such as love/like/hate + nouns/verbs, 3)
teacher has students do pronunciation drill, and 4) teacher has students do task 3.
And as the post activity and assessment was teacher and students discuss the
answer for the exercise given in the task.

In the teaching practice, there was no video watched in the classroom
(main activity) and he added an activity (clapping hands) in the post activity. So,
it is considered inconsistent. And his time was 20 minutes 30 seconds.

Student 8

In the lesson plan, the student teacher planned to teach about the like and
dislike expressions. In the pre-teaching activity, she planned 1) teacher asks
students to clap their hands then suddenly asks them to stop, and 2) teacher
reviews the materials learned from activity 1 until activity 3. In the main activity,
she planned 1) teacher tells students that they are going to watch a video about
expressions to show likes and dislikes, 2) teacher tells the situation in the video

that students will see (the scripts of conversation in the video are distributed to



the students by teacher 1, 2, and 3), 3) teacher play the video twice and let the
students learn how to use expressions showing likes and dislikes through
watching the video, 4) teacher asks students to underline the expressions showing
likes and dislikes that appear in the conversation script (task 4), 5) teacher leads
students to do pronunciation drill, 6) teacher asks students to do role-playing in
pairs based on the video viewing (students may use the script given, but they need
to change the names of the actors with their names), 7) teacher lets students
practice role-playing. And in the post activity as the assessment activity, she
planned 1) teacher asks students to do role-playing and 2) teacher (together with
teacher 1, 2, and 3) assesses students’ performance and gives feedback to
students. She also planned an extension activity: teacher assigns students to do
homework (task 5).

In the teaching practice, she didn’t apply the first activity in the pre-
teaching activity because actually that is the activity for the previous lesson (done
by previous teacher). Her time was 25 minutes 3 seconds.

Student 9

In the lesson plan, the student teacher planned to teach the expression of
degree of certainty. As the pre activity, she planned to ask the students to share
their personal ideas and certainties about issues of “A Controversy of National
Examination” by answer some questions. As the main activity, she planned 1) the
teacher writes all of the students’ answers on the white board, 2) discuss the
answer, and 3) read all the expression of certainty together with the teacher and

find the difficult words and do pronunciation drills. In post activity, she planned



to ask the students (3-5 students) to mention the expression of certainty through
the discussion. She planned to assess the students by asking the students to
mention the expression of certainty through the discussion.

In the teaching practice, she didn’t apply the last activity in the main
activity: read all the expression of certainty together with the teacher and find the
difficult words and do pronunciation drills. She also didn’t do the post activity
and the assessment activity. Her duration was 14 minutes 33 seconds. After the
teaching practice, she told the writer:

“waktunya udah abis kan, ya udah gua tutup aja lessonnya.”

Student 10

In the teaching practice, the student teacher planned to teach the
expression of degree of certainty. The pre-activities were 1) teacher asks the
students’ to read the dialogue volunteer in pairs about the expressions of certainty
for twice and the other students listen carefully to their friends, 2) teacher asks
the students to underline the expression of degree of certainty in the dialogue, and
3) teacher asks students to mention all the expression that they have underlined in
the dialogue. The main activities were 1) teacher explains the instruction of the
worksheet, 2) teacher gives the worksheet and asks the students to do the
worksheet, 3) teacher gives time for students to do the worksheet for 5 minutes,
and 4) teacher discusses the answer together with the students. The post activities
and the assessment activity were 1) the teacher asks the students to rank the
expression of degree of certainty based on the dialogue in the table and 2) teacher

gives the answers and the students check on their work.



In the teaching practice, she didn’t do the second and the third activities in
the pre-activity. And in the second activity of the main activity, she only gave 2
minutes to do the worksheet. Her duration was 14 minutes 25 seconds.

Student 11

The student planned to teach the expression of degree of certainty. In the
pre activity, she planned 1) teacher choose one student and 2) ask him/her to give
a question to his/her friends, and let him/her to answer the question. The main
activities were 1) teacher writes the sample question and the sample answer on
the white board, 2) teacher explains the instruction before asks the students to do
the pair work, and 3) teacher gives the list of questions that the students’ have to
ask the questions to their partner. The post activity and the assessment activity
was teacher asks the students (2pairs) to perform their work in front of the class.

In the teaching practice, she didn’t do all the pre-activity and jumped to
main activity. Her duration was 9 minutes 25 seconds.

Student 12

In the lesson plan, the student teacher planned to teach about reservation.
The pre activity were 1) asking the students personal experiences about
reservation, 2) share teacher’s experiences in making a reservation, and 3) invite
the students to list the possible purpose of a reservation. In the main activity, she
planned 1) the students listen to and complete the dialogue, 2) listen and answer
the questions, and 3) discuss the answer. The post activity and the assessment

activity was find any difficult words or phrase in the dialogue have listened.



In the teaching practice, she did the second activity of pre activity in the
last activity after post activity.

“Lupa, [laughed]. Belom ngapalin lesson plan. Jadi udah ada materi,

fokus sama materi, tapi urutannya gak sesuai. [laughed].”

Her duration was 14 minutes 40 seconds.

Student 13

In the lesson plan, the student teacher planned to teach about reservation.
The pre activity was ask the students’ understanding about the previous activity.
The main activity were 1) discuss the expressions of making and taking a
reservation, 2) identify and classify the expressions of making and taking a
reservation, and 3) repeat after the teacher on the expressions of making and
taking reservation. The post activity and the assessment activity was create the
expressions based on given questions.

In the teaching practice, she added an activity after the second main
activity: discuss the task in the previous activity. And she didn’t do the post
activity. Her duration was 13 minutes 40 seconds.

Student 14

In the lesson plan, the student teacher planned to teach about reservation.
The pre activity was ask whether or not the students have ever read an
advertisement containing venue reservation. The main activity were 1) read the
advertisement and tell what is it about, 2) pay attention to the reservation form

and listen to the teacher’s explanation about it, and 3) suppose that you want to



make a reservation and fill in the reservation form. The post activity was share
any difficulties when filling the reservation form.
In the teaching practice, she could apply all the activities in 16 minutes 50

seconds.

Student 15

In the lesson plan, the student teacher planned to teach about the hortatory
exposition text. In the pre activity, she planned to 1) give students current issues
related to national examination, 2) ask students to give their opinions about it, 3)
let the students express their opinion whether it is pro or contra, and 4) relate the
discussion to the topic of the lesson —hortatory exposition text. The main activity
were 1) give students short information about hortatory exposition text, 2) make
sure the students understand about the hortatory exposition text, 3) lead the
students to listen to the recorded material related to people’s opinion toward
National Examination, 4) play the recorded material once, 5) distribute the
worksheet and give the students clear instruction, 6) ask the students to listen to
the same recorded material, 7) play the recorded material once (or twice if it is
needed), 8) give time for students to fill the worksheet, and 9) discuss the answer
together. The post activity was ask the students to make their own
recommendation toward the previous issues to complete the worksheet.

In the teaching practice, she didn’t apply the fourth and the eighth activity
of the main activity. She also added an activity in the post activity: the students

share their recommendation. Her duration was 18 minutes 38 seconds.



Student 16

In the lesson plan, the student teacher planned to do the following
activities in pre-activity: 1) ask the students about the generic structure of
hortatory exposition text in the previous session, 2) divide the students into 4
groups by counting 1 to 4, 3) show a presentation slide showing a jumbled
paragraph of a text, and 4) show a presentation slide showing the arrangement of
the text then check it together. In the main activity, she planned to 1) ask the
students about the tenses, verbs, and connectives, 2) explain that hortatory
exposition has some language features, 3) explain each language features, 4) give
the worksheet of the ordered text to each group of the students, 5) ask the students
to identify the verbs and connectives in the text, and 6) check it together. As the
assessment activity, in the post activity she planned to 1) deliver worksheet
consisting of incomplete sentence, 2) ask the students to complete the incomplete
sentence with the appropriate and possible verbs and connectives, 3) invite two
students to read their works, and invite the rest of the students to assess it, and 40
give some feedback to the students.

In teaching practice activity, from the 4 (four) activities in the pre-activity,
she only applied the first activity consistently. The second activity, she didn’t
divide the group into 4 groups but ask them to work in pair. And for the two last
activities, she didn’t apply it. Her duration was 27 minutes 50 seconds.

In the interview she said:

“Improvisasi aja, disesuaikan dengan keadaan kelas. Jadi ya gak plek-

plek harus ngikutin lesson plan kan.”



Student 17

In the lesson plan, she planned to teach about hortatory exposition. The
pre-activities were 1) review the generic structure and language features of the
hortatory exposition text, and 2) make sure the students understand the generic
structure and the language feature. The main-activities were 1) present the power
point slides related to hortatory exposition text, 2) ask the students to identify the
generic structure of the text, 3) ask the students to decide which part of the text
that present the arguments, 4) divide the students into 4 groups, 5) distribute the
worksheet and give the students clear instruction, 6) time for students to fill the
worksheet, 7) discuss the answer together, and 8) ask the students to present their
discussion. In the assessment and post activity, she planned to 1) ask the students
to make draft of hortatory exposition based on the topic given in group and 2) ask
the students to present their draft.

In the teaching practice she applied all the activity and added an extension
activity: homework. Her duration was 16 minutes 37 seconds.

Student 18

In the lesson plan, she planned to teach about hortatory exposition text.
The pre activities were 1) relate the previous lesson on hortatory text to the
students’ daily life and 2) tell the students the usage of hortatory text. The main
activities were 1) introduce a format of a debate, 20 give information on hw to do
a debate, 3) divide the class into two groups, one group will be affirmative team
and the other is negative team, 4) provide a motion for them, 5) give them 5

minutes to do case building, 6) let the students do classical debate, and 7) ask



some person to be adjudicators to judge the presented argument from each team.
And the post activities were 1) give each student a topic on popular issues and 2)
ask the students to make a hortatory text at home based on the given topic.

In the teaching practice, she only gave 3 minutes for case building and she
didn’t apply the two activities in the post activities. Her time was 26 minutes 7
seconds.

2. Teaching Practice 2

Student 1

In the lesson plan, the student teacher planned to teach about recount text —
My Extraordinary Experience. In the pre-teaching activity she planned to review
the previous part about the text — A Private Conversation. Then in the main
activity she planned to 1) recognize the structure of the text, 2) recognize some
language features from the text, 3) check students’ understanding by using
worksheet 2, and 4) discuss the answer together. She didn’t plan the post activity
because another student teacher will continue the next lesson.

In the teaching practice, she did all the plan pervasively as it was on the
lesson plan in 16 minutes 31 seconds.

Student 2

In the lesson plan, the student teacher planned to teach about narrative.
The pre-activity were 1) review on the previous part and 2) brainstorm the
students’ previous knowledge about bad or good experiences that they have ever
had by using the expression of asking information. The main activities were 1) list

the expressions of asking information, 2) let the students make a recount by doing



activity 1, and 3) ask some students to present their works in front of the class. To
assess the students, she used activity 1 and asked the students to present their
work in front of the class.

In the teaching practice, she could apply all those activity well. Her
duration was 17 minutes 8 seconds.

Student 3

In the lesson plan, the student teacher planned to teach about recount text
and the -ed ending pronunciation. The pre-activity were review on the language
features and the structure of the text. The main activity were 1) recognize the
sentence used in the text, 2) check the students’ understanding by using worksheet
3, 3) explain the pronunciation of -ed endings (/t/;/d/;/ad/), 4) drill the
pronunciation of -ed endings (/t/;/d/;/ad/), 5) check the students’ understanding by
using worksheet 4, and 6) discuss the answer together.

In the teaching practice, she wasted a lot of time for discussion and
pronunciation drill, so the rest activities didn’t have enough time to be applied. As
the result, the last two main activities couldn’t be applied, the activity 5 became
homework and the activity 6 couldn’t be done. Her time was 18 minutes 28
seconds.

Student 4

In the lesson plan, she planned to teach about recount text. The pre-
teaching activity was asking students some questions related to recount. The main
activity were planned to 1) tell the students about the objective of the meeting, 2)

let the students read a recount text titled “A Private Conversation”, 3) recognize



some words related to the text, 4) do pronunciation drills of some words related to
the text, 5) check the students’ understanding by using worksheet 1, and 6) discuss
the answer together.

In the teaching practice, she could apply all the activity as it was in the
plan in 14 minutes 54 seconds.

Student 5

In the lesson plan, the student teacher planned to teach about hobbies and
interest: the expressions of like and dislike using some pictures. As the pre
activity, she planned to 1) teacher has students repeat and do what teacher says,
2) teacher shows some pictures to students, and 3) teacher asks students whether
they like the objects shown in each pictures or not. For main activity, she planned
to 1) teacher explains to students how to use expressions to show likes and
dislikes and 2) teacher has students do pronunciation drills about the expressions
to show like and dislike. And as the post activity and assessment, she planned to
1) teacher has students do task 1 and 2) teacher and students discuss the best
answers for exercises given in the task 1.

In the teaching practice, she didn’t apply the last activity because the time
was over. She made it as homework for the students. Her duration was 15 minutes
55 seconds.

Student 6

In the lesson plan, the student teacher planned to teach about the like and
dislike expression and listening comprehension using a recording: “play the

guitar!”. She planned 1) teacher asks students to review the material learned in



the activity 1 and 2) teacher has students act out what the teacher instructs as the
pre-activities. The main activities were 1) teacher explains to the students the
situation described in the recording, 2) teacher distributes the worksheets to the
students, and 3) teacher has the students do task 2 while listening to the
recording. And the post activity and the assessment was teacher and students
discuss the answers for the exercise given in the task.

In the teaching practice, she applied all the materials and activities
planned. Her duration was 14 minutes 39 seconds.

Student 7

In the lesson plan, the student teacher planned to teach about likes and
dislikes expressions. He planned 1) teacher has students pla a refreshment activity
(catch-finger game) and 2) teacher has students review the material learned in the
activity 2 as the pre-activity. In the main-activity, he planned 1) teacher has
students watch a video about like and dislikes, 2) teacher explains to the students
the grammar focus shown in the video, such as love/like/hate + nouns/verbs, 3)
teacher has students do pronunciation drill, and 4) teacher has students do task 3.
And as the post activity and assessment was teacher and students discuss the
answer for the exercise given in the task.

In the teaching practice, the first activity in pre-activity didn’t applied.
Besides, there was no video watched in the classroom (main activity) and he
added an activity (clapping hands) in the post activity. So, it is considered

inconsistent. The third activity of main activity also didn’t applied, he change it



into: the student to work in pairs and do role-play. His time was 15 minutes 58
seconds.

Student 8

In the lesson plan, the student teacher planned to teach about the like and
dislike expressions. In the pre-teaching activity, she planned 1) teacher asks
students to clap their hands then suddenly asks them to stop, and 2) teacher
reviews the materials learned from activity 1 until activity 3. In the main activity,
she planned 1) teacher tells students that they are going to watch a video about
expressions to show likes and dislikes, 2) teacher tells the situation in the video
that students will see (the scripts of conversation in the video are distributed to
the students by teacher 1, 2, and 3), 3) teacher play the video twice and let the
students learn how to use expressions showing likes and dislikes through
watching the video, 4) teacher asks students to underline the expressions showing
likes and dislikes that appear in the conversation script (task 4), 5) teacher leads
students to do pronunciation drill, 6) teacher asks students to do role-playing in
pairs based on the video viewing (students may use the script given, but they need
to change the names of the actors with their names), 7) teacher lets students
practice role-playing. And in the post activity as the assessment activity, she
planned 1) teacher asks students to do role-playing and 2) teacher (together with
teacher 1, 2, and 3) assesses students’ performance and gives feedback to
students. She also planned an extension activity: teacher assigns students to do

homework (task 5).



In the teaching practice, she didn’t apply the first activity in the pre-
teaching activity because actually that is the activity for the previous lesson (done
by previous teacher). In the main activity, she didn’t apply the third activity as it
was in the plan because the students have understood the lesson. And in the post
activity, she didn’t apply the extension activity. Her time was 16 minutes 58
seconds.

Student 9

In the lesson plan, the student teacher planned to teach about the
expression of asking for/giving goods and services, and refusing to do something.
The pre-activity was planned to 1) teacher states the topic and the objective of the
lesson and 2) asking the students to mention the celebration around the world that
they have known. The main activity was planned to 1) teacher gives a short
dialogue about the Halloween, 2) teacher reads the dialogue for the first time, 3)
teacher asks the students to read aloud in pairs, 4) teacher gives instruction
before asking the students to do the worksheet, and 5) teacher gives the worksheet
to the students and let the students to do the worksheet. The post activity was
asking the students to retell the dialogue about Halloween in front of the class.

In the teaching practice, she apply all the activity as it was in the plan,
besides, she also added an activity in the main activity: discuss the answer
together. Her duration was 22 minutes 34 seconds.

Student 10

In the lesson plan, the student teacher planned to teach about the

expression of asking for/giving goods and services, and refusing to do something.



In the pre-activity, she planned the teacher to 1) explain the instruction before
give the story of Jack-O’-Lantern to the students, 2) read the story of Jack-O -
Lantern in front of the class for 2 times, and 3) ask the students to complete the
worksheet while listen to the teacher. The main activities were 1) the teacher
writes all the answers in the white board and 2) ask the students to read the full
sentence by sentence. The post activity and the assessment activity was the teacher
asks the students to retell the story by their own words.

In the teaching activity, she applied all the activities in the pre- and main-
activity, but she changed the post activity into: teacher and students read the text
together.

Student 11

In the lesson plan, the student teacher planned to teach about the
expression of asking for/giving goods and services, and refusing to do something.
The pre-activity was planned to 1) review the previous section about the dialogue
of Halloween and 2) analyze the expression in the dialogue. The main-activity
was planned to 1) teacher shows another expression of asking for/giving goods
and services, and refusing to do something, 2) teacher read all the expressions for
the first time, 3) teacher asks students in a row to read aloud all the expressions
presented in the power point slide, 4) teacher explains the instruction of the
worksheet and give the example of how to do the worksheet, 5) teacher gives the
worksheet and ask the students to do the worksheet, and 6) teacher gives time for

students to do the worksheet for 3 minutes. And the post activity was planned the



teacher to 1) ask the students to cross their worksheet to their pairs and 2) gives
the answer of the worksheet and let the students check their answer.

In the teaching practice, she applied all the activities as they were in the
plan in 14 minutes 35 seconds.

Students 12

In the lesson plan, the student teacher planned to teach about recount text —
unforgettable experiences. The pre-activity was planned the teacher to 1) do warm
up activity, 2) ask the students what they have to learned in the previous sections,
and 3) leads the students to discuss the social function and the generic structure
of a recount text. The main activity was planned the teacher to 1) explain the
social function and generic structure of a recount text, 2) has students read the
text provided and discuss the generic structure with their peer, 3) ask some
students to read the text aloud, and 4) drills the pronunciation of mispronounced
words. And the post activity was planned the teacher to 1)ask the students to
answer the questions related to the text and 2) lead the students to discuss the
answer and review the key vocabulary and the content.

In the teaching practice, she applied all the activities above consistently in
18 minutes 28 seconds.

Students 13

In the lesson plan, the student teacher planned to teach about recount text —
unforgettable experiences. The pre-activity was planned the teacher to 1) ask
students about their personal experiences and 2) states the objectives of the lesson

aiming at discuss recount text. In the main-activity, she planned to 1) explain the



function of recount text, 2) ask the students to listen to a monologue of recount
text and complete the text, 3) discuss the answer together with the students, and 4)
ask some questions about the text orally. In the post activity and the assessment
activity, she planned to 1) invite the students to find any difficult words or phrase
in the monologue, 2) discuss the meaning and pronounce the words, and 3) check
the students’ understanding about the text.

In the teaching practice, she could apply all the activities in the pre- and
main-activity well. But she only applied the last activity in the post activity
because she forgot the plan:

“... Oh ya, saya pribadi lupa urutan kegiatan pembelajaran di yang

udah ditulis di lesson plan, suka kebolak-balik gitu urutannya...”

Her duration was 14 minutes 19 seconds.

Students 14

In the lesson plan, the student teacher planned to teach about recount text —
unforgettable experiences. The pre-activities were 1) teacher shows pictures of
places, 2) brainstorm personal experience about what students do on their
weekends, and listen what students will be learned today. The main-activity were
1) students listen to the teacher’s explanation about how to make a recount, 2)
suppose that you want to go holiday and make a recount about your holiday in a
group of four, and 3) share your recount with your friends. The post and the

assessment activity was the students share any difficulty when making a recount.



In the teaching practice, she only could apply half activities in the plan
because the time was over. She only applied all the pre-activities, the first and the
second activities of main activity. Her duration was 13 minutes 48 seconds.

Students 15

In the lesson plan, the student teacher planned to teach about descriptive
text — Public Places. In the pre teaching, she planned to 1) give each student
certain nickname which will be used during the learning process and 2) explain to
the students that they are going to learn about descriptive text. The main activity
were 1) explain students what descriptive text is, 2) explain students what
adjective is and its relation with descriptive text, 3) give the students the examples
and the usage of adjective, and 4) lead the students to practice using adjective to
modify nouns by looking at the pictures in the power point slides. And the post
activity was the teacher asks the students to make some sentences describing their
own nickname by using adjective.

In the teaching activity, she apply all the activity in the lesson plan
pervasively in 17 minutes 56 seconds.

Students 16

In the lesson plan, the student teacher planned to teach about descriptive
text — Public Places. In the pre-activity, she planned to 1) ask the students whether
they still remember the song, invite one of the students to lead his/her friends to
sing the song, 3) review the previous lesson by asking the students to mention the
adjectives learned, and 4) review the previous lesson by asking the description of

particular place. The main activity were the teacher 1) divides the students into



two groups, 2) tells the students that they are going to play Where Is It game, 3)
explains the rules, 4) invite a student from each group to choose a paper which
consists of a description of a place, 5) ask the students to read the description
loudly and clearly for the other group to guess, and 6) repeat until the last
question. And the post activity was the teacher pays attention to the students
while the games are played.

In the teaching practice, she only didn’t apply the first activity of pre-
activity inconsistently. In the plan she stated to divide into two groups, but in the
teaching practice she divided into four groups and it happened because the large
number of the students in the classroom that she didn’t predict before. Her
duration was 18 minutes 49 seconds.

Students 17

In the lesson plan, the student teacher planned to teach about descriptive
text — Public Places. In the pre-activity she planned the teacher to 1) ask the
students whether they have visited many public places in Jakarta and 2) mention
various kinds of public places. In the main activity she planned the teacher to 1)
describe the public places such as bus station, traditional market, etc, 2) ask
students to involve together while describing public places, 3) ask students which
part of the presentation they haven 't understood, 4) distribute the worksheet, 5)
explain the instruction and make sure they understand, and 6) gives time for
students to do the worksheet. And the post activity was discussing the worksheet

together by choosing the students randomly.



In the teaching practice, she added an activity in the pre-activity: review
the previous lesson. And the rest of the activities were applied consistently in 15
minutes 24 seconds.

Students 18

In the lesson plan, the student teacher planned to teach about descriptive
text — Public Places. In the pre activity, she planned to 1) ask the students to see
the pictures printed in the papers, 2) generate ideas from the students about the
pictures, 3) give a sentence in a rolled paper for a pair of students, and 4) ask the
students to match the sentence with the pictures. The main activity were 1) check
the students’ answer, 2) explain the format of a descriptive text based on the
pictures, 3) ask students to give more description about the pictures, 4) show the
worksheet to the students, 5) ask the students to comment on the pictures in the
worksheet, and 6) ask the students to make a short descriptive text describing the
picture in the worksheet. And the post activity was giving the students time to
present their works.

In the teaching practice, she only didn’t apply the second and the third
activity in the main activity, but the rest activities were applied consistently. Her

duration was 18 minutes 41 seconds.



Table 4.1 Checklist of the consistency between the lesson plans with the
teaching practice 1

— Teaching Stages =
>3 | = 5 S S
S 2 3 ) § 2 g g B Consistency
S < Pre Main Post L © F = 9
3= | = g 3 <
S1 \ N \ N N N 100%
S2 \ N \ N N X 83.3%
S3 N N X N N X 66.6%
sS4 N N N N X X 66.6%
S5 N N N N N X 83.3%
S6 N N N N N X 83.3%
S7 \ N X X N X 50%
S8 \ X \ N N X 66.6%
S9 N N X X X N 50%
S10 N X X v N X 50%
S11 N X \ N N X 66.6%
S12 \ X \ X N N 66.6%
S13 \ N X X X X 33.3%
S14 N N \ N N X 83.3%
S15 N N X X X X 33.3%
S16 N X N N N X 66.6%
S17 N N \ X N X 66.6%
S18 \ N X X X X 33.3%
Consiste 72.2 61.1
100% 61.1% 72.2% 16.6%
ncy % %

Table 4.2 Checklist of the consistency between the lesson plans with the

teaching practice 2

Teaching Stages
5 - — IS c c .
o B S £ 2 | o -2 | Consistency of
3 B o 2 2 8| E§
5 o = Pre | Main | Post | & © % | i S | eachsubject
> S = 7] > =
n = < o <
S1 N N N N N X 83.3%
S2 N N N N N X 83.3%
S3 N N X N X X 50%
S4 N N N N N N 100%
S5 N N N X X X 50%
S6 N N N N N N 100%




S7 N X X N N X 50%
S8 N X X X N X 33.3%
S9 N N X N N X 66.6%
S10 N N N N N X 83.3%
S11 N N \ N X N 83.3%
S12 N N N N N X 83.3%
S13 N N N X X N 66.6%
S14 N N X X X X 33.3%
S15 N N N N N X 83.3%
S16 N N X N N X 66.6%
s17 N X N N N N 83.3%
S18 N N X N N X 66.6%
Consiste 83.3 77.7
100% 61.1% 72.2% 27.7%
ncy % %

Table 4.3 The development of each student teacher consistency in applying
the lesson plan to the teaching practice 1 (1% and the teaching practice 2(2"%).

The subjects of the 157 2ND The
study (the student (teaching (teaching consistency
teachers) practice 1) practice 2) rate
S1 100% 83.3% D
S2 83.3% 83.3% S
S3 66.6% 50% D
S4 66.6% 100% |
S5 83.3% 50% D
S6 83.3% 100% I
S7 50% 50% S
S8 66.6% 33.3% D
S9 50% 66.6% |
S10 50% 83.3% I
S11 66.6% 83.3% I
S12 66.6% 83.3% I
S13 33.3% 66.6% I
S14 83.3% 33.3% D
S15 33.3% 83.3% |
S16 66.6% 66.6% S
S17 66.6% 83.3% I
S18 33.3% 66.6% I
D = Decrease S = Same | = Increase




Table 4.4 The consistency rate of the lesson plan component in teaching

practice 1 and teaching practice 2 and the consistency development between
the LP components and teaching practice from the teaching practice 1 to the
teaching practice 2

2ND
Lesson Plans’ 15T (teaching Consistency (teachi Consistency | The consistency
. eaching
components practice 1) rate . rate development
practice 2)
Material 100% C 100% c S
Pre-activity 72.2% HC 83.3% HC S
Main-activity 61.1% MC 61.1% MC S
Post-activity 61.1% MC 77.7% HC |
Assessment and
_ 72.2% HC 72.2% HC S
evaluation
Time allocation 16.6% LC 27.7% LC S

C = Consistent

MC = Medium Consistent

D = Decrease

HC = High Consistent
LC = Low Consistent
S = Same

| = Increase




